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Principal’s report 
 

2024 was an unusual year in that it was settled. There were no floods, no industrial action, 
no worldwide pandemics; we experienced relative normality and that in itself was a 
refreshing change. 

So, to the positives that the year brought on the back of more fantastic NCEA and New 
Zealand Scholarship results. By the end of the year our new cohort of students had also 
performed strongly with academic results at NCEA Level 1, 2, 3 and University Entrance  
surpassing both the National and similar Equity Index schools’ performances. Our 
students gained 32 NZQA Scholarships with our DUX for the year, Paige Sweetman, gaining 
5. The results of our Māori and Pasifika students were also a source of great pride, with 
these ākonga outperforming school averages in most categories. 

Across the 5 arms of our school (Academia, The Arts, Culture, Sport and Service) there 
were particular highlights. In the Arts we had top performances from our musicians who 
were recognised across the country, not least at the KBB Festival and the Auckland Jazz 
competition. Daniel, Matthew, Ashley and Hannah Hyde who are better known as Rumpus 
Machine entered both ‘Rock Quest’ and ‘Stand up/Stand Out’ winning the Regional 
competition and coming 3rd in the National Rock Quest whilst also taking out 1st place at 
the Stand Up/Stand Out competition and 1st place in the AJ Hacket Thrashmore 
Competition. There were numerous other category successes, both bands and individuals, 
musicians and songwriters, in many competitions, too many to mention. Stella Voce 
competed in the World Choir Games and received a high Silver Diploma, before winning a 
place at the Big Sing’s Cadenza competition and securing a Tui (Gold) Award. For music it 
was a stellar year.  

Our dancers continued to win awards, most notably our Hip-Hop Crew, who were placed 
4th at the National Dance Challenge, down in Queenstown. We also had ‘Showquest’ 
success where we placed 2nd overall and received best in choreography and theme. Not to 
be outdone our Shakespearean actors had great success regionally and nationally in the 
Sheilah Winn Shakespeare competitions taking out the Auckland North Festival and 
securing representation at the National competition where Emily and Elise Cuff have both 
been selected to be part of the Young Shakespeare Company and who will now visit and 
perform at the Globe Theatre in London in 2025. 

There were top performances from our Senior Drama students with their performance of 
The Wolves and not to be outdone, our Junior Production company delivered a compelling 
and humerous performance of locally written ‘Spilt Milk’. Two senior students, Thea Kozak 
and Paige Sweetman directed our Shakespearean Company production of ‘Much to do 
about nothing’, quite an undertaking for them to do and it was quite simply magnificent. 
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Culturally our performance groups particularly kapa haka, grew in strength, numbers and 
quality of performance. I am excited to see how they perform on the stage at in 2025, this 
will be our first such occasion. This year we held our first cultural exchange with Avondale 
College where our students were inspired by their excellence in performance and pride in 
who they are. Our Whānau hui group had its biggest ever attendance leading into this event 
and we also held our inaugural Māori and Pasifika awards night, a huge success with 
whānau and aiga attending in great numbers to celebrate success. Our multi-cultural 
shows were also superb, with additional groups also going to perform at Polyfest next year. 

As we prepare for our 50th anniversary next year, a greater emphasis has been placed on 
reconnecting with our former students, our alumni. Nowhere was this better demonstrated 
than with our annual Alumni Sports Day where former students, some from comfortably as 
far back as the last century, compete against our top teams. We had record numbers of 
returning players across 12 fixtures in what is always a highlight of our school year.  

In Sport we have again had an incredibly positive year with impressive team and individual 
achievements across all terms. In Term 1, our Senior Girls’ Volleyball team finished in the 
top four at the Auckland Championship, while Dani Anderson claimed two golds on the 
track in the 200m and 300m. Terms 2 and 3 saw incredible team performances, including 
the 1st XI Boys’ promotion to the A2 division and a top-8 finish in the Auckland Knockout 
Cup, while our Junior Football Boys went unbeaten, winning the 13A2 division and finishing 
top four in the Auckland Junior Knockout Cup. The Premier Boys Basketball team qualified 
for Auckland Champs with a second-place finish in their division, and our Year 9 Netball 
Team 1 placed second in North Harbour’s top division. 

Individual successes included standout performances from Valera Shcherbakov (Gold at 
Oceania Wrestling and Bronze at the Jiu-Jitsu World Championships), Kai Fyson (Silver at 
the Oceania Wrestling championships) and Soichiro Hayashi (gold at the NZ National Judo 
Competition). Liam Curling excelled at the NZ Secondary School Swimming Champs with 
three golds in 50m Freestyle, 100m Freestyle, and 50m Butterfly. We also had 9 students 
proudly represent the nation in international competition, wearing their fern with great 
pride and honour. 

In terms of providing Service to our community and our students working for something 
much greater than themselves, our Sustainability Council has gone from strength to 
strength in moving towards the Green:Gold Award, something that was strengthened 
further with the construction of an outside classroom over the summer break. Our ‘Relay 
for Life’ efforts, ‘working towards a cure for cancer’ have also been outstanding, raising the 
third most amount of money from any organisation in Auckland for this great cause. The 
introduction of the 100 strong Long Bay College Student Army has also been a significant 
addition to service at our school, and I look forward to watching this grow and develop. 
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And in Academia, outside of NCEA and Scholarship we also saw our students attain 
significant awards. Matthew Fitness, Anthony Thompson and Karry Gong won the National 
Future Problem Solving Competition and next year fly off to Indiana, USA to represent New 
Zealand at the World Championships. Our students also achieved top results in the ICAS 
competitions, which are run across 41 countries in the world, with 10 ranking in the top 1% 
across English, Maths, Science and Writing and a further 29 students in the top 10%. In the 
New Zealand Maths Olympiad, a competition that celebrates the top 60 maths students in 
the country, Enzo Li (Year 11) gained a bronze medal and Tymon Mieskowski (Year 12) a 
silver and in English, Isabel Brennan won the ‘Great Kiwi Write Off’ writing competition! 
 

As we approach our half century of existence, we look forward to the commencement of a 
total refurbishment of our old lady, O Block, and to the completion of our hockey turf 
project. A year that saw further roll growth to over 1800 students was a resounding success 
and in 2025 we look forward to a school community of over 1900 students and 175 staff 
members being supported by our many parents and caregivers in the community. 

 

CJ Healey 

Principal 
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List of all school board members  
 

Board Member Term 
Derek Blank Elected for 2022-2025 term, Presiding Member 2022-25 
Wendy Ellis Elected for 2022-2025 term 
Fusipongi Magill Elected for 2022-2025 term 

Steve Piner 
Co-opted for 2022-2025 term, Deputy Presiding Member 2022-
2025 

Grant Stott Elected for 2022-2025 term 
Tipene Tahana Elected for 2022-2025 term 
Katherine Woollard Elected for 2022-2025 term 
Kristen Evans Elected for 2022-2025 term, Staff Representative 

Gauri Ramesh 
Elected for Sept 2024/Sept 2025 1 year term, Student 
Representative 

CJ Healey Principal 
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Statement of variance 
NZQA statistics are based on an enrolment measure.  Students enrolled with the school for 
70 calendar days or more count towards Long Bay College data.  Only domestic students 
are included in the statistics.  Up to 3 ethnicities are recorded for each student.  Students 
are put against all three ethnicities in the statistics. 

Overall NCEA Achievement  

The following table shows the number of students that were included in our NZQA 
statistics for 2024 and how many could access the qualification by being enrolled in either 
80 (level 1 only) or 60 credits (levels 2 & 3). An important factor to consider is that due to 
Covid, 2020 to 2022 results included Learning Recognition Credits and Unexpected Event 
Grades and lower thresholds for some NCEA qualifications which perhaps inflated some 
results.  

FSB = Few Socioeconomic Barriers (schools with similar equity indices to Long Bay 
College) 

Level Number of students in year 
level  

Entered for sufficient 
credits 

Y11 - NCEA Level 1 341 311 
Y12 - NCEA Level 2 328 318 
Y13 - NCEA Level 3 236 228 

Level 1 

 

In 2024, we had 257 Year 11 students achieve NCEA Level 1.   

95.9 94.2
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The achievement rate is well in excess of the national and decile averages under the 
traditional measure (percentage of all Year 11 students enrolled nationally or in the FSB 
band).  However, national participation in NCEA Level 1 has dropped this year and the 
comparison is no longer as valid as in the past.  NZQA has supplied data that the 
achievement for Year 11 students who were participating in NCEA Level 1 averaged at 
84.3% for Fewer Socioeconomic Barriers group and 70% nationally.   

The total endorsements at Level 1 decreased on 2023 by 5.0%.  

 

Literacy and Numeracy at Year 11 

Our Year 11 students’ achievement of Level 1 Literacy (89.7%) and Numeracy (87.4%) 
exceeds the national and Few Socioeconomic Barriers (School Equity Index Band).   

There has been a significant change in how students gain Level 1 Literacy and Numeracy 
which has meant that there is not a direct comparison with rates from previous years.  
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Level 2 

The NCEA Level 2 qualification was achieved by 93.9% of our students.  This is significantly 
above the national and FSB band rates and an improvement from 2023. 

 

The overall endorsement rate at Level 2 has improved significantly with over half the 
students who gained NCEA Level 2 gaining it with an endorsement (53.2% compared to 
48.0% in 2023).    

 
Level 3 

91.9% of our Year 13 students gained NCEA level 3 in 2024 which is significantly above 
both the national and FSB band rates.  Of the 236 students included in NZQA stats, 228 
were entered for 60+ level 3 credits and 217 passed level 3.   
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Both excellence and merit endorsement rates have increased, with an increase of 8.6% 
overall from 2023.   
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University Entrance 

Year 13 students may work towards the University Entrance (UE) qualification.  In 2024, 
171 year 13 students gained this qualification.  

 

Literacy and Numeracy Common Assessment Activities (CAA) 

These stats include all Long Bay College students (current and left) who attempted and 
received a grade in either assessment window in 2024.  

Students must achieve both Reading and Writing CAAs to gain the Literacy component of 
the co-requisite. Passing Numeracy CAA means that students have the Numeracy 
component of the co-requisite.   

The literacy and numeracy statistics listed for Year 11 students above include some who 
have used the alternative pathway to gaining the Literacy and/or Numeracy components of 
the co-requisite.  The alternative pathway requires students to pass 10 credits of additional 
tagged Achievement Standards (internals or externals).  This is similar to pre-2024 but 
there are much fewer tagged Achievement Standards available in the new NCEA.   

Standard Year 
Level 

Overall 2024 National Fewer 
Participating Achieved 

(n) 
Achieved 
(%) 

Achieved 
(%) 

Achieved 
(%) 

Reading 10 389 318 81.7% 74.9% - 
11 130 76 58.5% 62.7% - 
12 41 25 61.0% 52.3% - 
13 4 3 75.0% 55.6% - 
Total 564 422 74.8% 69.6% 81.9% 

Writing 10 383 304 79.4% 74.9% - 
11 135 72 53.3% 62.7% - 
12 42 20 47.6% 52.3% - 
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13 4 2 50.0% 55.6% - 
Total 564 398 70.6% 66.1% 76.7% 

Numeracy 10 398 297 74.6% 61.9%  
11 136 76 55.9% 42.6%  
12 27 20 74.1% 41.8%  
13 3 2 66.7% 46.4%  
Total 564 395 70.0% 55.0% 74.0% 

Domestic Long Bay College students 

Standard Year 
Level 

Overall 2024 National Fewer 
Participating Achieved 

(n) 
Achieved 
(%) 

Achieved 
(%) 

Achieved 
(%) 

Reading 10 380 314 82.6% 74.9% - 
11 103 70 68.0% 62.7% - 
12 17 13 76.5% 52.3% - 
13 2 2 100.0% 55.6% - 
Total 502 399 79.5% 69.6% 81.9% 

Writing 10 374 301 80.5% 74.9% - 
11 108 67 62.0% 62.7% - 
12 18 10 55.6% 52.3% - 
13 2 2 100.0% 55.6% - 
Total 502 380 75.7% 66.1% 76.7% 

Numeracy 10 381 286 75.1% 61.9% - 
11 111 54 48.6% 42.6% - 
12 12 8 66.7% 41.8% - 
13 3 2 66.7% 46.4% - 
Total 507 350 69.0% 55.0% 74.0% 

Māori Long Bay College students 

Standard Year 
Level 

Overall 2024 National 
Participating Achieved (n) Achieved (%) Achieved (%) 

Reading 10 32 30 93.8% - 
11 12 7 58.3% - 
Total 44 37 84.1% 57.7% 

Writing 10 32 25 78.1% - 
11 12 8 66.7% - 
Total 44 33 75.0% 55.1% 

Numeracy 10 33 24 72.7% - 
11 11 4 36.4% - 
12 1 0 0.0% - 
Total 45 28 62.2% 38.1% 
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Pasifika Long Bay College students 

Standard Year 
Level 

Overall 2024 National 
Participating Achieved (n) Achieved (%) Achieved (%) 

Reading 10 13 9 69.2% - 
11 2 1 50.0% - 
Total 15 10 66.7% 50.9% 

Writing 10 13 9 69.2% - 
11 3 2 66.7% - 
Total 16 11 68.8% 53.2% 

Numeracy 10 14 4 28.6% - 
11 5 2 40.0% - 
Total 19 6 31.6% 30.2% 

 

International Long Bay College students 

Standard Year 
Level 

Overall 2024 
Participating Achieved (n) Achieved (%) 

Reading 10 9 4 44.4% 
11 27 6 22.2% 
12 24 12 50.0% 
13 2 1 50.0% 
Total 62 23 37.1% 

Writing 10 9 3 33.3% 
11 27 5 18.5% 
12 24 10 41.7% 
13 2 0 0.0% 
Total 62 18 29.0% 

Numeracy 10 17 11 64.7% 
11 25 22 88.0% 
12 15 12 80.0% 
13  -  
Total 57 45 78.9% 
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Gender 

Both our female and male students have achieved at a higher level in all qualifications than 
the comparison populations.  

 

Ethnicity 

Ethnicity reporting uses total response methodology so some students may appear in 
more than one ethnicity grouping.   

At NCEA Level 3, we had 14 students who identified as Māori.  Thirteen passed Level 3 with 
five of them gaining endorsements and 11 gaining University Entrance.  Nine students 
identified as belonging to the Pacific Peoples ethnicity, eight passed with three gaining an 
endorsement and seven gaining UE.   

In year 12, there were 27 students identifying as Māori with 25 entered for sufficient 
credits.  All of these students passed Level 2 with seven gaining endorsements.  Fifteen 
students identified as Pacific Peoples with all passing Level 2.  Eight students gained an 
endorsement. 

There were 43 students identifying as Māori in year 11 in 2024, with students entered for 
sufficient credits.  There were 40 students entered for sufficient credits (80+ level 1 credits) 
with 30 gaining NCEA Level 1.  Thirteen students gained an endorsement.  All but one of the 
10 students who identified as Pacific Peoples were entered for sufficient credits with seven 
passing Level 1.  Two students achieved an endorsement.  
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Profile of Students Included in Long Bay College NZQA Statistics 

Students are included in up to three ethnicity groupings depending on the ethnicities that 
they identify with. 
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Junior Achievement 

Junior students complete end of year (EOY) exams in English, Mathematics, Science and 
Social Science.  

Results have been analysed by converting grades to values.  

Therefore, the highest average value possible is 5.  

Grade Value 
Beginning 1 
Developing 2 
Achieved 3 
Merit 4 
Excellence 5 
Not Submitted, Absent, Not yet 
assessed, Not Attending, Not 
Applicable, Not entered 

Not counted 

 

Year 10 

In 2024, there were 15 Year 10 core classes including one for Aspiring Scholars (AS) and 
one for students who require academic English support (EAP) due to English not being their 
native/home language.  An extra class was created for English language learners (EAPT) 
mid-year due to roll growth.  Each core class does English (or EAP), HPE, Science and 
Social Science (or EAP) together.   

* Mathematics is taught separately with one enrichment class, 10MTR, doing NCEA Level 1 
standards.  These students are not included in the Year 10 Mathematics results below as 
they completed NCEA Level 1 assessments instead of the school end of year Mathematics 
exam.  Consequently, the data below is missing the high achieving Maths students.  These 
students are included in the other subjects.   

Average grade in EOY exams for students in each core class: 
 

ENGLISH MATHEMATICS SCIENCE SOCIAL 
SCIENCE 

EAP 

10CU 3.07 2.46 2.95 3.59 
 

10FN 3.25 2.39 3.00 3.33 
 

10FR 3.07 2.30 2.45 3.42 
 

10HU 3.64 2.15 2.63 3.26 
 

10LP 3.70 2.70 2.87 3.32 
 

10LR 4.28 4.47 4.50 4.30 
 

10LU 
 

3.17 2.27 
 

3.50 
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10MI 2.66 2.82 2.86 3.54 
 

10MR 3.45 2.45 2.58 3.91 
 

10NW 3.70 2.50 2.83 4.06 
 

10ON 3.29 2.38 3.31 4.10 
 

10OW 3.76 2.17 2.36 3.65 
 

10PW 2.76 2.47 2.80 3.65 
 

10TA 3.62 2.61 3.30 3.15 
 

10TR 2.85 2.28 2.57 3.40 
 

EAPT 
 

2.24 1.44 
 

2.22 
Grand Total 3.38 2.54 2.85 3.63 2.99 

An average grade of 3.0 would indicate that on average the class was at or above achieved 
level in that subject.  

10LR is the Aspiring Scholars class and as expected the average grade for students in this 
class is higher than the others.  The Mathematics average reflects the 11 students who are 
in 10MO but NOT in the Mathematics Enrichment class.  

10LU and EAPT are the two English for Academic Purposes core class.  This class 
completed English and Social Science focused exams that were related to their course as 
well as the Science and Mathematics exams that were common to the year group.  

 

Average grade in EOY exams by gender: 

This chart indicates that females are achieving at a higher grade than males in these 
subject areas.   

The gap is least significant in Mathematics, with males achieving a slightly higher average, 
and most notable in English, Social Science and EAP.  The average gap is less significant in 
2024 than in 2023 (0.26 compared with 0.55). 
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Average grade in EOY exams by ethnicity: 

All ethnicities, except European and Māori, are achieving a higher average in Social 
Science followed by English with the Mathematics average lowest for all ethnicities, except 
Asian.  One class of students completed EAP instead of English.  

Note there will not be 10MTR (Mathematics Enrichment) students in mathematics 
averages of this chart.  
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Year 9 

In 2024, there were 14 Year 9 core classes including one for Aspiring Scholars (AS) and one 
for students who require academic English support (EAP) due to English not being their 
native/home language.  Each core class does English (or EAP), HPE, Mathematics, Science 
and Social Science together.   

 ENGLISH MATHEMATICS SCIENCE SOCIAL SCIENCE EAP 

9BT 3.28 3.57 3.56 3.81  
9CO 3.57 3.18 3.12 3.62  
9HN 3.35 2.81 2.93 3.42  
9KI 4.66 5.00 4.46 4.83  
9KM 3.34 3.24 3.61 3.41  
9LD 3.41 2.85 3.22 3.55  
9LI 2.72 3.00 2.91 3.79  
9ME 3.84 2.79 3.10 3.77  
9MT 3.26 2.62 2.85 3.93  
9ND 3.48 2.73 3.60 3.56  
9NE 3.54 3.07 3.08 3.61  
9SH  3.28 2.35  3.36 
9SN 2.72 2.68 3.02 3.62  
9ST 3.66 3.07 3.12 3.52  
Grand Total 3.44 3.11 3.20 3.71 3.36 

An average grade of 3.0 would indicate that on average the class was at or above achieved 
level in that subject.  

9KI is the Aspiring Scholars class and as expected the average grade for students in this 
class is higher than the others.   

9SH is the English for Academic Purposes core class.  This class completed English and 
Social Science focused exams that were related to their course.  

 

Average grade in EOY exams by gender: 

This chart indicates that females are achieving at a higher grade than males in all subject 
areas, except Mathematics.   

The gap is least significant in EAP and most notable in English.  
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Average grade in EOY exams by ethnicity: 

The Mathematics average is the lowest for all ethnicities. Social Science has the highest 
average for Māori, Pasifika and Asian.  
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Evaluation of the school’s students’ progress and achievement 
Initiatives 
Analysis of Variance considerations informing strategic direction and approaches. 
 
Our Quality Assurance (QA) data supports reflection, iteration and development of our 
junior and senior courses. The regular and ongoing support of our middle leaders by our 
Senior Team scaffolding that process. This acting as a significant driver of our staff and 
organizational capability and capacity to drive, analyse and evaluate student progress 
and achievement. 
 
Specifics relating to our iteration of Curriculum and Pedagogy across the faculties of the 
College can be found here 2025 Curriculum and Pedagogy Action Plan intiatives. These 
initiatives are grounded in improving student outcomes and research informed high 
impact pedagogy as described in our College’s guide to teaching and learning – Tino 
Akoranga - https://www.longbaycollege.com/tino-akoranga 
 
Data 
Please see the statement of variance – page 4, that section providing commentary in 
relation to data sets. 
 
NCEA data is directly considered by our wider staff as part of QA. Student performance 
in achievement and unit standards for all NCEA courses is collated and considered. This 
data analysis and evaluation is further supported by comparison to schools in equivalent 
equity bands, national averages and our own performance in prior years. 
 
This data provides for analysis of priority learners and consideration of gender and 
ethnicity variance in the students on courses. Variances between teachers involved in 
the delivery of those factors is also described. 
 
Junior and Senior assessment calendar data supports responsive interventions and 
informs curriculum design, discussion and support by SLT of Faculty and subsequent 
reporting in QA. 
 
Please note that the Junior and Senior assessment calendar data allows for responsive 
tracking of all students. This supporting changes in programme and approach for 
individuals and groups at the College were needed as well as informing our wider 
consideration of the efficacy of our programmes of study. 
 
Course of study review in QA directly informing Faculty and school wide inquiry focused 
on improving student outcomes across the school. Development and delivery of 
strategic action plans our historic practice. 
 

https://longbaycollege.sharepoint.com/:f:/s/LBCLeadership-StratPlan/Emuy8s3c-0tHsoH9SmdYSooBMsP0rTQHiw5faWPs1ToLOg?e=SSF0pS
https://www.longbaycollege.com/tino-akoranga
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Outcomes    
For 2025 all faculties are asked to develop two Action Plans that consider four shared 
initiatives. 
 
These include: 
Curriculum and Achievement: 
 

1) Curriculum Design  
 
Faculty are asked to develop schemes of work for all courses, that are supportive 
of literacy and numeracy, assessment for learning (including formative and 
summative assessment), maximising learning time and explicit instruction 
considerations.  
 
The output of this plan is as follows:  

 
• High quality schemes of work across all subject areas aligned to Tino Akoranga 

approaches. The schemes of work including: Development of literacy supports 
(word knowledge and word knowledge fluency) this year and to directly support 
the iterated junior curriculum in 2026.  

 
2) High Academic Achievement  

 
Faculty are asked to iterate their programmes of study to secure the achievement 
of personal excellence for global success. These programmes should be 
considerate of maximising learning time and explicit instruction considerations.  
These approaches should be explicitly considerate of Scholarship, Endorsement 
and securing 14 credit minimums (where applicable).   
 
The output of this plan as follows:  
 

• Courses exceeding Equity Index equivalent schools for achievement, 
endorsement and scholarship attainment (where each are applicable).  

 
Tino Akoranga (Exceptional Learning) 
 

3) Routines and supports in classroom practice  
 
Faculty are asked to develop and sustain routines that are supportive of 
maximising learning time and explicit instruction considerations in the 
classroom.   
 
The output of this plan as follows:  
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• Consistent pedagogical routines supporting smooth starts to lessons, Learning 
Intentions, Success Criteria, Do-Nows, I do, We do, You do, checks for 
understanding, plenaries and lesson closing evident across faculties.   

  
4) Cognitive load and relational practice in Faculty professional learning  

 
Faculty are asked to develop and sustain approaches that are considerate of 
maximising learning time and explicit instruction considerations via faculty 
professional learning time.   
These approaches must be explicitly considerate of cognitive load theory.  
 
The output of this plan as follows:  
 

• Maximising Learning Time and explicit instruction approaches visible and evident 
across faculty professional learning and in classroom practice. This including:  
Literacy pedagogies aligned to school wide PLD trialled and developed over 2025.  

 
 
Across all action plans Faculty are to explicitly consider:  Our responsibilities relating 
to Te Tiriti O Waitangi, this includes the visibility of the Tātaiako in practice, cultural 
competency, considerate of Mātauranga Māori, and culturally responsive practice 
considerate of Mana Ōrite and the development of capability and capacity of faculty 
teams to deliver these action plans.  
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Report on how the school has given effect to Te Tiriti o Waitangi 

Initiatives  

Professional Learning and Development  
In 2023 Long Bay College staff completed an Aromātai self-reflection survey, indicating 
their next steps for learning in the culturally responsive and culturally competent 
elements of their practice. In 2024 this was repeated, and staff were asked to reflect on 
their goals an improvement within their Professional Growth Cycle. This survey continues 
to provide insight regarding staff perceptions of their own abilities in these spaces.  The 
Aromātai findings were also used to shape professional learning in 2024, with staff 
provisioned with learning around culturally responsive practice, cultural competency 
and Te Tiriti partnership.  
 
Long Bay College staff have also engaged with learning our school waiata, Tāmaki 
Herenga Waka E, composed by Huia King and Rhianna Maker. Staff engaged with 
learning across 2023, 2024 and into 2025 to support their knowledge not just of the song 
but also of the meaning of the lyrics.  
 
In 2025, our staff have also begun to learn our school haka, Oreore Ko Ana, written and 
supported by Ben Thomasen former Head Boy.  
 
In 2025 we have opted to support staff in learning Te Reo Māori. Staff (10) who have been 
selected to be involved are to be provisioned with time off timetable to come together in 
their learning of Te Reo Māori. They will have the support of a Kaitiaki provisioned by Te 
Wānanga te Aotearoa. This programme will be commencing in Term 2.  
Wider staff professional learning will continue to explore culturally responsive teaching 
approaches as described by Russell Bishop, such as formative assessment, relational 
pedagogies and the use of learning intentions and success criteria.  
 
As we move into 2024, ensuring alignment with our wider school educational philosophy, 
Tino Akoranga, becomes important for ensuring the mutual reinforcement of learning and 
avoiding split attention. As such, the plan below considers a way forward, combining our 
learnings from the last few years and carefully articulating the alignment that exists. The 
sessions below are also responsive to the findings of the 2023 Aromātai, which was 
communicated to staff as a goal on initial completion in T2, 2023.  Throughout all of the  
sessions below, consideration is given to include a conscious connection to Culturally 
Responsive Practice, Cultural Competency, Tātaiako and Tino Akoranga.  
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 MOE PLD Funded Hours – 300 Hours over a 24-month period utilised in 2023 and 2024 

• MOE Facilitator – Te Pūheke (Cultural Flow) connects communities with Te Ao 
Māori to develop authentic cultural understanding.    

• Iwi Partnership was investigated in 2023.  Key staff met with Te Kawerau ā Maki 
and completed a Cultural Induction with Ngati Manuhiri. Little progress was made 
in 2024 to finalise a formal partnership. However, Ben Thomason was contracted 
to support the school further from Term 4.  

• Supporting the development of a Mātauranga Māori Junior Course and PLD with 
HoF’s supporting the development of this within their faculty courses.  

  
Te Whetū Programme  
Te Whetū is a 10-week kaupapa (programme) for boys which focusses on leadership 
skills/qualities and personal development through a Te Ao Māori lens.  Te Whare tapa 
Whā is the framework which is utilised to facilitate this growth with the aim of having all 
pillars full or close to full by the end of the kaupapa.  At the end of this kaupapa our 
rangatahi will have acquired a kete with tools to manage challenges, they'll have a 
greater understanding of who they are, understand what's a healthy vs unhealthy 
relationship and overall have a foundation to be able to be the best versions of 
themselves.  
 
In 2024, the programme targeted Year 9 boys and included termly catch-ups with 
students who had completed the programme previously.  
 
Mātauranga Māori Core Class  
During enrolment in 2023 students had the opportunity to identify if they would like to 
participate in this programme of study. 58 students and whānau indicated they were 
interested, with 1 core class established for 2024 as a pilot for this year to be considered 
for wider implementation when the junior curriculum is reviewed in 2025. 2 students 
were selected for our Aspiring Scholars programme and have the opportunity to attend 
the sessions yet remain in their core class.  
 
Mātauranga Māori focuses on developing student understanding of Māori knowledge. 
This course is a one period a week, timetabled class and focuses on foundational Māori 
values such as tangata whenuatanga (affirming Māori world view), manaakitanga (care 
and respect for each other), and kaitiakitanga (sustainability and guardianship of our 
environment). Students will learn about pūrākau/oral histories and visit our local tohu 
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whenua/landmarks to understand who was here before us and how they interacted with 
this land. Students will learn skills and knowledge of Māori technology past, and how it is 
relevant and valuable in the present and into the future. Learning is both inside and 
outside the classroom, including visits to a Marae and Long Bay Park. 
At the conclusion of 2024 the decision was made to incorporate this knowledge into the 
core classes so all students could benefit rather than continue a single period for 2025.  
Social Science and Health/Physical Education being the main drivers.  The teacher felt 
that there was a disconnect from having the class once a week and it being an isolated 
subject rather than incorporated into everything we do. 
 
House System and Manu Taki 
During 2024 a House Development Proposal ‘2025 and Beyond’ was approved.  The 
proposal included initiatives aimed at strengthening the House system, fostering a 
deeper sense of identity and community among students at Long Bay College inclusive of 
promoting te ao Māori. 
 

• Manu Taki: Each house is represented by a bird. The house staff leaders are 
named Manu Taki.  Manu means bird. Taki means to entice, to lead, to bring along. 
Here the term Manu Taki is used as the general term for leadership. “Manu Taki” 
means the bird that is perched on the palisades above to watch and care for those 
below (Tuakana Teina approach).  Our Manu Taki have been selected for their 
commitment, integrity, and dedication to the values of Long Bay College.  In this 
role they continue to serve as mentors and role models for students and 
colleagues offering support, encouragement, and guidance.  

• Mascot: ‘Ray from the Bay’ was designed ready for his first outing at the 2025 full 
school Athletics Day. The Māori concept of kaitiakitanga (guardianship) is a 
significant part in Ray’s identity. As our school’s kaitiaki, Ray represents Long Bay 
College, encouraging us to care for our community, take pride in our school, and 
uphold the values that define Long Bay College. 

• Trophy: Designed by alumni Ben Thompson from Ara Auaha, features a large 
Perspex screen that illuminates in the winning House's colours and includes an 
interchangeable disc displaying the House logo.  
 

Te Manawanui  
Statistics inform us that Māori and Pasifika students are highly under-represented at 
university. As part of a strategic initiative aimed at improving academic outcomes for 
Māori and Pasifika ākonga, our Year 9 Māori and Pasifika ākonga have been identified 
through the school roll and have been placed in a mentoring program (Te Manawanui) 
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that has been set up to support ākonga achievement with the goal of attaining University 
Entrance (UE). While not every student plans to go to university, attaining UE provides our 
students with options should their plans change.   
 
In 2024, the Te Manawanui Programme expanded with the inclusion of the 2024 Year 9 
Māori and Pasifika students to add to the students who had progressed to Year 10, 
increasing the total number of students in the programme. The final count consisted of 
45 Year 9 students and 50 Year 10 students. Student allocation was done with 
consideration of personal interests, circumstances, and relatability to mentors. The 2024 
mentoring loads varied” 

• Strategic Support: Improving outcomes for Māori and Pasifika Students who also 
leads and delivers the programme (27 students) 

• Strategic Support: Improving outcomes for Junior Māori and Pasifika Students (26 
students) 

• Māori and Pasifika Coordinator (19 students - reduced due to other commitments 
as a Year Level Dean) 

• Māori and Pasifika Community Liaison (23 students - mostly high-needs, 
behavioural challenges - The indicators included low attendance, punctuality, 
attitude towards school, behaviour, low academic achievement). 
 

Mentors found the increased number of students challenging in terms of scheduling one-
on-one meetings. Some students did not engage, missed scheduled meetings, or had 
conflicts with practical subjects. Adjustments were made mid-year to increase efficiency 
in meeting all students. Mentors would meet with students for approximately 15-20 
minutes. 

The mentors reported that they did not get to meet all of their students regularly due to 
the volume. However, they endeavored to touch base with them in different ways: 
 

• TEAMS Messaging: This was particularly effective with Year 10 students who were 
more inclined to reach out through digital means for check-ins, course selections, 
and follow-ups.  

• Informal Chats: Students increasingly engaged with mentors outside of scheduled 
meetings, interacting during break times, duties, and around the school.  

• Whānau Hui and Sports Days: These provided additional opportunities to connect 
with students in a less formal setting, reinforcing relationships. The majority this 
year were to support events in the form of preparing kai (food) for cultural food 
stalls or visiting students. 
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Mentor meetings typically covered: 
 

• Transition to High School: Develop mutual trust, set expectations, form and 
maintain a mentoring partnership, check connections to ensure they are settling 
in and coping well with navigating their classes and college life.  

• Academic Progress & Challenges: Discussions about subjects, learning 
difficulties, and engagement levels. 

• Wellbeing & Personal Development: Conversations about friendships, home life, 
and mental health. 

• Problem-Solving and Agency: Encouraging students to take responsibility for 
issues before mentor intervention. 

• Pathways and Course Selection: Guidance on future subjects, career options, and 
university prerequisites. Year 10 students were introduced to NCEA pathways and 
university entrance requirements. 
 

Several students showed growth and positive change due to mentoring: 
 

• Increased Confidence and Self-Advocacy: Many students began engaging more 
with teachers, seeking help, and discussing their academic progress. 

• Improved Attendance and Engagement: Some high-risk students started 
attending school more regularly and participating in school events.   

• Enhanced Communication and Trust: Students who were in their second year of 
the programme became more open about personal challenges and were willing to 
engage with school support services. 

• Active Participation in School Activities: Students took leadership roles in cultural 
performances, sports, and peer support initiatives. 

• Positive Behavioural Changes: Some students previously labelled as 
‘troublemakers’ were found to be disengaged rather than disruptive. Mentoring 
helped them voice their concerns and find solutions. 
 

Whānau engagement was a key focus: 
 

• Initial Contact: Parents were introduced to the programme via email, receiving 
positive responses. 

• Whānau Hui and Cultural Events: Increased attendance from families showed a 
strengthening connection between home and school. For the cultural exchange 
each mentor phoned the parents of all of their mentees, and it certainly supported 
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the increased attendance. 11 of the students mentored by Māori and Pasifika 
Community Liaison regularly attended the BoxFit initiative. 

• Course Selection Discussions: Mentors reached out to whānau to involve them in 
subject choice selection which was well received.  There were three different 
groups of students. Those who were confident had discussed course selection at 
home. Those who had discussed course selection at home but still were a little 
unsure, particularly of pathways and those who had absolutely no idea, and did 
not seem to be discussing this with their whānau. 

• Family meetings: Mentors at times were invited to attend restorative and 
disciplinary family meetings at the request of whānau and/or Senior Leadership 
and deans.  

• Challenges: One instance of a negative response (accusations of racism 
regarding a programme for Māori and Pasifika students only) resulted in the 
removal of a student from the programme at parental request. 

 
Contact with Deans, Teachers, Atawhai Leaders 
 

• Deans and Teachers: Initially, most contact revolved around behavioural issues, 
but over time, the focus shifted towards academic and learning challenges. 

• Atawhai Leaders: Regular communication with Atawhai Leaders helped align 
mentoring efforts with wider school initiatives. 

• KAMAR Mentor Identification: Listing mentors in KAMAR improved staff awareness 
and led to increased outreach from teachers. 

• Involvement in ILP Meetings: Participation in Individual Learning Plan meetings 
strengthened mentor-family-school connections. 
 

Student Voice 
 

• A significant majority of students—84.2% (48 students)—reported that they had 
been assigned a mentor, while 15.8% (9 students) had not received one. 7 
students had not heard of the programme and 2 declined a mentor. A number of 
students, Māori or Pasifika, indicated at the time of enrolment but did not wish to 
be included in the programme.  Cultural Pride and Identity 

• Pleasingly 39.2% (11 students) agreed that they feel proud to be Māori or Pasifika 
at Long Bay College, and 42.8% (12 students) strongly agreed. 17% (5 students) 
remained neutral.  

• The survey also sought to assess how supported students feel within the school 
environment. When asked about their general sense of support at school, 45.6% 
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(26 students) agreed that they felt supported, and 24.6% (14 students) strongly 
agreed. However, 14% (8 students) remained neutral.  

• Similarly, when asked whether they know where to seek support when needed, 
42.1% (24 students) agreed and 24.6% (14 students) strongly agreed, while 17.5% 
(10 students) were neutral.  
 

2025 Next Steps: 
• Consider resourcing as student group increases: Student numbers for 2025 are 34 

Year 9, 50 Year 10 and 46 Year 11 Ākonga.   
• Establish regular staff meetings/training for Te Manawanui Mentors 

 
Māori and Pasifika Community Liaison   
Māori and Pasifika Community Liaison was appointed in 2023 and continued through 
2024. Key responsibilities are:  

• Build productive relationships with our Māori and Pasifika families and the 
school.   

• Build productive relationships with our Māori and Pasifika students and the 
school.   

• Actively promote Māori and Pasifika student successes.  
• Truancy Support.  
• Academic mentoring for Māori and Pasifika students. Working alongside the 

‘Strategic Support – Improving outcomes for Māori and Pasifika students to 
promote, model and support Māori and Pasifika students to experience success.   

• Develop leadership roles for Māori and Pasifika students.   
• Assist teachers become familiar with Pasifika cultural backgrounds and 

aspirations.   
The person who currently holds this role is a key member of Kapa haka, co leads the Box 
Fit initiative and organises the Whānau Hui Komiti that sits within our Whānau hui 
shaping the direction of our hui. This person is integral to the student group Te Waha 
Wai.  
  
Māori and Pasifika Kaiārahi – Oneroa Kāhui Ako Within School Lead  
For 2024 a new role was created to support our senior students proactively from the start 
of the year.  Outcomes of the role are:  

• Academic Mentoring for Y11-13 Māori and Pasifika ākonga.   
• Increased NCEA performance.  
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• Increased visibility across the school of Māori and Pasifika ākonga and 
collaborating with kaiako for improved outcomes.   

• Support and deliver better outcomes for Māori, Pasifika students by weekly 
tracking.   

• Collating opportunities for financial support e.g., Scholarships, grants etc.   
• Students gaining a sense of belonging at Long Bay College.  
• Developing stronger community relationships with Whānau.   

 
Te Ao Māori - Oneroa Kāhui Ako Within School Lead  
In 2024 a Kaiako was appointed to teach te reo Māori to our senior Level 2 and 3 
students.  The person took on the role of Kapa haka Tutor alongside the within school role 
which raises the profile of Te Ao Māori for ākonga across the school.  
The Outputs of the role are:  

• Understand and recognise of the unique status of tangata whenua in Aotearoa 
New Zealand   

• Understand and acknowledge the histories, heritages, languages, and cultures of 
partners to Te Tiriti o Waitangi   

• Practise and develop the use of te reo and tikanga Māori. Ensure a cross section 
of ākonga involved in Te Waha Wai    

• Investigate and understand our place within the local Māori culture in relation to 
tikanga, mātauranga and te ao Māori   

• Input in Assemblies to upskill students in all things Māori – whakamana ākonga (to 
empower students) Māori to take a lead in this   

• Co-Lead Te Waha Wai     
• Lead logistics of external groups e.g., Tama Ora    
• Leading Matariki and Te Wiki o te reo Māori celebrations   
• Increased engagement of Māori and Pasifika Whānau hui / Fono    
• Co-representing the school at the Māori hui with the Kāhui Ako   

  
Box Fit  
To improve and contribute to support attendance and engagement of students at Long 
Bay College through a non-contact boxing fitness programme.  
In partnership with Te Oneroa Boxfit Academy, our Māori and Pasifika Community Liaison 
weekly box fit sessions for both Tāne (boys); Wāhine (girls) and the occasional sports 
teams as individual groups.  
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The programme started in Term 2 2023, with the focus on Tuakana-Teina, a concept from 
te ao Māori, which refers to the relationships between an older (tuakana) person and a 
younger (teina) person. A senior student was often paired with a junior for different drills 
or teaching new drills together. Sessions start in a circle formation with karakia 
(Whakataka Te Hau) and finishes with a karakia/whakatauki – more recently student 
involved and lead.   
 For 2024 the Wāhine group has 51 TeamReach Members and 57 Tane members.  
Average group size at each session ranges from 10-19  
  
Te Manukura  
In 2019 Drina Paratene, Kaumātua Rawiri Wharemate, Macy Paipa (Former Cultural 
Prefect) and members of SLT shaped a role to promote Māori Leadership within our 
rangatahi.  The role of tangata whenua student rep carries the title of Te Manukura (highly 
esteemed leader) and the unique role is to be recognised and respected within the wider 
school.  The role of Te Manukura is underpinned by whakamanatanga 
[empowerment].  To empower the student through leadership opportunities primarily 
focused on leading Māori initiatives such as Matariki, Te Wiki o te Reo Māori and being a 
role model for other akonga Māori.  Te Manukura shares Māori perspectives on other 
cultural/school matters where and when relevant and necessary.  
In 2024 our Te Manukura (Male Māori student) led Kapa haka and played a significant role 
at key events including our Pōwhiri and Tiriti o Waitangi assembly.  The student was 
included in the Māori and Pasifika staff meetings and was a key contributor in this space.  
For 2025 our Te Manukura (Female) will be representing her Māori and Cook Island Māori 
heritage. 
  
Te Waha Wai  
Māori and Pasifika student group who raise the profile of cultural events and give their 
voice to support the strategic development of the school.  
  
Whānau Hui  

• Our Whānau hui TeamReach over 70 members and 20 are in regular attendance 
each meeting.  We had a record turnout of students and Whānau to prepare kai 
the night before Avondale’s Samoan group visited. 

• A smaller number of parents make up an inner Whānau Komiti who help shape the 
direction of our meetings and events.  Currently there are 5 members in the komiti 
which is led by a BOT member and our Māori and Pasifika Community Liaison.    

• Our Whānau Hui has shifted focus for 2024 with support of key events being the 
emphasis of the meetings.  Ākonga and whānau joined in to supervise students 
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and siblings during the year 9 Atawhai evening, then again to prepare kai for the 
Cultural Day food festival.  Staff who have key roles supporting Māori and Pasifika 
students attend the Whānau Hui.   

• Our Whānau Hui 6 June focussed on NCEA. Facilitators in who ran NCEA me te 
Whānau led an information evening which was tailored specifically for our Māori 
and Pasifika families. Whānau and ākonga had the opportunity to ask questions in 
a warm, encouraging environment, either during the forum and / or after the 
presentation. Our junior students were targeted to attend, and we will run this 
biannually moving forward. 
  

Māori and Pasifika Prizegiving  
We hosted our inaugural Māori and Pasifika awards night with the theme “Celebrating 
Success as Who We Are”. Throughout the event our Kapa haka group and student 
dancers representing Cook Island, Tongan and Samoan were performed.  Beulah Koale 
was our guest speaker, and he encouraged students to embrace their culture and seize 
opportunities. 
The mantel of Te Manukura was symbolically passed on. 
Students were awarded certificates for Academic achievement and Leadership with our 
top Mana Awards given to 8 students who personified our school values of Care, Create, 
Community and Respect. Te recipients are natural leaders willing to take charge, bring 
others with them, supports and empowers others. 
  
Māori and Pacific People’s 2024 NCEA Results 
The results of both our Māori and Pasifika students, who on many metrics outperform all 
other ethnicities in the three categories. This is testament to the hard work that has been 
put into these students and our programmes.  
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Level 3 Te Reo Māori 
• 2024 Level 3 Te Reo Māori consisted of one student (Māori/Male).  
• This student gained three Excellence results in the Level 3 internal assessments 

and two Merit results in the Level 3 external assessments.  
•  Compared to the national statistics for male results, Māori results, and all results 

this student outperformed in all categories i.e. 60% Excellence achieved 
compared to 23.5% nationally.  

• 2025 Future focus is improving retention rates and investigating offering 
scholarship. 

 
Level 2 Te Reo Māori  

• In 2024 Level 2 and Level 3 Te Reo Māori were taught as a full immersion course by 
our new Kaiako.   

• The class consists of one Year 13 studying Level 3, and seven ākonga/students 
studying Level 2 Te Reo Māori (one is a Year 11 akonga).  

• Only two Level 2 ākonga/students completed Level 1 Te reo Māori, the other five 
did not. Five of the eight ākonga/students were Māori.  This posed a challenge to 
endeavour to upskill language learners to Level 7 of the NZC in one school year.    

• The overall GPA for L2TRM was 3.92.  
• The average GPA for internal assessments was 5.  
• 2025 focus is to improve the performance in L2 external standards specifically the 

Pānui / Reading external standard.   
• The overall attainment in L2TRM were positive compared with national statistics. 

Of note, we only had 4.5% with NA grades compared with 17.4% nationally. At 
Achieved with Excellence we gained 40.9% compared with 19.3% nationally which 
is a fantastic result.   

• The data for comparing results by ethnicity shows that the L2TRM class was 
comprised six ākonga Māori and four European). Both ethnicities outperformed 
the national statistics. 

• The data for comparing gender reflects that our male results that were dominated 
by Achieved and Merit grades, were higher in these grades than the national 
statistics for males. However, the national results for males achieving at 
Excellence were 15% compared with 0% for our males. Therefore, a focus on boys 
attaining at the highest level is a focus for 2025. Our female results are very 
positive compared with the 2024 national statistics, specifically for Achieved at 
Excellence where we attained 52.9% at this level, compared with 22.8% 
nationally.  
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• 2025 Future focus is improving retention rates, consider implications of open 
entry or possibility of designing a pre-course book covering basics of Te Reo 
Māori. 

  
Level 1 Te Reo 

• This is the second year offering a Level 1 TRM course and first year implementing 
the NCEA change package to Level 1 standards.  

• At the start of the year the class roll was 13 – 8 kōtiro / 5 tama. A 62.5% increase 
from 2023.  

• It is worth noting that this year 11 cohort only had the option to study one 
semester TRM course each in year 9 and 10 (whereas in 2024 - the year 10 course 
has been extended to a full year course).  

• Two of the 13 students were studying the subject of Te reo Māori for the first time 
at our school.  

• In 2024 our overall results were: Achieved 33%, Achieved with Merit 55.6%, 
Achieved with Excellence 11.1%.  

• We achieved 3 x Merit endorsements for 2024 Level 1 TRM (an increase from 1 in 
2023).   

• The data for comparing gender reflects that our male results are consistently 
higher than the 2024 national statistics. Our female results are consistently higher 
in Achieved and Merit grades than the 2024 national statistics, except for 
Excellence where our girls attained 7.7%, compared with 19% nationally. Males 
outperformed females. Pleasing to report there were no Not Achieved grades. 

•  Therefore overall, our male results were higher than our female results for 2024.   
• 2025 Future focus is improving retention rates. We now offer a full year 10 

programme which we hope will better prepare our ākonga in foundational 
language for the Level 1 course. We are able to offer a composite Level 2/3 TRM 
class. Settled classes and teachers has encouraged more participation in TRM. 

• Te Ao Haka standards are offered as an NCEA subject for 2025 
 
Year 9 and Year 10 Te Reo Māori  

• A range of activities is included in these courses to support pānui (reading) / 
tuhituhi (writing), kōrero (speaking), whakarongo (listening) in Te reo Māori. Use of 
IRDPX (input, recognition, discrimination, production, extension) as a language 
teaching strategy is interwoven through the teaching and learning and a range of 
rauemi / resources are incorporated to stimulate and encourage engagement in 
literacy learning.  Ngā Whāinga Ako (Learning Intentions) and Ngā Paearu Angitu 
(Success Criteria) are reflected in the course.  
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• Foundational Uara Māori / Māori values are implicit in our classroom culture and 
schemes, and explicit in our teaching and learning – wānanga (robust dialogue), 
whanaungatanga (respectful relationships), manaakitanga (showing integrity and 
respect of ahurea Māori / Māori culture), Tangata Whenuatanga (affirming ākonga 
Māori as Māori), Ako (taking responsibility for our learning and learning from each 
other).   

• Year 9 Te Reo Māori is a semester course and in 2024 Year 10 has reverted to a full 
year course to support improved outcomes in senior programmes.  

• In 2024 we had 22 ākonga/students in Year 9 Te reo Māori.  The reduction may 
reflect offering the Mātauranga Māori core class.  With 47 ākonga/students in two 
separate year 10 classes we expect to see a rise in the Level 1 Te Reo Māori 
course in 2025.  
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Statement of compliance with employment policy 
Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working conditions? 

At Long Bay College, we promote equal employment 
opportunities (EEO) for all staff as part of our commitment 
to being a good employer. Long Bay College supports the 
fair and proper treatment of staff members in all aspects of 
their employment, and we comply with employment 
legislation and regulations, and all relevant employment 
agreements. We aim to provide a safe and inclusive 
environment, and to identify and eliminate causes of 
inequality in employment at our school. 

What is in your equal 
employment opportunities 
programme?  
How have you been fulfilling 
this programme? 

We have a programme to identify processes that contribute 
to employment inequality.  We work to change these 
processes and promote equal employment opportunities 
for individuals and groups of people.  Our EEO policy and 
programme is available to all Long Bay College Staff. 
To support equal employment opportunities at our school, 
we have a programme to identify and eliminate processes 
that contribute to employment inequality. As part of 
our EEO programme, we: 

• appoint appropriately qualified staff through a fair 
and impartial appointment process 

• create opportunities for staff to receive information 
about the programme and provide feedback (e.g. 
through staff meetings) 

• explore professional development and training 
opportunities 

• monitor the implementation of our programme and 
report to the board. 

We monitor, review, and evaluate our employment policies 
and processes on an ongoing basis.  

How do you practise impartial 
selection of suitably qualified 
persons for appointment? 
  

All of our appointments are made on merit with the best 
candidate to serve our communities needs being 
appointed.  Gender, ethnicity, sexual orientation, religion 
and other possible discriminatory factors are not consider 
as part of the selection process. 

How are you recognising: 
− The aims and 

aspirations of Māori,  
− The employment 

requirements of 
Māori, and  

The implementation of our EEO policy and programme 
supports our school to: 

• prevent and eliminate bias and discrimination 
• promote an inclusive and safe work environment 
• treat all current and prospective staff fairly 
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− Greater involvement 
of Māori in the 
Education service? 

• provide equal access and consideration in all 
aspects of employment (e.g recruitment, training, 
promotion). 

• Fulfil our obligations towards Te Tiriti o Waitangi  
How have you enhanced the 
abilities of individual 
employees? 

All of our staff have access to both extensive weekly, in-
house Professional Learning and Development 
opportunities and are also supported a significant budget 
for external PLD opportunities. 
We also have an internal middle leadership development 
programme’ run in conjunction with the Springboard Trust 
and University of Auckland for up to 8 members of staff 
biannually.  In 2025 we have 10 staff members completing 
the New Zealand Certificate in Te Pōkaitahi Reo (Reo Rua) 
Te Kaupae 1 via Te Wānanga o Aotearoa and their ‘Papa Reo 
– Kete’ course. 

How are you recognising the 
employment requirements of 
women? 

• Following our EEO policy 
• Having an appointed EEO representative 
• Consulting with staff to hear any concerns 
• Creating an employee database (with informed 

consent for any EEO data collected) 
• Encouraging staff to participate in training and 

career development. 
• Programme monitoring through staff meetings and 

board reports. 
• Reviewing employment and personnel policies and 

processes. 
How are you recognising the 
employment requirements of 
persons with disabilities? 

• Following our EEO policy 
• Having an appointed EEO representative 
• Consulting with staff to hear any concerns 
• Creating an employee database (with informed 

consent for any EEO data collected) 
• Encouraging staff to participate in training and 

career development. 
• Programme monitoring through staff meetings and 

board reports. 
• Reviewing employment and personnel policies and 

processes. 
 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 
Do you operate an EEO programme/policy?  Yes   
Has this policy or programme been made available to staff?  Yes   
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Does your EEO programme/policy include training to raise awareness of 
issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to coordinate 
compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting on 
compliance with the policy and/or achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes   

 

Statement of compliance with employment policy   

Long Bay College is dedicated to staffing the school with the best possible leadership, 
teaching, and support personnel available.  

Long Bay College board acts as a good employer and takes all reasonable steps to build 
working relationships based on trust, confidence, and good faith. The board treats 
employees fairly and properly in all aspects of their employment as required by the Public 
Service Act 2020 and complies with legislation on employment and personnel matters. The 
board complies with the conditions contained in employment contracts for teaching and 
non-teaching staff.  

The board:  
• Takes all steps, as far as is reasonably practicable, to meet its primary duty of care 

obligations to ensure good and safe working conditions for employees and 
responds to all reasonable concerns and requests made by employees.  

• Considers staff health and wellbeing (hauora) and work-life balance and considers 
applications for flexible working arrangements.  

• Ensures that all employees maintain proper standards of integrity and conduct, and 
a concern for the safety and wellbeing of students, colleagues, and public interest.  

• Promotes high levels of staff performance through:  
o Performance management and professional development (including budgeting 

for training and development programmes intended to enhance the abilities of 
individual employees).  

o Acknowledgement of staff achievements.  
o Salary units and management allowances and non-contact time.  

• Deals effectively and fairly with any concerns through the concerns and complaints 
and protected disclosure procedures.  

 
The board meets reporting and administrative requirements by:  

• Referring to the school's Equal Employment Opportunities policy in its annual 
report on the extent of its compliance as a good employer  

• Ensuring that systems are in place for keeping employee files safe and secure.  
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• All staff and volunteers have been Police Vetted. Dates are recorded in Kamar and 
an alert ensures these are completed every 3 years.  

• Teachers are registered and hold a current practising certificates, or have a limited 
authority to teach, and are therefore police vetted.   

• Confirm that any provisionally certificated teachers have received appropriate 
induction and mentoring.  

• The school annually assesses the principal against professional standards and 
regularly assesses the performance of teachers.  

•  Procedures for staff selection and appointment are being implemented correctly, 
including identity and registration checks, and board delegation for appointment 
committees.   

• Supporting policies for induction, staff conduct, and professional development are 
being implemented.  

• Long Bay College complies with the Equal Employment Opportunities (EEO) policy 
and a statement on EEO is included in the annual report (including any issues from 
the previous year).  

• All procedures relating to physical restraint have been followed, and that all 
requirements to notify, monitor, and report have been met. Confirm that any non-
teaching staff have been authorised in writing.  

• Staff authorised to apply restraint receive appropriate training and support  
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Other reports on special and contestable funding (Not applicable in 
2024) 

Initiatives 
 N/A 
 
Data 
 N/A 
 
Commentary on data   
 N/A 
 
Outcomes    
N/A 
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Statement of KiwiSport funding 
 

In 2024 Long Bay College received $45,904.11 + GST in Kiwisport funding to support our 
sports programme. 

The funding was applied to subsidise the wages of our Sports Co-ordinators. 
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Annual financial statements 
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Auditor’s report 



67 
 

 



68 
 

  



69 
 

  



70 
 

 



71 
 

  



72 
 

  



73 
 

 



74 
 

  



75 
 

 



76 
 

  



77 
 

Independent Auditor’s Report 2024 
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