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Principal’s report 

2025 was a landmark year for Long Bay College as we celebrated 50 years since our doors opened to 

our community. Across this jubilee year, the College not only honoured its history, but also 

demonstrated the strength of its present culture: ambitious, inclusive, and deeply connected to our 

whānau and wider community. Our celebrations included an Alumni Sports Day, a highly successful 
Home Turf Challenge, a sold-out Gala Dinner, and the community festival - Long Bay Live. These 

occasions brought generations together and reinforced what we know to be true: schools endure 

because people invest in them, and because communities choose to belong. 

In academic terms, the year again reflected Long Bay College’s sustained commitment to high 
expectations and high support. At senior level, 2025 results remained strongly above national and 

“Few Socioeconomic Barriers” comparators, with particularly strong outcomes at NCEA Level 3 and 

University Entrance. Specifically, 94.5% of Year 13 students gained NCEA Level 3, and the College 

recorded its highest ever rate of University Entrance achievement, with 77% of Year 13 students 

gaining UE. We also saw continued improvement in endorsement outcomes, with 59% of students 

who gained NCEA Level 3 doing so with an endorsement, and both Merit and Excellence 

endorsement rates lifting again. 

A standout feature of 2025 was the breadth of excellence across scholarship and extension 

pathways. The College’s 2025 NZQA Scholarship outcomes were record breaking, with an 
unprecedented 85 scholarships awarded, alongside a Top (in New Zealand) Scholar Award and three 

Top in (New Zealand) Subject awards. These outcomes reflect not only the capability and effort of 

individual students, but also the sustained work of staff, families, and peers who create an 

environment in which aspiration is normalised and supported. 

Across the five arms of our school (Academia, The Arts, Culture, Sport and Service) there were 

particular highlights that capture the richness of what it means to belong to Long Bay College. 

The Arts delivered a year of exceptional performance and recognition. Our school bands led the 

way, with Rumpus Machine placing second in New Zealand at Rock Quest, and Rotten Weather 

winning ‘Stand Up Stand Out’. Performing Arts groups also achieved strongly in competition 

settings, including an Auckland title for our Theatresports team and an Auckland title for our Show 

Quest team. Our jazz musicians secured Gold at the Auckland Jazz competition, students gained 

regional recognition in visual arts, and our dancers achieved multiple high placings across national 

events, including podium finishes at ‘Dance NZ Made’ and strong results at national dance 

competitions. Our students and audiences were also treated to memorable productions on our 

stage, including ‘Charlie and the Chocolate Factory’ and ‘Too Much Punch for Judy’.  

Culturally, 2025 represented a genuine milestone. One of the most significant achievements of the 

year was our kapa haka group performing at Polyfest for the first time in the school’s history, a 
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moment that reflected sustained commitment, months of dedication, and deep pride in identity. 

This was not our only representation on the Polyfest stage, with our Dragon dancers also 

performing on the Diversity stage. Across the year, these moments reinforced our commitment to 

Te Tiriti o Waitangi and to ensuring that being Māori at Long Bay College is understood and 
experienced as a strength and an asset. 

Sport had a bumper year, marked by both team success and individual excellence. The introduction 

of our mascot, Ray from the Bay, added to the energy of school sport culture, with “Up the Rays” 
becoming a common cry across events. We had 11 students selected to represent their nation at 

international level, and our teams achieved strongly across codes. Highlights included our Girls 

Cross-Fit team winning first place in New Zealand, our Girls 1st XI football team going 11 and 0 to 

win the A1 Auckland Championship, our Boys 1st XI football team winning the Auckland A2 title, our 

Netballers winning the 1A Harbour title, and our Boys Basketball premiers winning both the 

Harbour Open Grade and the Greater Auckland Open title. These achievements reflect the discipline 

of our athletes, the expertise of coaches, and the strength of the school’s sporting culture.  

Service remained central to the ethos of Long Bay College in 2025. Students and staff led and 

participated in fundraising initiatives that raised tens of thousands of dollars for charitable causes, 

including a Relay for Life effort that exceeded $35,000. Students participated in conservation and 

environmental projects, delivered practical support to families, and contributed actively through 

the Student Volunteer Army in service activities across the school and local community. Whole-

school initiatives, including the Polar Bear Challenge, also reflected the willingness of students and 

staff to step forward for causes bigger than themselves. Sustainability remained a focus, including 

student-led initiatives such as Enviro Week, which included the planting of over 200 native trees on 

campus, and wider efforts recognised through the awarding of the Enviroschools Green:Gold 

Award.  

As we conclude 2025, I wish to express my gratitude to our students, staff, families, alumni, and 

board. This year asked us to honour our past while continuing to lift our expectations of what a 

leading state co-educational school can be. The achievements outlined above reflect a community 

that is aspirational and grounded, values-led and future-focused. I look forward to building on this 

foundation as we continue to ‘pursue excellence, nurture wellbeing, and lead with integrity’. 

 

CJ Healey 

Principal 
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List of all school board members  

 

Board Member Term 

Derek Blank 
Elected for 2022-2025 then 2025-2028 term 

Presiding Member 2022-current 

Dave Clark 
Elected for 2025-2028 term 

Assistant Presiding Member 

Paul Kerr Elected for 2025-2028 term 

Pearl Runga Elected for 2025-2028 term 

Monique Sanna Elected for 2025-2028 term 

Morag Ward Elected for 2025-2028 term 

Katherine Woollard 
Co-opted for 2025-2028 term 

Elected for 2022-2025 term 

Kristen Evans – Staff Representative Elected for 2022-2025 then 2025-2028 term 

Lily Cowan – Student Representative Elected for Sept 2025/Sept 2026 1 year term 

CJ Healey – Principal   

 

 

 

 

 

 

 

 

 

 

  



Statement of variance 

  



7 

 

 



8 

 

 

 



9 

 

  



10 

 

 

  



11 

 

 

 

  



12 

 

  



13 

 

 

 

 

 

 

 

 

 



14 

 

 



15 

 

 

 



Statement of Variance Summary: 2025 Achievements against Strategic Goals  

Overview and supporting commentary  

2025 was a significant year for Long Bay College. It was a year in which the College continued to strengthen 

the culture, systems, relationships and teaching practices that underpin high achievement and strong 

belonging. Across the four strategic goals, there was clear evidence of progress, both in relation to the 

specific initiatives identified in the 2025 implementation plan and in the wider development of the College as 

an ambitious, inclusive and future-focused learning community. The work undertaken throughout the year 

reflected a deliberate balance between excellence and care, between high expectations and high support, 

and between honouring the distinct identity of our kura and responding to the changing needs of our 

students, staff, whānau and community.   

While not every initiative was completed in full, and while some areas have appropriately been carried 

forward into the 2026-2028 Strategic Plan, 2025 represented a year of strong implementation, 

careful review and important consolidation. The College made meaningful progress in wellbeing, attendance, 

bicultural and intercultural responsiveness, curriculum design, professional learning, student achievement, 

sustainability, alumni engagement, property planning and community partnerships. These achievements 

provide a strong platform for the next stage of strategic development.   

Strategic Goal 1: A Culture of Wellbeing, Hauora and Care, Atawhai  

Our first strategic goal focused on fostering a climate of safety, extraordinary care and connectedness so that 

students, staff and whānau are supported to be resilient, healthy and confident in pursuing personal 

excellence. In 2025, this goal was advanced through significant work in wellbeing, the House 

system, sustainability and attendance.   

A major achievement was the development of the ELL Wellbeing framework. This work was designed to 

ensure that the Wellbeing Centre is culturally responsive, particularly for English Language Learners and 

Asian students. Professional learning took place with bilingual staff, international staff and external support 

services, and weekly liaison meetings were established between the Wellbeing and International teams. The 

framework design was completed, targeted PLD was delivered, and a consistent approach was prepared for 

implementation from the start of 2026. This matters because a genuinely responsive wellbeing system must 

be more than generally supportive. It must understand the lived experiences, cultural contexts and help-

seeking behaviours of the students and families it serves.   

The House system also developed strongly throughout 2025. House assemblies, led by Manu Taki and 

student leaders, became more visible and purposeful. House chants were created, digital 

points reveals generated excitement, and the integrated points system began linking participation, 

attendance, academic achievement, engagement and school values. A wide range of whole-school House 

events took place, including Relay for Life, Pink Shirt Day, Jump for Life, the Polar Challenge, Spelling Bee, 

Rock-Paper-Scissors Battle and the Hole in One challenge. Importantly, the House system became 

increasingly connected to Atawhai, service and school pride. The community raised more than $30,000 for 

the Cancer Society, reflecting both generosity and a growing willingness to participate in causes 

beyond ourselves.   
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Sustainability was another area of considerable achievement. The College successfully attained Green-Gold 

status through the Enviroschools programme, confirmed on 18 November. This achievement followed 

sustained student leadership and school-wide engagement through EnviroWeek, a student-led waste audit, 

planting projects, community partnerships and an Enviroschools reflection event. The reflection event 

brought together students, staff and external partners including Auckland Council, Restore Hibiscus Bays, 

Long Bay Business Association and Orewa College. The College was also recognised by Auckland Council’s 
sustainability team as a beacon school, particularly for its student empowerment framework. This 

recognition reflects work that is now deeply aligned with our values, our curriculum and our responsibility to 

act as kaitiaki of our environment.   

Attendance remained a priority and an area requiring ongoing focus. The College developed a Draft 

Attendance Management Plan and a Stepped Attendance Response, STAR, to align with Ministry 

expectations and strengthen our use of the Student Management System. Attendance by time present was 

91% in Term 1, 89% in Term 2 and 87% in Term 3. The more important measure, however, remains the 

percentage of students attending 90% or more of the time. This improved from 57.7% in 2023 to 59.35% in 

2024 and 63.3% in 2025 to date. Although this represents progress, it also highlights that attendance must 

remain a significant strategic priority. The approval of the updated Attendance Policy, Attendance 

Management Plan and STAR provides a stronger foundation for clearer communication, 

earlier intervention and better coordination of internal and external support.   

Strategic Goal 2: Diversity, Equity and Inclusion, Te Rerekētanga, Te Tika, Te Whakauru  

The second strategic goal focused on committing to the development, growth and dignity of all people, 

guided by the principles of Te Tiriti o Waitangi, and ensuring that learners, staff and whānau from a diverse 
range of identities, abilities and experiences are able to thrive within the Long Bay College community. In 

2025, the College made strong progress in curriculum alignment, learning support, the visibility 

of te ao Māori and the breadth of co-curricular and cultural opportunities.   

The release of Ministry curriculum updates showed a high degree of alignment between the national 

direction and the College’s own work around knowledge-rich curriculum, maximising learning time and 

schemes of work. This confirmed that the College’s existing strategic direction was well placed. Scheme of 

work development continued across faculties, with SLT and faculty leadership actively workshopping 

curriculum design to ensure greater coherence, intentionality and responsiveness. While significant 

curriculum iteration will continue beyond 2025, and will need to respond to further 

announcements regarding Years 11-13, the College is strongly positioned to meet 

Ministry timeframes related to the compulsory English and Mathematics curriculum and the draft curricula 

planned for 2027.   

In Learning Support, the planned buddy system was discontinued in favour of prioritising core learning 

support work, including the development of schemes of work and more sustainable working practices within 

the faculty. This was an appropriate variance from the original plan, as the focus shifted to the work most 

likely to support long-term consistency and effectiveness. Wider teaching staff were supported through 

ongoing links to the 2024 neurodiversity PLD series and its reiteration through the 2025 edition of Tino 

Akoranga. Additional PLD on literacy approaches for neurodiverse learners took place in Term 4, and 

Learning Support staff engaged in external PLD. The iDeal structured literacy programme showed pleasing 

early outcomes for students working to access the New Zealand Curriculum.   
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The visibility of te ao Māori strengthened materially in 2025. A pouwhenua for the front of reception was 

commissioned, with Uenuku Hawiri contracted as carver and artist, and Matua Vern Rosier contributing to 

the narrative and cultural dimensions of the project. The Māori school logo was used as the foundation for a 
new reception sign, and a new House Trophy incorporating Māori design elements was created. Kapa haka 

continued to grow in strength and presence, with the group performing at Polyfest in 2025 and preparing to 

return in 2026 in the entry level competitive division. New kapa haka uniforms were produced and worn 

at Matariki, while work continued towards the gradual procurement of piupiu and the design of new 

korowai. These developments are significant because they move te ao Māori from aspiration to visibility, 
from statement to practice, and from occasional recognition to a more embedded expression of who we are 

as a kura in Aotearoa.   

The College also expanded opportunities for student identity, leadership and participation through clubs, 

cultural groups and activities. Kapa haka and Dragon Dance debuted at Polyfest in 2025. New clubs included 

Science Fair Club, Letters to Strangers, 3D Modelling Club and Laser Cutting Club, with VEX Robotics 

and EVolocity under review for 2026. A Clubs Directory was established through the O365 Teams platform, 

and clubs and activities were more visible at enrolment evenings, using student leadership to promote 

opportunities directly to prospective families. The Duke of Edinburgh programme came under new 

leadership, with coordination improving and additional opportunities being explored. This work reflects the 

College’s commitment to a broad, inclusive and active school experience in which students can see 

themselves, contribute, belong and lead.   

Strategic Goal 3: Exceptional Learning, Tino Akoranga  

The third strategic goal focused on providing an exceptional, responsive learning environment in which staff 

and student needs are met through high quality, learning-centred education. This remained one of the most 

significant areas of strategic progress in 2025. The College continued to strengthen professional learning, 

Mahi Tahi, curriculum design, communication with parents and targeted support for priority learners and 

English Language Learners.   

The 2025 PLD series supported greater implementation of explicit instruction across classrooms through the 

Maximising Learning Time focus in Term 1 and its integration into schemes of work in Term 2. In Terms 3 and 

4, the focus shifted to literacy, with staff learning centred on tiered vocabulary instruction, reading complex 

academic texts, academic writing, structured talk, tandem teaching of reading and writing, and interventions 

for neurodiverse and English Language Learners. This PLD was directly aligned with Tino Akoranga and 

strengthened the College’s shared understanding of what high quality teaching looks like in practice.   

Mahi Tahi also continued to develop as a driver of pedagogical improvement and relational trust. The 

updated Mahi Tahi plan was designed to build on the gains of 2025 and secure the approach for 2026 with 

minimal change, reflecting staff feedback that remained highly favourable. This is significant because 

sustainable improvement in teaching is not achieved through disconnected initiatives. It is achieved through 

shared language, repeated practice, professional trust, and disciplined attention to the classroom conditions 

that support learning.   

Curriculum design remained a major focus. The College’s work in 2024 and 2025 positioned us well in 
relation to the curriculum refresh and proposed qualification changes. A review of timetable and curriculum 

structures is underway, with future decisions to be informed by pending announcements regarding the 

senior curriculum, confirmed junior curriculum and changes to the national qualification. The College’s 
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approach to schemes of work, explicit instruction, literacy, co-requisite readiness and word knowledge 

assessment provides a coherent base for responding to further national change.   

Communication with parents and caregivers was also reviewed. The College recognised that roll growth has 

made one evening of parent interviews increasingly difficult to sustain, with heavy junior loads creating 

access issues for both staff and parents. From 2026, parent interviews will move to two nights, 

while retaining five-minute interview slots. Reporting was also reviewed in light of Ministry direction around 

progress indicators tied to curriculum levels. The College intends to add a once-termly progress indicator 

report across all subjects for Years 9-13, working alongside engagement entries and assessment reporting. 

Checkpoint comment reporting will be discontinued, with greater priority placed on teachers providing 

individualised feedback directly to students and on parents receiving regular insight into engagement.   

Targeted support for Māori and Pasifika learners remained a key part of the Exceptional Learning 

goal. Te Manawanui operated across Years 9-11, with mentors supporting students through academic 

tracking, pathway planning, exam preparation, attendance and engagement conversations. Senior mentoring 

continued for Year 12 and Year 13 Māori and Pasifika students, although the year also revealed challenges, 

including increased student numbers, limited staffing and the need for more intensive outreach for some 

senior learners. Importantly, the College secured Talanoa Learner Support Programme funding of $20,000 

per year for two years, with the right to apply for a third year, to support a homework and tutoring initiative 

for 25 Pasifika learners from Term 1 2026. The Achievers Programme is also being reconsidered for 2026 as 

part of a strengthened tiered mentoring system.   

Provision for English Language Learners was carefully reviewed. Testing procedures for new arrivals were 

clarified to support prompt class placement, staff PLD strengthened understanding of ELL needs, and the 

EAPL faculty aligned schemes of work more closely with Tino Akoranga and “I do, We do, You do” 
approaches. New English Preparation Courses for junior and senior students whose English levels are below, 

or at low conversational levels, are being developed for 2026. The College also monitored co-requisite and 

University Entrance pathways carefully for domestic and international ELL 

students, identifying students requiring tagged standards, further workshops and additional language 

development support.   

Scholarship and academic extension also strengthened significantly in 2025. Two Aspiring Scholars classes 

were scheduled in response to increased interest and strong testing results. Scholarship entries increased to 

423 in 2025, compared with 295 in 2024. With most scholarship assessments complete, 263 students had 

attended or submitted assessments from 416 entries, representing an engagement rate of 63.2% and an 

increase of 100 attenders or submissions compared with 2024. This indicates a stronger culture of 

participation and academic ambition, and provides a firmer base for the continued development of 

scholarship pathways in 2026.  

Strategic Goal 4: Connections, Relationships and Partnerships, Whanaungatanga  

The fourth strategic goal focused on strengthening collaborative partnerships between the College and the 

community so that student learning is enhanced and service within the community is strengthened. In 2025, 

this goal was particularly evident through iwi and marae relationships, multicultural engagement, 

professional networks, alumni development, property planning and review of parent engagement  
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Progress was made in strengthening Māori partnerships and cultural capability. Ben Thomason supported 
staff learning of the school haka and continued to refine his role, with a future focus on mentoring emerging 

leaders. Work progressed on the Karakia and Waiata Booklet, with careful consideration of content and 

context as a state secondary school. Noho marae opportunities continued and expanded, with the kapa haka 

group participating in a noho at the Navy Marae and workshopping the new haka required for the 

2026 Polyfest competitive division. The Navy Marae confirmed ongoing support, including capacity to host 

up to 40 people for overnight stays. Over the next strategic plan, the College intends for all staff to attend a 

marae visit.   

Engagement with Ngāti Manuhiri strengthened through the Pouwhenua Project. Their carver, Hokimai-

anahera Rosieur, agreed to support Uenuku Hawira, and discussions continued regarding how best to honour 

mana whenua while acknowledging internal school identity and autonomy. The intention is for 

the pouwhenua to be revealed during Matariki 2026. Work also progressed on the Pukapuka Kawa and local 

stories, supporting the College’s ongoing effort to understand and express tikanga, pūrākau and the cultural 

narratives of place with greater depth and respect.   

The College continued to respond to its changing multicultural community. Confirmed 2026 cultural events 

were being developed, key bilingual staff met to formalise cultural clubs and activities, and these will be 

added to the school website. Relationships with the Korean community continued to be nurtured, and the 

College identified the need to extend engagement with Chinese domestic students in response to rapidly 

increasing numbers. This work recognises that whanaungatanga must include both bicultural responsibility 

and intercultural responsiveness.   

Externally, the College continued to promote and share the quality of its work through professional 

networks. Preparation continued for researchED, with Dr Pamela Snow and Tom Bennett confirmed as 

keynotes. The school website was updated with promotional and logistical information, and social media 

engagement was scheduled. The College continued to work with Michael Johnston and the New Zealand 

Initiative and hosted visits from Whakatāne and Hobsonville Point, both of whom were highly engaged with 

the College’s Tino Akoranga work. This reflects the growing reputation of Long Bay College as a school willing 

to contribute to sector improvement, not simply benefit from it.   

The 50th Anniversary made 2025 an exceptional year for alumni connection and community engagement. 

The College delivered a broad programme of events, including the Turf Challenge, Alumni Sports Day, 

Gala Dinner and Long Bay Live. The Gala Dinner sold out well ahead of time and received very 

positive feedback. Long Bay Live was a highly successful community celebration, featuring food trucks, 

market stalls, stage performances and large-scale outdoor activities. The Gold Coast Football trip fundraising 

car wash raised more than $1,600. Approval for the new Hockey Turf was also confirmed, creating future 

opportunities for legacy sponsorship and long-term alumni involvement.   

Property planning also advanced. Engagement with the Ministry of Education Strategy and Planning Team 

continued, and the school’s projected growth has now been acknowledged, with a predicted roll of 2,500. 
Opportunities for roll growth classrooms are being explored. This remains a critical area for the College, 

given ongoing growth and the importance of ensuring the physical environment can support the 

scale, curriculum and community needs of the school.   
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One initiative that did not continue was the development of additional parent community sessions. The 

College reviewed the very low levels of community engagement with advertised parent events over the 

previous two years, and the community survey did not indicate strong interest in further events. As a result, 

this initiative was discontinued from Term 3 onwards. This was an appropriate example of responsive 

strategic review. Not every initiative should continue simply because it was planned. Where 

evidence indicates limited value or limited community demand, it is appropriate to redirect energy toward 

those forms of engagement that are more likely to benefit students and families.   

Concluding Comment  

Overall, 2025 demonstrated that the College’s strategic direction was both ambitious and well grounded. 
Across wellbeing, inclusion, teaching and learning, community partnership and school identity, the College 

made substantial progress. Some work is complete, some has been deliberately refined, and some will 

continue into the next strategic cycle. That is appropriate for a school of our size and pace of development. 

The achievements of 2025 reflect a community that is clear about its values, increasingly coherent in its 

systems, and determined to ensure that students experience both belonging and excellence. The next phase 

of work will be to sustain this momentum, sharpen our measures, and continue aligning resources, people 

and practice around the outcomes that matter most for our students.  
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Overall NCEA Achievement  

NZQA statistics are based on an enrolment measure.  Students enrolled with the school for 70 calendar days 

or more count towards Long Bay College data.  Only domestic students are included in the statistics.  Up to 3 

ethnicities are recorded for each student.  Students are put against all three ethnicities in the statistics. 

The following table shows the number of students that were included in our NZQA statistics for 2025 and 

how many could access the qualification by being enrolled in either 80 (level 1 only) or 60 credits (levels 2 & 

3). An important factor to consider is that due to Covid, 2020 to 2022 results included Learning Recognition 

Credits and Unexpected Event Grades and lower thresholds for some NCEA qualifications which perhaps 

inflated some results.  

FSB = Few Socioeconomic Barriers (schools with similar equity indices to Long Bay College) 

Level Number of students in year level  Entered for sufficient credits 

Y11 - NCEA Level 1 388 366 

Y12 - NCEA Level 2 313 303 

Y13 - NCEA Level 3 291 283 

13 - UE 291 283 

 

NZQA Scholarship Achievement   

2025 saw unprecedented success for our students in NZQA Scholarship Examinations with a record-breaking 

year for our students and school 

Number of Scholarships: 85 

Number of Outstanding Scholarships: 8 

3 Top in Subject: Design and Visual Communication, Earth and Space Science, Digital Technologies 

1 Premier Scholar 

 

Level 1 

In 2025, we had 317 Year 11 students 

achieve NCEA Level 1.   

The achievement rate is significantly above 

the national average and exceeds FSB 

average.   

This data is based on the number of 

students who participated in NCEA Level 1 

rather than the number who were enrolled 

in Year 11.  This has dropped from 

approximately 8000 in 2021 to 5150 in 

2025 for FSB schools following the 

introduction of the new NCEA Level 1 standards and qualification in 2024.   

97.2

94.8

92.1

84.6
86.6

73.5

82.5

70.0

75.0

80.0

85.0

90.0

95.0

100.0

2021 2022 2023 2024 2025 National FSB

Year 11

NCEA L1



23 

 

The total endorsements at Level 1 decreased on 2024 by 6% to 41.1%. Note the endorsement rates are based 

on the number of students who pass the NCEA Level, not the total number who participate.   

  

Literacy and Numeracy 

Our Year 11 students’ achievement of the NCEA 
Co-requisite (Literacy and Numeracy) (92.3%) 

exceeds the national average and Few 

Socioeconomic Barriers (School Equity Index 

Band) average.   

There has been a considerable improvement in 

this measure since 2024 when the new 

corequisite requirements began.  
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Level 2 

The NCEA Level 2 qualification was 

achieved by 90.1% of our students.  

This is significantly above the national 

and FSB band rates. 

The overall endorsement rate at Level 

2 has improved with over half the 

students who gained NCEA Level 2 

gaining it with an endorsement (55.7% 

compared to 53.2% in 2024).    

 

 

Level 3 

93.5% of our Year 13 students gained NCEA 

level 3 in 2025 which is significantly above 

both the national and FSB band rates.  Of 

the 291 students included in NZQA stats, 

283 were entered for 60+ level 3 credits 

and 272 passed level 3.   

Both excellence and merit endorsement 

rates have increased again, with an 

increase of 7.7% overall from 2024.  This 

means that 59% of students who gained 

NCEA Level 3, gained it with an 

endorsement.  

27.2
25.2

30.5 30.3 30.0

25.3

31.6

0.0

5.0

10.0

15.0

20.0

25.0

30.0

35.0

Year 12

NCEA L2 Merit

29.3

24.4

17.6

23.5
25.4

15.3

19.8

0.0

5.0

10.0

15.0

20.0

25.0

30.0

35.0

Year 12

NCEA L2 Excellence

97.2

94.4

91.8
93.6

90.4

73.6

84.3

70.0

75.0

80.0

85.0

90.0

95.0

100.0

2021 2022 2023 2024 2025 National FSB

Year 12

NCEA L2

92.8 92.3

88.2

92.4
94.5

71.5

84.5

70.0

75.0

80.0

85.0

90.0

95.0

100.0

2021 2022 2023 2024 2025 National FSB

Year 13

NCEA L3



25 

 

We had six year 12 students gain NCEA Level 3 in 2025, four with excellence endorsement.  

 

University Entrance 

Year 13 students may work towards 

the University Entrance (UE) 

qualification.  In 2025, we had our 

highest ever rate of UE achievement 

with 218 year 13 students gaining this 

qualification.   

 

 

 

 

 

Literacy and Numeracy Common Assessment Activities (CAA) 

These stats include all Long Bay College students (current and left) who attempted and received a grade in 

either assessment window in 2025.  

Students must achieve both Reading and Writing CAAs to gain the Literacy component of the co-requisite. 

Passing Numeracy CAA means that students have the Numeracy component of the co-requisite.   

The literacy and numeracy statistics listed for Year 11 students above include some who have used the 

alternative pathway to gain the Literacy and/or Numeracy components of the co-requisite.  The alternative 

pathway requires students to pass 10 credits of additional tagged Achievement Standards (internals or 

externals).  This is similar to pre-2024 but there are much fewer tagged Achievement Standards available in 

the new NCEA.   
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Domestic Long Bay College students 

Standard Year 

Level 

Overall 2025 National Fewer 

Participating Achieved (n) Achieved 

(%) 

Achieved 

(%) 

Achieved 

(%) 

Reading 10 390 343 87.9% 79.0% - 

11 74 39 52.7% 63.3% - 

12 21 12 57.1% 53.2% - 

13 7 2 28.6% 53.9% - 

Total 492 396 80.5% - 82.6% 

Writing 10 388 334 86.1% 75.2% - 

11 85 49 57.6% 61.5% - 

12 21 13 61.9% 49.5 - 

13 8 3 37.5% 51.5% - 

Total 502 399 79.5% - 81.1% 

Numeracy 10 392 338 86.2% 69.9% - 

11 106 71 67.0% 55.4% - 

12 32 15 46.9% 47.7% - 

13 3 3 100.0% 49.2% - 

Total 533 427 80.1% - 80.1% 

International Long Bay College students 

Standard Year 

Level 

Overall 2025 

Participating Achieved (n) Achieved (%) 

Reading 10 16 5 31.3% 

11 20 8 40.0% 

12 22 15 68.2% 

13 6 2 33.3% 

Total 64 30 46.9% 

Writing 10 18 4 22.2% 

11 21 8 38.1% 

12 24 16 66.7% 

13 7 2 28.6% 

Total 70 30 42.9% 

Numeracy 10 20 15 75.0% 

11 19 15 78.9% 

12 14 10 71.4% 

13 1 1 100.0% 

Total 54 41 75.9% 
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Māori Long Bay College students 

Standard Year 

Level 

Overall 2025 National 

Participating Achieved (n) Achieved (%) Achieved (%) 

Reading 10 38 31 81.6% - 

11 3 2 66.7% - 

Total 41 33 80.5% 61.4% 

Writing 10 37 33 89.2% - 

11 6 5 83.3% - 

Total 43 38 88.4% 55.9% 

Numeracy 10 39 29 74.4% - 

11 6 2 33.3% - 

12 2 0 0.0% - 

Total 47 31 66.0% 47.8% 

Pasifika Long Bay College students 

Standard Year 

Level 

Overall 2025 National 

Participating Achieved (n) Achieved (%) Achieved (%) 

Reading 10 10 8 80.0% - 

11 1 1 100.0% - 

Total 11 9 81.8% 54.0% 

Writing 10 9 9 100.0% - 

11 1 1 100.0% - 

Total 10 10 100.0% 55.3% 

Numeracy 10 10 6 60.0% - 

11 4 3 75.0% - 

Total 14 9 64.3% 39.7% 

Gender 

 

Both our female and male students have achieved at a higher level in all qualifications than the comparison 

populations.   
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Ethnicity 

Ethnicity reporting uses total response methodology so some students may appear in more than one 

ethnicity grouping.   

At NCEA Level 3, we had 22 students who identified as Māori.  Nineteen passed Level 3 with ten of them 
gaining endorsements and 12 gaining University Entrance.  Fifteen students identified as belonging to the 

Pacific Peoples ethnicity, fourteen passed with ten gaining both an endorsement and UE.   

In year 12, there were 39 students identifying as Māori with 38 entered for sufficient credits.  Of these 
students, 37 passed Level 2 with 15 gaining endorsements.  Nine students identified as Pacific Peoples with 

all passing Level 2.  Two students gained an endorsement. 

There were 35 students identifying as Māori in year 11 in 2025.  There were 31 students entered for 
sufficient credits (80+ level 1 credits) with 29 gaining NCEA Level 1.  Fifteen students gained an endorsement.  

There were eleven students who identified as Pacific Peoples, eight were entered for sufficient credits with 

seven passing Level 1. 

 

  

9
3

.5

9
4

.9

8
6

.4

5
4

.56
3

.3

6
5

.4

6
2

.4

3
3

.7

7
7

.3 8
2

.5

8
2

.1

6
2

.0

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

90.0

100.0

Year 11

NCEA L1

Year 12

NCEA L2

Year 13

NCEA L3

Year 13

UE

Māori

Long Bay College National FSB

8
7

.5

1
0

0
.0

9
3

.3

6
6

.7

5
4

.5

6
4

.5

6
6

.3

3
3

.4

5
9

.4

7
3

.1

7
2

.6

4
4

.5

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

90.0

100.0

Year 11

NCEA L1

Year 12

NCEA L2

Year 13

NCEA L3

Year 13

UE

Pacific Peoples

Long Bay College National FSB

7
0

.4 7
7

.8

9
0

.9

8
7

.3

7
8

.0

7
2

.7

7
2

.3

5
9

.8

7
8

.6

7
6

.6

7
9

.1

7
1

.1

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

90.0

100.0

Year 11

NCEA L1

Year 12

NCEA L2

Year 13

NCEA L3

Year 13

UE

Asian

Long Bay College National FSB

9
1

.0

9
5

.0

9
4

.9

7
4

.77
9

.3

7
8

.2

7
4

.2

5
6

.6

8
7

.3

8
9

.4

8
8

.0

7
6

.9

0.0

10.0

20.0

30.0

40.0

50.0

60.0

70.0

80.0

90.0

100.0

Year 11

NCEA L1

Year 12

NCEA L2

Year 13

NCEA L3

Year 13

UE

European

Long Bay College National FSB



29 

 

 

 

Profile of Students Included in Long Bay College NZQA Statistics 

Students are included in up to three 

ethnicity groupings depending on the 

ethnicities that they identify with.   

 

Based on NZQA data of students included in 

our NCEA statistics.  
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Junior Achievement 

Junior students complete end of year (EOY) exams in English, Mathematics, Science and Social Science. 

Results have been analysed by converting grades to values. Therefore, the highest average value possible is 

5.  

Grade Value 

Beginning 1 

Developing 2 

Achieved 3 

Merit 4 

Excellence 5 
Not Submitted, Absent, Not yet assessed, Not Attending, Not Applicable, Not entered Not counted 

 

Year 10 

In 2025, there were 15 Year 10 core classes including one for Aspiring Scholars (AS) and two for students who 

require academic English support (EAP) due to English not being their native/home language.  Each core class 

does English (or EAP), HPE, Science and Social Science (or EAP) together.   

* Mathematics is not taught within the core class, instead it is taught separately with one enrichment class, 

10MTR, doing NCEA Level 1 standards.  These students are not included in the Year 10 Mathematics results 

below as they completed NCEA Level 1 assessments instead of the school end of year Mathematics exam.  

Consequently, the data below is missing the high achieving Mathematics students.  These students are 

included in the other subjects.   

Average grade in EOY exams for students in each core class: 

 
ENGLISH MATHEMATICS SCIENCE SOCIAL SCIENCE EAP 

10BR 3.16 2.94 3.05 3.91  
10CH 3.08 3.30 2.93 3.43  
10KG 2.81 2.92 2.50 3.58  
10KM  2.94 1.33  2.38 

10LA 2.67 2.63 2.71 3.21  
10LN 3.71 3.59 3.04 3.83  
10MB 3.48 2.94 3.15 3.93  
10MP 3.46 2.68 2.57 3.87  
10MY 3.50 3.11 2.63 3.92  
10MZ 3.40 3.07 2.52 3.64  
10SC 3.41 3.23 3.04 4.16  
10SD  3.69 2.41  2.92 

10WH 4.50 3.95 4.47 4.79  
10WM 3.18 2.65 2.64 3.59  
10YC 3.33 2.74 2.62 3.63  
Grand Total 3.36 3.05 2.81 3.80 2.67 
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An average grade of 3.0 would indicate that on average the class was at or above achieved level in that 

subject.  

10WH is the Aspiring Scholars class and as expected the average grade for students in this class is higher than 

the others.  The Mathematics average reflects the 10 students who are in 10MO but NOT in the Mathematics 

Enrichment class.  

10KM and 10SD are the two English for Academic Purposes core class.  These classes completed English and 

Social Science focused exams that were related to their course as well as the Science and Mathematics 

exams that were common to the year group.  

Average grade in EOY exams by gender: 

This chart indicates that females are 

achieving at a higher grade than males in 

these subject areas.   

The gap is least significant in Mathematics, 

with males achieving a slightly higher 

average, and most notable in English, Social 

Science and EAP.  The average gap is less 

significant in 2025 than in 2024 (0.16 

compared with 0.26). 

 

Average grade in EOY exams 

by ethnicity: 

All ethnicities are achieving a 

higher average in Social 

Science followed by English 

with the Science average 

lowest for all ethnicities, 

except MELAA.  Two classes 

of students completed EAP 

instead of English.  

 

Note there will not be 

10MTR (Mathematics 

Enrichment) students in mathematics averages of this chart.   
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Year 9 

In 2025, there were 14 Year 9 core classes including one for Aspiring Scholars (AS) and one for students who 

require academic English support (EAP) due to English not being their native/home language.  Each core class 

does English (or EAP), HPE, Mathematics, Science and Social Science together.   

 ENGLISH MATHEMATICS SCIENCE SOCIAL SCIENCE EAP 

9GH 3.55 3.07 3.04 3.44  
9HA 3.22 2.95 3.03 3.58  
9KA 3.56 2.91 2.98 3.70  
9LE 4.48 4.60 4.29 4.20  
9LU  3.71 2.31  3.14 

9LW 3.28 3.03 3.35 3.52  
9NW 3.63 2.98 3.33 3.77  
9PC 2.93 2.81 2.84 3.44  
9PR 3.32 2.81 2.87 3.77  
9PT 3.40 3.20 3.17 3.64  
9RI 2.91 2.90 3.10 3.79  
9RR 3.33 2.25 2.87 3.15  
9TQ 3.29 3.04 3.34 3.95  
9TR 3.37 2.98 2.98 3.85  
Grand Total 3.40 3.08 3.11 3.68 3.14 

An average grade of 3.0 would indicate that on average the class was at or above achieved level in that 

subject.  

9LE is the Aspiring Scholars class and as expected the average grade for students in this class is higher than 

the others.   

9LU is the English for Academic Purposes core class.  This class completed English and Social Science focused 

exams that were related to their course.  

Average grade in EOY exams by gender: 

This chart indicates that females are 

achieving at a higher grade than males in all 

subject areas, except Mathematics.   

The gap is least significant in EAP and most 

notable in English and Social Science.  
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Average grade in EOY exams by 

ethnicity: 

The Mathematics average is the 

lowest for all ethnicities except Asian 

and Other. Social Science has the 

highest average for all ethnicities.   

 

 

 

 

 

 

 

  

Asian European Māori MELAA Other Pasifika

English 3.94 3.25 3.06 3.58 3.00 3.44

Mathematics 3.89 2.82 2.69 2.82 3.20 2.50

Science 3.51 2.98 2.72 3.23 3.35 2.95

Social Science 4.10 3.55 3.42 3.95 4.00 3.65

EAP 3.14

English Mathematics Science Social Science EAP
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Evaluation of the school’s students’ progress and achievement 

Initiatives 

Analysis of Variance considerations informing strategic direction and approaches. 

Our Quality Assurance (QA) data supports reflection, iteration and development of our junior and 

senior courses. That development highly considerate of the national curriculum refresh and proposed 

changes to the national secondary qualification. 

The regular and ongoing support of our middle leaders by our Senior Team scaffolding QA process and 

the related curriculum design and implementation action plans that in themselves are a significant 

driver of our staff and organisational capability and capacity to drive, analyse and evaluate student 

progress and achievement. 

 

Specifics relating to our iteration of Curriculum and Pedagogy across the faculties of the College can 

be found here Action Plan summaries - curriculum and pedagogy 2026. These initiatives are grounded 

in improving student outcomes and research informed, high impact pedagogy as described in our 

College’s guide to teaching and learning – Tino Akoranga - https://www.longbaycollege.com/wp-

content/uploads/2026/02/Tino-Akoranga-2026v3.pdf 

 

Data 

Please see the statement of variance – page 6, that section providing commentary in relation to wider 

school achievement data sets. NCEA data is directly considered by our wider staff as part of the QA 

process. Student performance in achievement and unit standards for all NCEA courses is collated and 

considered. This data analysis and evaluation is further supported by comparison to schools in 

equivalent equity bands, national averages and our own performance in prior years. To support 

portability of data and to support greater data literacy across the wider teaching staff, in 2025 we 

increased our use of grade point average (GPA) data metric. GPAs provided to Heads of Faculty and 

Curriculum leaders as a measure of the achievement of students within a course, and the 

achievement of a student across their courses. These supporting comparison year on year across 

standards, priority learner groups, staff, courses and Faculties. GPAs are numerically based on a 0-6 

rating.  
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grade 

achieved by 

students is 
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to between 

Merit and 

Excellence.   

All students 

are achieving 

at excellence 

level in every 

assessment.   

Staff are provided with clear supportive professional learning and clear protocols to support effective 

use of the metric. A GPA of 4.0 indicative of an Achievement standard based Senior Course supporting 

https://longbaycollege.sharepoint.com/:f:/s/LBCLeadership/IgCdMc5Z5wAZQYIeDosgixkUAfWln8ZMVt7j6cU3xOs3zW4?e=eU9ZCa
https://www.longbaycollege.com/wp-content/uploads/2026/02/Tino-Akoranga-2026v3.pdf
https://www.longbaycollege.com/wp-content/uploads/2026/02/Tino-Akoranga-2026v3.pdf
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high levels of Academic Achievement. A GPA of 2.0 for a Unit standard based Senior course indicative 

of that course performing well. 

 

The data provides for analysis of priority learners and consideration of gender and ethnicity variance 

in the students on courses.  2025 Average Credits and GPA .xlsx 

 

Junior and Senior assessment calendar data supports responsive interventions and informs curriculum 

design, discussion and support by SLT of Faculty and subsequent reporting in QA. Please note that the 

Junior and Senior assessment calendar data allows for responsive tracking of all students. This 

supporting changes in programme and approach for individuals and groups at the College were 

needed as well as informing our wider consideration of the efficacy of our programmes of study. 

Course of study review in QA directly informing Faculty and school wide inquiry focused on improving 

student outcomes across the school. Development and delivery of strategic action plans our historic 

practice. 

Outcomes    

For 2026 all faculties are asked to develop two Action Plans that consider two shared initiatives. 

 

These include: 

 

Action Plan 

Curriculum Design 

Action Plan 

Curriculum Implementation 

All courses within a faculty needing to have 

Schemes of Work that are aligned with school 

wide models as described in Tino Akoranga.  

In 2026, faculties are asked to develop and iterate 

their schemes of work to incorporate the school-

wide approaches detailed below.  

All courses within a faculty applying 

 practices from Tino Akoranga, supported 

through collective approaches and enacted 

schemes of work.  

In 2026, faculties are asked to develop and 

iterate collective, consistent, and deliberate 

practices supportive of the school-wide 

approaches detailed below.  

 

With Faculty asked to consider: 

 

Key student outcomes for senior courses 

University Entrance pathway achievement standard based courses achieving a course GPA of 4.0 

or above 

All unit standard based courses achieving a course GPA of 2.0 
 

  

https://longbaycollege.sharepoint.com/:x:/s/LBCLeadership-StratPlan/IQCFSLOHLvWuS5-FCdE4eOjjAaRG23Qe0-c469fToT4yecg?e=JQVJag


36 

 

Report on how the school has given effect to Te Tiriti o Waitangi 

Initiatives  

Professional Learning and Development  

In 2024 Long Bay College staff completed an Aromātai self-reflection survey, indicating their next 

steps for learning in the culturally responsive and culturally competent elements of their practice. 

Staff were asked to reflect on their goals and state improvement within their Professional Growth 

Cycle. This survey continued to provide insight regarding staff perceptions of their own abilities in 

these spaces.  The Aromātai findings were also used to shape professional learning in 2025, with staff 

provisioned with learning around culturally responsive practice, cultural competency and Te Tiriti 

partnership.  

 

Long Bay College staff have also continued embedding our school waiata, Tāmaki Herenga Waka E, 

composed by Huia King and Rhianna Maker. Staff engaged with learning across 2023- 2025 to support 

their knowledge not just of the song but also of the meaning of the lyrics. In 2026 we plan to make 

this a feature of our Professional Learning Short Courses where staff who are new to Long Bay College 

or require further support can meet in a smaller group over a number of weeks to learn the waiata. 

 

In 2025, our staff began to learn our school haka, Oreore Ko Ana, written and supported by Ben 

Thomasen, former Head Boy. This has continued in 2026 with the staff gaining in confidence and 

committed to performing this for our Year 13 Leavers at the end of the year. 

 

In 2025 we chose to support staff in learning Te Reo Māori. Staff (10) were selected to be involved 

were provisioned with time off timetable to come together in their learning of Te Reo Māori. They had 

limited support from Kaitiaki provisioned by Te Wānanga te Aotearoa. This programme commenced in 

Term 2.  

Wider staff professional learning continued to explore culturally responsive teaching approaches as 

described by Russell Bishop, such as formative assessment, relational pedagogies and the use of 

learning intentions and success criteria.  

 

Our educational philosophy, Tino Akoranga is designed to be culturally responsive. It draws upon 

practices known to be most effective for all students and identified by leaders in culturally responsive 

pedagogies as being of high impact practices for ākonga Māori. These practices include the use of 

formative assessment, the use of learning intentions and success criteria, effective questioning, 

relational practices, and high-quality feedback, and the provision of a knowledge-rich curriculum. Tino 

Akoranga makes deliberate connections to Culturally Responsive Practice, Cultural Competency, and 

Tātaiako.   
Tino Akoranga draws on both international and local research and practice, supporting our staff to 

deliver effective teaching that secures learning. This supporting equitable outcomes for our students 

and giving effect to Te Tiriti o Waitangi. In addition to participating in professional learning on the 
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aspects described above, staff have been working across 2024, 2025, and into 2026 to secure Tino 

Akoranga in their schemes of work. This giving rise to intentional design for learning, shared practices 

across faculties, ensuring class to class equity, and maximising learning time across lessons and units.  

 

House System and Manu Taki 

During 2025 we developed our House system to include initiatives aimed at fostering a deeper sense 

of identity and community among students at Long Bay College inclusive of promoting te ao Māori. 
• Manu Taki: Each house is represented by a bird. The house staff leaders are named Manu 

Taki.  Manu means bird. Taki means to entice, to lead, to bring along. Here the term Manu 

Taki is used as the general term for leadership. “Manu Taki” means the bird that is perched on 
the palisades above to watch and care for those below (Tuakana Teina approach).  Our Manu 

Taki have been selected for their commitment, integrity, and dedication to the values of Long 

Bay College.  In this role they continue to serve as mentors and role models for students and 

colleagues offering support, encouragement, and guidance.  

• Mascot: ‘Ray from the Bay’ was designed ready for his first outing at the 2025 full school 

Athletics Day. The Māori concept of kaitiakitanga (guardianship) is a significant part in Ray’s 
identity. As our school’s kaitiaki, Ray represents Long Bay College, encouraging us to care for 

our community, take pride in our school, and uphold the values that define Long Bay College. 

• Trophy: Designed by alumni Ben Thompson from Ara Auaha, features a large perspex screen 

that illuminates the winning House's colour and includes an interchangeable disc displaying 

the House logo.  

• Haka: All Year 9 students who attended end of year camp learnt the haka. The intention in 

2026 is to embed this learning for the current Year 10 students and teach Year 9 cohort. The 

students will perform in houses as part of the competition showing their learning and pride. 

 

Te Manawanui  

Statistics inform us that Māori and Pasifika students are highly under-represented at university. As 

part of a strategic initiative aimed at improving academic outcomes for Māori and Pasifika ākonga, our 
Year 9 Māori and Pasifika ākonga have been identified through the school roll and have been placed in 

a mentoring program (Te Manawanui) that has been set up to support ākonga achievement with the 
goal of attaining University Entrance (UE). While not every student plans to go to university, attaining 

UE provides our students with options should their plans change.   

 

In 2025, the Te Manawanui Programme expanded with the inclusion of Year 9 – Year 11 Māori and 
Pasifika students increasing the total number of students in the programme. The final count consisted 

of 36 Year 9 students, 50 Year 10 students and 45 Year 11 students. Student allocation was done with 

consideration of personal interests, circumstances, and relatability to mentors. The 2025 mentoring 

loads varied: 

• Strategic Support: Improving outcomes for Māori and Pasifika Students who also leads and 
delivers the programme (38 students an increase of 11 students) 

• Strategic Support: Improving outcomes for Junior Māori and Pasifika Students (40 students an 

increase of 14 students) 
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• Māori and Pasifika Coordinator (27 students an increase of 8 students.  Student number 

reduced due to other commitments as a Year Level Dean) 

• Māori and Pasifika Community Liaison (27 students an increase of 4 students - mostly high-

needs, behavioural challenges - The indicators included low attendance, punctuality, attitude 

towards school, behaviour, low academic achievement). 

 

Mentors found the increased number of students challenging in terms of scheduling one-on-one 

meetings. Some students did not engage, missed scheduled meetings, or had conflicts with practical 

subjects. Adjustments were made mid-year to increase efficiency in meeting all students. Mentors 

would meet with students for approximately 15-20 minutes. Mentors were given a day off timetable 

each term to support them meeting with students. 

The mentors reported that they did not get to meet all of their students regularly due to the volume. 

However, they endeavored to touch base with them in different ways: 

• TEAMS Messaging: This was particularly effective with Year 10 students who were more 

inclined to reach out through digital means for check-ins, course selections, and follow-ups.  

• Informal Chats: Students increasingly engaged with mentors outside of scheduled meetings, 

interacting during break times, duties, and around the school.  

• Whānau Hui and Sports Days: These provided additional opportunities to connect with 

students in a less formal setting, reinforcing relationships. The majority this year were to 

support events in the form of preparing kai (food) for cultural food stalls or visiting students. 

 

Mentor meetings typically covered: 

• Transition to High School: Develop mutual trust, set expectations, form and maintain a 

mentoring partnership, check connections to ensure they are settling in and coping well with 

navigating their classes and college life.  

• Academic Progress & Challenges: Discussions about subjects, learning difficulties, and 

engagement levels. 

• Wellbeing & Personal Development: Conversations about friendships, home life, and mental 

health. 

• Problem-Solving and Agency: Encouraging students to take responsibility for issues before 

mentor intervention. 

• Pathways and Course Selection: Guidance on future subjects, career options, and university 

prerequisites. Year 10 students were introduced to NCEA pathways and university entrance 

requirements. 

 

Several students showed growth and positive change due to mentoring: 

• Increased Confidence and Self-Advocacy: Many students began engaging more with teachers, 

seeking help, and discussing their academic progress. 

• Improved Attendance and Engagement: Some high-risk students started attending school 

more regularly and participating in school events.   
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• Enhanced Communication and Trust: Students who were in their second and third year of the 

programme became more open about personal challenges and were willing to engage with 

school support services. 

• Active Participation in School Activities: Students took leadership roles in cultural 

performances, sports, and peer support initiatives. 

• Positive Behavioural Changes: Some students previously labelled as ‘troublemakers’ were 
found to be disengaged rather than disruptive. Mentoring helped them voice their concerns 

and find solutions. 

 

Whānau engagement was a key focus: 

• Initial Contact: Parents were introduced to the programme via email, receiving positive 

responses. 

• Whānau Hui and Cultural Events: Increased attendance from families showed a strengthening 

connection between home and school. 

• Course Selection Discussions: Mentors reached out to whānau to involve them in subject 
choice selection which was well received.  There were three different groups of students. 

Those who were confident had discussed course selection at home. Those who had discussed 

course selection at home yet still were a little unsure, particularly of pathways and those who 

had absolutely no idea and did not seem to be discussing this with their whānau. 
• Family meetings: Mentors at times were invited to attend restorative and disciplinary family 

meetings at the request of whānau and/or Senior Leadership and deans.  

 

Contact with Deans, Teachers, Atawhai Leaders: 

• Deans and Teachers: Initially, most contact revolved around behavioural issues, but over time, 

the focus shifted towards academic and learning challenges. 

• Atawhai Leaders: Regular communication with Atawhai Leaders helped align mentoring 

efforts with wider school initiatives. 

• KAMAR Mentor Identification: Listing mentors in KAMAR improved staff awareness and led to 

increased outreach from teachers. 

• Involvement in ILP Meetings: Participation in Individual Learning Plan meetings strengthened 

mentor-family-school connections. 

 

Student Voice 

In August 2025, feedback was gathered from 144 Māori and Pasifika students (Years 9–13). This builds 

on 2024 student voice, allowing the school to track progress in mentoring, cultural pride, 

participation, and perceptions of support. 

• In 2024, 70% felt supported at school and 66.7% knew where to seek support. 2025 feedback 

suggests this support is now more visible, relational, and culturally grounded. 

• 53% of students (77 students) reported they have participated in at least one Māori or Pasifika 
event or activity at school.  

• 82% of students agreed or strongly agreed that they felt proud to be Māori or Pasifika at Long 
Bay College 
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• 66.7% agreed or strongly agreed that they knew where to seek support 

• 62% of students reporting they feel at least somewhat connected to their culture at school  

• Students explicitly stating that public celebration of culture made them feel valued and seen  

• Students highlighted Kapa Haka, Polyfest, Ki o Rahi, Language Weeks, Multicultural Day, 

whānau hui, and tertiary exposure opportunities as particularly enjoyable and meaningful. 
• Student feedback emphasised: Feeling proud performing and representing their culture. 

Opportunities to explore identity, connect with iwi and heritage, and learn Te Reo Māori or 
Pasifika languages. Events being fun, inclusive, welcoming, and affirming. This reflects a 

strengthening of cultural pride and visibility compared with earlier student voice, where pride 

and confidence were present but less strongly articulated. 

• Survey results initially suggested limited understanding of Te Manawanui, with: Around 

two-thirds of students indicating they did not know what Te Manawanui was about. However, 

post-survey conversations revealed an important clarification: Many students later realised 

they did have a mentor, but did not recognise this support as being part of the Te Manawanui 

programme. 

• This insight aligns with 2024 data, where: 84.2% of students (48 students) reported having 

been assigned a mentor. Only 15.8% (9 students) reported not having one. Some students had 

not heard of the programme, declined a mentor, or chose not to participate at enrolment. 

Together, this suggests that mentoring structures are well established and reaching most 

students, but programme visibility and explicit naming require improvement, rather than the 

support itself. 

 

Key Areas for Development 

1. Strengthen programme visibility and clarity: Addressed by holding our first Māori and Pasifika 
assembly 26 February 2026 which: 

• Explicitly identified mentors as part of Te Manawanui. 

• Clearly communicate programme purpose, expectations, and support structures. 

• Highlighted the events for 2026 

2. Improve communication and promotion 

• Provide earlier, clearer advertising using multiple channels (email, posters, call slips, 

Teams/social media). 

• Clearly outline who events are for, when they are held, and what to expect. 

3.  Improve accessibility and timing 

• Prioritise during-school activities where possible. 

• Avoid assessment-heavy periods and provide preparation time for performance-based events. 

4.  Use peer leadership to increase engagement 

• Strengthen tuakana–teina approaches, using older students as mentors. 

• Support students to attend with friends and build confidence gradually. 

5.  Maintain strengths in connection and culture 

• Continue to prioritise kai, whanaungatanga, cultural celebration, and student voice. 
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• Expand opportunities for leadership, sport, and cultural expression. 

 

Māori and Pasifika Community Liaison   

Māori and Pasifika Community Liaison was appointed in 2023 and continued through 2025. Key 

responsibilities are:  

• Build productive relationships with our Māori and Pasifika families and the school.   
• Build productive relationships with our Māori and Pasifika students and the school.   
• Actively promote Māori and Pasifika student successes.  
• Truancy Support.  

• Academic mentoring for Māori and Pasifika students. Working alongside the ‘Strategic 
Support – Improving outcomes for Māori and Pasifika students to promote, model and 
support Māori and Pasifika students to experience success.   

• Develop leadership roles for Māori and Pasifika students.   
• Assist teachers become familiar with Pasifika cultural backgrounds and aspirations.   

The person who currently holds this role is a key member of Kapa haka, co leads the Box Fit initiative 

and organises the Whānau Hui Komiti that sits within our Whānau hui shaping the direction of our hui. 
This person is integral to the student group Te Waha Wai.  

  

Māori and Pasifika Kaiārahi – Oneroa Kāhui Ako Within School Lead  

For 2025 a role continued to support our Year 12 and Year 13 students proactively from the start of 

the year.  Outcomes of the role are:  

• Academic Mentoring for Y11-13 Māori and Pasifika ākonga.   
• Increased NCEA performance.  

• Increased visibility across the school of Māori and Pasifika ākonga and collaborating with 
kaiako for improved outcomes.   

• Support and deliver better outcomes for Māori, Pasifika students by weekly tracking.   
• Collating opportunities for financial support e.g., Scholarships, grants etc.   

• Students gaining a sense of belonging at Long Bay College.  

• Developing stronger community relationships with Whānau.   
The Kāhui ako was disbanded at the end of 2025.  Our Te Manawanui Programme has increased by 

one mentor so will now include all year levels. For 2026 we will also be reinstating our Achievers 

Programme that provided a higher level of mentoring with students at risk having a one-on-one 

mentor throughout Terms 2-4. 

 

Te Ao Māori - Oneroa Kāhui Ako Within School Lead  

In 2025 our Kaiako who teaches te reo Māori to our senior Level 2 and 3 students continued the role 

of Kapa haka Tutor alongside the within school role which raises the profile of Te Ao Māori for ākonga 
across the school.  

The Outputs of the role are:  

• Understand and recognise of the unique status of tangata whenua in Aotearoa New Zealand   
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• Understand and acknowledge the histories, heritages, languages, and cultures of partners to 

Te Tiriti o Waitangi   

• Practise and develop the use of te reo and tikanga Māori. Ensure a cross section of ākonga 
involved in Te Waha Wai    

• Investigate and understand our place within the local Māori culture in relation to tikanga, 
mātauranga and te ao Māori   

• Input in Assemblies to upskill students in all things Māori – whakamana ākonga (to empower 
students) Māori to take a lead in this   

• Co-Lead Te Waha Wai     

• Lead logistics of external groups e.g., Tama Ora    

• Leading Matariki and Te Wiki o te reo Māori celebrations   

• Increased engagement of Māori and Pasifika Whānau hui / Fono    

• Co-representing the school at the Māori hui with the Kāhui Ako   

 For 2026 the role continues financially supported by Long Bay College instead of the Kāhui Ako. 
 

Box Fit  

To improve and contribute to support attendance and engagement of students at Long Bay College 

through a non-contact boxing fitness programme.  

In partnership with Te Oneroa Boxfit Academy, our Māori and Pasifika Community Liaison weekly box 

fit sessions for both Tāne (boys); Wāhine (girls) and the occasional sports teams as individual groups.  
The programme started in Term 2 2023, with the focus on Tuakana-Teina, a concept from te ao Māori, 
which refers to the relationships between an older (tuakana) person and a younger (teina) person. A 

senior student was often paired with a junior for different drills or teaching new drills together. 

Sessions start in a circle formation with karakia (Whakataka Te Hau) and finishes with a 

karakia/whakatauki – more recently student involved and lead.   

 For 2025 the Wāhine group has 31 TeamReach Members and 59 Tane members.  

Average group size at each session ranges from 12-20. 

 

Te Manukura  

In 2019 Drina Paratene, Kaumātua Rawiri Wharemate, Macy Paipa (Former Cultural Prefect) and 
members of SLT shaped a role to promote Māori Leadership within our rangatahi.  The role of tangata 

whenua student rep carries the title of Te Manukura (highly esteemed leader) and the unique role is 

to be recognised and respected within the wider school.  The role of Te Manukura is underpinned by 

whakamanatanga [empowerment].  To empower the student through leadership opportunities 

primarily focused on leading Māori initiatives such as Matariki, Te Wiki o te Reo Māori and being a role 

model for other akonga Māori.  Te Manukura shares Māori perspectives on other cultural/school 
matters where and when relevant and necessary.  

In 2025 our Te Manukura (Female) represented her Māori and Cook Island Māori heritage. She played 

a significant role at key events including our Pōwhiri and Tiriti o Waitangi assembly.  The student was 

included in the Māori and Pasifika staff meetings and was a key contributor in this space.  
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Our 2026 Te Manukura leads kapa haka and our Māori and Pasifika leadership group. She has already 

highlighted opportunities for improvement in terms of visibility and learning for others which will 

overall understanding of the significance of this role. 

  

Te Waha Wai  

Māori and Pasifika student group continue to raise the profile of cultural events and give their voice to 

support the strategic development of the school.  

Based on student feedback from 2025 the name of the group will change, and the structure will allow 

for greater leadership growth and development with the inclusion of junior students. 

  

Whānau Hui    
Our Whānau Hui focus continued to support key events being the emphasis of the meetings.  Ākonga 

and whānau joined in to supervise students and siblings during the year 9 Atawhai evening, then again 
to prepare kai for the Cultural Day food festival.  Staff who have key roles supporting Māori and 
Pasifika students attend the Whānau Hui.   
  

Māori and Pasifika Prizegiving  

We hosted our second Māori and Pasifika awards night with the theme “Honouring Excellence, 

Celebrating Culture”. Throughout the event our Kapa haka group and student dancers representing 

Tongan, Cook Island and Samoan were performed.  Roimata Smail (Barister, Educator, Author 

specialising in Te Tiriti o Waitangi and an Alumni of Long Bay College) was our guest speaker, and she 

encouraged students to embrace their culture and seize opportunities. 

The mantel of Te Manukura was symbolically passed on. 

Students were awarded certificates for Academic achievement and Leadership with our top Mana 

Awards given to 8 students who personified our school values of Care, Create, Community and 

Respect. The recipients are natural leaders willing to take charge, bring others with them, supports 

and empowers others. 

  

Māori and Pacific People’s 2025 NCEA Results 

The results of both our Māori and Pasifika students, who on many metrics outperform all other 
ethnicities in the three categories. This is testament to the hard work that has been put into these 
students and our programmes.  

Māori and Pacific Peoples Results 2025 

Level LBC Māori Nat Māori EQI Māori LBC Pacific Nat Pacific EQI Pacific 

L1 93.5 63.3 77.3 87.5 54.5 59.4 

L2 94.9 65.4 82.5 100.0 64.5 73.1 
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L3 86.4 62.4 82.1 93.3 66.3 72.6 

UE 54.5 33.7 62.0 66.7 33.4 44.5 

 

Level 3 Te Reo Māori 
• 2025 Level 3 Te Reo Māori consisted of three female students (1 Māori / 2 European). Two of 

the students were completing Level 3 while in Year 12. 

• L3TRM was taught as a composite class along with the L2TRM ākonga. 

• One of the three students required extra support with learning (Neuro-diverse) and 

attendance which impacted their results. 

• The overall GPA was 3.4. (GPAs for all standards in this course 91652 and 91653 6.0, 91650 

5.3, 91654 2.7, 91651 and 91325 2.0). 

• One student who is a fluent te reo Māori speaker gained Scholarship 

• The two ākonga who completed Level 3 are enrolled in Waikato University te reo Māori 
papers for 2026. 

• 2026 Future focus are: consideration of prerequisites whilst improving retention rates and 

promoting scholarship opportunities. 

 

Level 2 Te Reo Māori  
• In 2025 Level 2 and Level 3 Te Reo Māori continue to be taught as a full immersion course. 

• There were 9 ākonga in the Level 2 course (6 females and 3 males) (5 x Māori, 1 x Pasifika, 3 x 
Pākehā).  One of the ākonga had chosen to study Te Reo Māori for the first time in the Level 2 
course. Two of the seven students were flagged as having attendance issues which impacted 

their academic success this year and the GPAs for this course.  

• The Overall GPA was 2.4 (GPAs for all standards in this course 91284 3.3, 1 91288 2.8, 91325 

1.5, 91285 1.8 91286 3.0, 91287 2.0). 

• The overall average number of credits achieved by students on this course was 20 

• 2026 Future focus are: Intentional use of resources with a variety of contexts to interest males 

aimed at lifting male achievement, consideration of introducing a pre-requisite and offering 

more of the six standards as ‘Optional’ – i.e. internal tuhi (6 credits) and whakarongo (4 

credits) and external pānui as core standards (total 14 credits); internal art, and tuhi, and 
external tuhi as optional standards where ākonga may have greater success. 

 

 Level 1 Te Reo 

• At the start of the year the class roll was 16 (11 females and 5 males). 6 females (Māori and/or 
Pasifika) left Long Bay College during the year. In addition, one female student (Māori) 
attended Northern Health School for the full year, and one male student (Māori) who had very 

low attendance, started part way through the year and then left before the end of the year. 

• 6/10 of our ākonga were Māori and Pasifika, 3 pākehā ākonga and 1 Asian ākonga formed this 
class. 

• Overall boys performed slightly better than girls across the 3 x standards offered, 

• The overall GPA was 3.2. (GPAs for all standards in this course 92093 3.4, 92092 2.3, 92095 

3.6). 
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• In 2025 more Excellences were achieved across the 3 standards compared with 2024 results. 

(2 x E in 2024, 7 x E in 2025)  

• The overall average number of credits achieved by students on this course. 14 credits. 

• 92095 - A main goal for 2025 was to improve all our results, but specifically our external 

results as these were lower than internal results in 2024. This goal was reached in 2025 with 

our external results higher than our internal results. Four Achieved with Excellences were 

gained for this external standard, resulting in a 3.6 GPA. All 11 students enrolled at the time 

were entered into the external standard, submitted an assessment task, and all gained 

Achieved or higher = 100% pass rate.  This external assessment is not an exam, but a written 

portfolio worked on for a period of time.  

• 2025 Future focus is improving retention rates working to secure understanding of how to 

move more students towards M and E grades in the internal assessments. The highest priority 

for this course is the completion and iteration of a detailed scheme of work to reveal where 

issues exist in the sequencing of learning and/or support the closing of gaps in assessment 

preparation. 

  

Year 9 and Year 10 Te Reo Māori  
• A range of activities is included in these courses to support pānui (reading) / tuhituhi (writing), 

kōrero (speaking), whakarongo (listening) in Te reo Māori. Use of IRDPX (input, recognition, 
discrimination, production, extension) as a language teaching strategy is interwoven through 

the teaching and learning and a range of rauemi / resources are incorporated to stimulate and 

encourage engagement in literacy learning.  Ngā Whāinga Ako (Learning Intentions) and Ngā 
Paearu Angitu (Success Criteria) are reflected in the course.  

• Foundational Uara Māori / Māori values are implicit in our classroom culture and schemes, 
and explicit in our teaching and learning – wānanga (robust dialogue), whanaungatanga 
(respectful relationships), manaakitanga (showing integrity and respect of ahurea Māori / 
Māori culture), Tangata Whenuatanga (affirming ākonga Māori as Māori), Ako (taking 
responsibility for our learning and learning from each other).   

• Year 9 Te Reo Māori is a semester course and in 2025 Year 10 continues as a full year course 

to support improved outcomes in senior programmes.  

• In 2025 we had 29 ākonga/students in Year 9 Te reo Māori.  An increase of 5 students from 

2024.  11 Students completed Year 11 Te reo Māori. 
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Statement of compliance with employment policy 

Reporting on the principles of being a Good Employer 

How have you met your 

obligations to provide good 

and safe working conditions? 

At Long Bay College, we promote equal employment opportunities 

(EEO) for all staff as part of our commitment to being a good 

employer. Long Bay College supports the fair and proper treatment 

of staff members in all aspects of their employment. We comply 

with employment legislation, regulations, and all relevant 

employment agreements. We aim to provide a safe and inclusive 

environment, and to identify and eliminate causes of inequality in 

employment at our school. 

What is in your equal 

employment opportunities 

programme?  

How have you been fulfilling 

this programme? 

We have a programme to identify processes that contribute to 

employment inequality.  We work to change these processes and 

promote equal employment opportunities for individuals and groups 

of people.  Our EEO policy and programme is available to all Long 

Bay College Staff. 

To support equal employment opportunities at our school, we have 

a programme to identify and eliminate processes that contribute to 

employment inequality. As part of our EEO programme, we: 

• Appoint appropriately qualified staff through a fair and 

impartial appointment process. 

• Create opportunities for staff to receive information about 

the programme and provide feedback (e.g. through staff 

meetings). 

• Explore professional development and training 

opportunities. 

• Monitor the implementation of our programme and report 

to the board. 

We monitor, review, and evaluate our employment policies and 

processes on an ongoing basis.  

How do you practise impartial 

selection of suitably qualified 

persons for appointment? 

  

All of our appointments are made on merit with the best candidate 

to serve our communities needs being appointed.  Gender, ethnicity, 

sexual orientation, religion and other possible discriminatory factors 

are not considered as part of the selection process. 

How are you recognising: 

− The aims and aspirations 

of Māori,  
− The employment 

requirements of Māori, 
and  

− Greater involvement of 

Māori in the Education 
service? 

The implementation of our EEO policy and programme supports our 

school to: 

• Prevent and eliminate bias and discrimination. 

• Promote an inclusive and safe work environment. 

• Treat all current and prospective staff fairly. 

• Provide equal access and consideration in all aspects of 

employment (e.g recruitment, training, promotion). 

• Fulfil our obligations towards Te Tiriti o Waitangi.  

How have you enhanced the 

abilities of individual 

employees? 

All of our staff have access to both extensive weekly, in-house 

Professional Learning and Development opportunities and are also 

supported via a significant budget for external PLD opportunities. As 

part of this programme our staff began learning the school Haka -
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Oreore Kau Ana. This remains a focus during 2026 culminating in all 

staff performing the haka for our Year 13 leavers at the end of the 

year. 

We also have an internal middle leadership development 

programme’ run in conjunction with the Springboard Trust for up to 
8 members of staff biannually.   

In 2025 we had 10 staff members completing the New Zealand 

Certificate in Te Pōkaitahi Reo (Reo Rua) Te Kaupae 1 via Te 
Wānanga o Aotearoa and their ‘Papa Reo – Kete’ course. Some staff 

are still completing this due to issues with communication from Te 

Wananga.  
How are you recognising the 

employment requirements of 

women? 

• Following our EEO policy. 

• Having an appointed EEO representative. 

• Consulting with staff to hear any concerns. 

• Creating an employee database (with informed consent for 

any EEO data collected). 

• Encouraging staff to participate in training and career 

development. 

• Programme monitoring through staff meetings and board 

reports. 

• Reviewing employment and personnel policies and 

processes. 

How are you recognising the 

employment requirements of 

persons with disabilities? 

• Following our EEO policy. 

• Having an appointed EEO representative. 

• Consulting with staff to hear any concerns. 

• Creating an employee database (with informed consent for 

any EEO data collected). 

• Encouraging staff to participate in training and career 

development. 

• Programme monitoring through staff meetings and board 

reports. 

• Reviewing employment and personnel policies and 

processes. 

 

Reporting on Equal Employment Opportunities (EEO) Programme/Policy YES NO 

Do you operate an EEO programme/policy?  Yes   

Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise awareness of 

issues which may impact EEO? 

 Yes   

Has your EEO programme/policy appointed someone to coordinate 

compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting on 

compliance with the policy and/or achievements under the policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes   
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Statement of compliance with employment policy   

Long Bay College is dedicated to staffing the school with the best possible leadership, teaching, and support 

personnel available.  

Long Bay College board acts as a good employer and takes all reasonable steps to build working relationships 

based on trust, confidence, and good faith. The board treats employees fairly and properly in all aspects of 

their employment as required by the Public Service Act 2020 and complies with legislation on employment 

and personnel matters. The board complies with the conditions contained in employment contracts for 

teaching and non-teaching staff.  

The board:  

• Takes all steps, as far as is reasonably practicable, to meet its primary duty of care obligations to 

ensure good and safe working conditions for employees and responds to all reasonable concerns and 

requests made by employees.  

• Considers staff health and wellbeing (hauora) and work-life balance and considers applications for 

flexible working arrangements.  

• Ensures that all employees maintain proper standards of integrity and conduct, and a concern for the 

safety and wellbeing of students, colleagues, and public interest.  

• Promotes high levels of staff performance through:  

o Performance management and professional development (including budgeting for training and 

development programmes intended to enhance the abilities of individual employees).  

o Acknowledgement of staff achievements.  

o Salary units and management allowances and non-contact time.  

• Deals effectively and fairly with any concerns through the concerns and complaints and protected 

disclosure procedures.  

 

The board meets reporting and administrative requirements by:  

• Referring to the school's Equal Employment Opportunities policy in its annual report on the extent of 

its compliance as a good employer. 

• Ensuring that systems are in place for keeping employee files safe and secure.  

• All staff and volunteers have been Police Vetted. Dates are recorded in Kamar, and an alert ensures 

these are completed every 3 years.  

• Teachers are registered and hold a current practising certificates, or have a limited Authority to 

Teach, and are therefore police vetted.   

• Confirming that any provisionally certificated teachers have received appropriate induction and 

mentoring.  

• The school annually assesses the principal against professional standards and regularly assesses the 

performance of teachers.  

•  Procedures for staff selection and appointment are being implemented correctly, including identity 

and registration checks, and board delegation for appointment committees.   
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• Supporting policies for induction, staff conduct, and professional development are being 

implemented.  

• Long Bay College complies with the Equal Employment Opportunities (EEO) policy and a statement 

on EEO is included in the annual report (including any issues from the previous year).  

• All procedures relating to physical restraint have been followed, and that all requirements to notify, 

monitor, and report have been met. Any required non-teaching staff have been authorised in 

writing.  

• Staff authorised to apply restraint receive appropriate training and support. 

  

Other reports on special and contestable funding  

 

Initiatives 

 N/A 

 

Data 

 N/A 

 

Commentary on data   

 N/A 

 

Outcomes    

N/A 
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Statement of KiwiSport funding 

 

In 2025 Long Bay College received $49,575.56 + GST in Kiwisport funding to support our sports programme. 

The funding was applied to subsidise the wages of our Sports Co-ordinators. 
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