Annual Report

@ LONG BAY COLLEGE

Care, create, excel




LONG BAY COLLEGE

Care, create, excel

Contents
e el aled o 1= | T 1] o Lo ] o SO POPUP PP PP PPNt 3
List of all schoolboard MemDBDErS .....ceeiiniiiiiii e 5
STAtEMENT OF VAIANCE c.neieiiieiei et et ettt et et e e e e e e eaen e eneeneens 6
OVErall NCEA AChIEBVEMENT ...eeiiiiiee ettt et et e e et et s e e e e e eaennennanns 22
Evaluation of the school’s students’ progress and achievement........cc.ccoovviiiiiiiieneninnn... 34
Report on how the school has given effect to Te Tiriti o Waitangi......cccceeeevvevininininiinininnen.n. 36
Statement of compliance with employment POLICY ..c.oeiniiiiiiiiiii e eeens 46
Statement of compliance with employment POLICY ....ivinieiiiiiii e ees 48
Other reports on special and contestable fuNdiNg ......c.oveeniiiiiiii e, 49
Statement of KiwiSPOrt fFUNAING.....cenenie e e e e e e e e e e e e ans 50
[aYel=Tol=T aYo [T oL aANS Lo [ (o) a3 2 T=1 o Yo ] o A 51
Annual Financial StatemMeEnts . ... et 63



Principal’s report

2025 was a landmark year for Long Bay College as we celebrated 50 years since our doors opened to
our community. Across this jubilee year, the College not only honoured its history, but also
demonstrated the strength of its present culture: ambitious, inclusive, and deeply connected to our
whanau and wider community. Our celebrations included an Alumni Sports Day, a highly successful
Home Turf Challenge, a sold-out Gala Dinner, and the community festival - Long Bay Live. These
occasions brought generations together and reinforced what we know to be true: schools endure
because people invest in them, and because communities choose to belong.

In academic terms, the year again reflected Long Bay College’s sustained commitment to high
expectations and high support. At senior level, 2025 results remained strongly above national and
“Few Socioeconomic Barriers” comparators, with particularly strong outcomes at NCEA Level 3 and
University Entrance. Specifically, 94.5% of Year 13 students gained NCEA Level 3, and the College
recorded its highest ever rate of University Entrance achievement, with 77% of Year 13 students
gaining UE. We also saw continued improvement in endorsement outcomes, with 59% of students
who gained NCEA Level 3 doing so with an endorsement, and both Merit and Excellence
endorsement rates lifting again.

A standout feature of 2025 was the breadth of excellence across scholarship and extension
pathways. The College’s 2025 NZQA Scholarship outcomes were record breaking, with an
unprecedented 85 scholarships awarded, alongside a Top (in New Zealand) Scholar Award and three
Top in (New Zealand) Subject awards. These outcomes reflect not only the capability and effort of
individual students, but also the sustained work of staff, families, and peers who create an
environment in which aspiration is normalised and supported.

Across the five arms of our school (Academia, The Arts, Culture, Sport and Service) there were
particular highlights that capture the richness of what it means to belong to Long Bay College.

The Arts delivered a year of exceptional performance and recognition. Our school bands led the
way, with Rumpus Machine placing second in New Zealand at Rock Quest, and Rotten Weather
winning ‘Stand Up Stand Out’. Performing Arts groups also achieved strongly in competition
settings, including an Auckland title for our Theatresports team and an Auckland title for our Show
Quest team. Our jazz musicians secured Gold at the Auckland Jazz competition, students gained
regional recognition in visual arts, and our dancers achieved multiple high placings across national
events, including podium finishes at ‘Dance NZ Made’ and strong results at national dance
competitions. Our students and audiences were also treated to memorable productions on our
stage, including ‘Charlie and the Chocolate Factory’ and ‘Too Much Punch for Judy’.

Culturally, 2025 represented a genuine milestone. One of the most significant achievements of the
year was our kapa haka group performing at Polyfest for the first time in the school’s history, a



moment that reflected sustained commitment, months of dedication, and deep pride in identity.
This was not our only representation on the Polyfest stage, with our Dragon dancers also
performing on the Diversity stage. Across the year, these moments reinforced our commitment to
Te Tiriti o Waitangi and to ensuring that being Maori at Long Bay College is understood and
experienced as a strength and an asset.

Sport had a bumper year, marked by both team success and individual excellence. The introduction
of our mascot, Ray from the Bay, added to the energy of school sport culture, with “Up the Rays”
becoming a common cry across events. We had 11 students selected to represent their nation at
international level, and our teams achieved strongly across codes. Highlights included our Girls
Cross-Fit team winning first place in New Zealand, our Girls 1st XI football team going 11 and 0 to
win the Al Auckland Championship, our Boys 1st XI football team winning the Auckland A2 title, our
Netballers winning the 1A Harbour title, and our Boys Basketball premiers winning both the
Harbour Open Grade and the Greater Auckland Open title. These achievements reflect the discipline
of our athletes, the expertise of coaches, and the strength of the school’s sporting culture.

Service remained central to the ethos of Long Bay College in 2025. Students and staff led and
participated in fundraising initiatives that raised tens of thousands of dollars for charitable causes,
including a Relay for Life effort that exceeded $35,000. Students participated in conservation and
environmental projects, delivered practical support to families, and contributed actively through
the Student Volunteer Army in service activities across the school and local community. Whole-
school initiatives, including the Polar Bear Challenge, also reflected the willingness of students and
staff to step forward for causes bigger than themselves. Sustainability remained a focus, including
student-led initiatives such as Enviro Week, which included the planting of over 200 native trees on
campus, and wider efforts recognised through the awarding of the Enviroschools Green:Gold
Award.

As we conclude 2025, | wish to express my gratitude to our students, staff, families, alumni, and
board. This year asked us to honour our past while continuing to lift our expectations of what a
leading state co-educational school can be. The achievements outlined above reflect a community
that is aspirational and grounded, values-led and future-focused. | look forward to building on this
foundation as we continue to ‘pursue excellence, nurture wellbeing, and lead with integrity’.

CJ Healey
Principal
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LONG BAY COLLEGE

IMPLEMENTATION PLAN:

A CULTURE OF WELLBEING (HAUORA) AND CARE (ATAWHALI)

STRATEGIC GOAL 1: Fostering a climate of safety, extraordinary care and connectedness to develop strong, healthy and resilient students, staff and whanau

Success Measures: Community members are supported to be resilient, healthy, safe and are confident to foce any challenges towards achieving personal levels of excelience

Develop and embed an explicit,
lived culture of wellbeing through
programmes, practices and
initiatives across the school

Ensure the Wellbeing Centre is equipped to be
oulturally responsive

= PLD with bilingual staff

* PLD with international staff

* PLD with external services

= Establish greater connections with International
team

= Wweekly liaison meetings established with wellbeing to
focus on increasing Asian student engagement and
developing culturally responsive support strategies

= Increase in Asian support services available to students
*implementation of targeted PLD

= Student and staff surveys

» B0% staff & student satisfaction re. systems & need for
cultural responsivensss; 70% ELL students feel supported
and positive about going both to the Wellbeing Centre &
international {cuitural differences,/perceptions overcome,
espacially for &sian students); engagement from
Wellbeing Centre with bilingual services [internal &
axternal] increased by 70% for ELLs

ELL Wellbeing framework design completed. Final PLD session ran after school in Week 7 [HEEADSSSS Assessment & Grounding Breathing Techniques); follow-up
completed for W1 T1 2026 re. recording and framework. Initiative fully impls d with a co approach from the start of 2026; schoolwide terminclogy
confirmed in SLT to ansure consistency of approach across the school moving forwards. Implementation, wider pastoral support framework, promotion of ELL
‘wellbeing intiative to the ELL community ready for the start of Term 1 2026

Elevate the House System to foster school spirit and
healthy competition to encourage more active
participation and pride across all year levels

= pManu Taki (5taff Leaders) and Student Leaders

* House assemblies

= Explicit competition and integrated points system
linked to participation, in clubs, activities, sports,

i di academic achi t,

service,
engagement scores etc

* Visible leader boards and trophy presantations
= whole school House events

= Greater 'service' component

= Greater link to Atawhai

= Report on incentives, awards which drive 3konga to
engage

» Termly House assemblies led by Mana Taki and Student
Leaders

= Support Year Level and School Assemblies with House
Competition features

» House chant/song created for each house

= Explicit competition and integrated points system linked
to participation, in clubs, activities, sports, service,
attendance, academic achievement, engagement scores,
uniform expectations, school values stc

= Visible leader boards and trophy presentations

= whole school House events

= pPlan, execute and embed annual activities which earn
house points across the 5 arms of the school [Academia,
Arts, Culture, Service, Sport).

*» Incraase participation and funds raised for Cancer
Society. 530,000 2025

» Greater 'service' component

* Greater fink to Atawhai established

This year marked a significant step forward in strengthening our House culture and building konga engagement across the school. & range of initiatives helped build
connection, and participation, while also laying the groundwaork for the 2026-2028 Strategic Plan.

Throughout the year, Howse spirit was visible in both vear Level and whole-school ies, where House ition features were regularly advertised and
showcased. House assemblies were led by the Manu Taki [5taff House Leader) and Heads of House (Y13 Leaders). Each House developed its own chant, which was
heard loudly at full school events.

Our integrated points system, linking performance across house activities, attendance, academic achievement, and engagement contributed to the points total. Digital
point reveals during assemblies generated a strong sense of excitement. Kea house won for much of the year which meant the trophy at reception waspemanentlyi
green. Im 2026, this will evolve further with the House trophy updating after every event rather than once per term.

A wide variety of whole-school House events took place, including Relay for Life, Pink shirt Day, jump for Life, the Polar challenge, spelling Bee, Rock-Paper-Scissors
Battle, and the Hole in One challenge. These events will continue into 2026 with minor refinements to improve defivery. The clear priority is to lift participation rates.
strong finks to Atawhai were reinforced through our support of the Cancer Society. Our community raised ocver 530,000, and we aim to increase both participation and
fundraising next year.

As we move into the 2026-2028 Strategic Plan, the House system will play an even more central role in driving expectations, attendance, achievemneant, service, and
overall 3konga engagement. Visible leader boards, improved incentives and awards, and strengthened use of House Prefect teams will all support this shift. Prefect
teams, alongside other student leadership pertfolios, will be more intentionally integrated into event defivery and participation drives.




Enhandng our commitment to becoming an
envirormentzlly friendly school by devisinga
sustainable plan relating to clesr and cobesive
practices across our school

Following being swarded Bronze and Silver Enviroschools
Awzrds, we zim wo resch Green Gold status by the end of
25

This supported through:

= Dewelopment of outdoor leaming spaces

= Implementation of recycling systems

= Engagement of wider school in sustainabifity learning
and practices

Green-Gold Achievermnent
= We have successfully attained Green-Gold status under the Enviroschools programme (confirmed 18 November]. This represents 3 significant milestone in our
sustainability journey.

Key Initistives and Progress

= EmdroWeek In June the Sustainability Coundl defvered 2 full programme of sustainabifity activities scross the school, induding an Atawhai s=szion across all Tear
levels, 2 seediing workshop in our outdeor classroom, 3 gerdening worishop lead by our Ecolution group, a Clothing swap. = Plastic Free Friday lunchbox incentive, 2
bake sale to raize funds for Sustinability initiatives, opportunity to collaborate on 3 recycling mursl project and the opportunity to join & working bee at Vaughn
stream.

= Waste Audit- Completed in August with student-led analysis. Recommendations indude standardising dassroom recyding and introdudng 2 bortle recycling station
near the camteen.

» Planting Projects: Achley Ave bank planting completed. Additional planting proposals ane ongoing including working with Restore Hibisous Bays to develop 2 planting
plan for the anea of the bark directly in front of cur English block to mitigate waterlogging.

+ Community Partnerships: Orgoing coll sboration with Auckdand Councl ard locs! groups to strenzthen Sustainabiliy inftistives in our local 2nd wider communisy.

= Envircschools Reflection Event: Held in October, the event was led by our Sustainability Prefects and atoended by the Sustainability Council, Ecodution group, Kapa
Haka group, key staff, and the wider student body. We were proud to hast invited guests from Auddand Council, Restore Hibiscus Bays, Long Bay Business Associztion,
and Drewa College, cresting 2 strong platform for collaborstion. The event showcased our students’ lesdership in sustainability and reinforced our position 2z 3 model
school within the Erviroschools network.

Recommended Next steps beyond Green Gold

= Dwtddoor Ch & Waste Faculty and school-wide consultation is being sought to inform next steps for our outdoor dassroom dewelopment and
school-wide waste practices.

= Mentoring and Partnerships: The Sustzinzhility tesm 3t Auckdand Coundl have commended our leadership in driving sustainability initiztives within a secondary
school setting, describing us as @ beacon school. They have highlighted cur student empowerment framework 2= 2 standout feature and are encouraging us to take the
next step by menboring other schools that are just beginning their sustainability journey.

Review student attendance data post Covid and
introduce initiatives to return student attendance to

pre-Covid levels

Improwve student stterdance to goal of +30%

W9 - 52%, Y10 -91%, Y11 - 90%, Y12- 9%, ¥ 13 - BE%, Mao
- B2%, Pacifica - B

Reduce those students in the Moderste and Chronic
attendance levels.

Percentapge of akdnga sttending school regularly
[attending more than 90%, an average of Sdaysa
formnight)

2024 - MOE - 7078

2026 - MOE - T5%

Percertage of akinga who are moderately absent
(attending more than 70% up to BD%, missing two to
three days 2 formight)

H024 - MOE - 63

026 - WWOE - 43¢

Percertage of akinga who are chronicaliy shsent
[attending 70% or less, missing three or more days a
Fortnight)

2024 - MOE - 5%

2026 - MOE - 3%

Link into STAR § MAISSS and MOE inititives - with LBC
foous, review targets.

‘Wi have basr working on the Draft Artendarce Marcgement Plan and Stepped Amendance Responza|STAR] to support align with MOE requirements and gur Student
Manzgement Systemn to suppert regular sttendance.

Percentage of students time Present in:
Term 1 2025 - 91%
Term 2 1025 - B9
Term 3 2025 - BT

However, the znea to focus on iz the percentage of students being 306+ for ach term and year.

The atterdance management that hes been developed along with the STAR - will help support with a structured follow that all schools mast follow.

By 2030 the MOE has set 2 target of BIP4 of students attending B0PS of the time.

In 3023 - 57.7%

In H022 - 50 35%

At 7025 to date - we are 3t 63.3%

This is comparsble to cur Equity index, but 5till an ares we need to build on and grow further.

'We have secured funding from the MoE to support with remowing potentizl barriers for the next 2 years, on top of the supports that are alresdy in place. Alongside this
we harve 2 change in external atbendance senvice from NAISSS to Blue Light Vertures, who we have worked with supporting 3% risk students in the past 2 years to
support behaviours [ attendance and engagement.

Dhar migin area the reduces these percenizges of attendance continues to be medical and having reviewed cur practice and that of other schools, we hove suggested 2
wording change to our Sttendznce Polioy.

The updated attendance policy has been approved alongside the attendance az 1t plab and
20286, thiz has been rofled into the new strategic plan, with new measures based on the MoE gozls and ours.

| stepped attendance response, STAR. As we move into

As part of this STAR in place and initial communications in place ready to go. with the following messures for the nest part of the strategic plan.

Clear communication system in place to parerts and students on attendznos expectations on enrolment, 3t the start of the year and ezch term
Commurications in place with parents what steps the school will take ifthe studens is absent from school. STAR through website, student parent guide.
Provide students ! parents with regular updates on their childs sttendance and were it sits on the STAR

Enternal and external referral systems in plaoe to remove bartiers to attendance.

Gocd is by 2020 to howe BORE of students attending 90%+
H026 - 67 B%+

2T - TLEu+
2025 - TTB%+
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LONG BAY COLLEGE

DRAFT IMPLEMENTATION PLAN:
DIVERSITY, EQUITY & INCLUSION (TE REREKETANGA, TE TIKA, TE WHAKAURU)

STRATEGIC GOAL 2: Committing to the development, growth and dignity of all people, guided by the principles of Te Tiriti o Waitangi, ensuring learners, staff and whanau from a diverse range of identities, abilities and
experiences will thrive in this community
Success Measures: Community members are valued, celebrated and have a strong sense of belonging and seif efficacy within the LBC umbrella

Develop programmes to build a
cohesive understanding of both
bicultural and intercultural
responsiveness and competencies
as described in Tataiako

= Maximising Leaming Time developed as a school
wide approach [courses of study in schemes and in
practice supporting and considerate of intentional
and responsive planning mindful of cognitve science
and relational practices.

= Explicit fiteracy practices to be a feature of all
junior schemes developed in line with school PLD
and discplinary lteracy approaches.

= Tino Akoranga to exphcitly scaffold induction and
mentoring at the college.

= Schemes of work fior all courses of study to follow
“Maximising Learning Time" considerations explicthy.
= All Junior schmes of work overtly scaffold discipline
spedific [iteracy approaches as described in Tino
Akoranga.

= Contextual numeracy approaches aligned to the co-
requsite to be developed over 2025,

= Tino akoranga approaches refating to curriculem
design inform PCT programme

= Significant (5%) gains in acdemic output over the
next 5 years in all measures (NCEA Level Achivement,
Endorsements, UE, Scholarship, Value Added)

Following release of the ministry curriculum update there is a high degree of overlap and clear alignment between the incoming naticnwide frameworks
relating to knowledge rich curriculum and the “maximising learning time” and schemeas of work initiative at the school. Our FLD programme and QA& fod
2026 also highly aligned with the direction signzlled by Ministry of Education. Scheme of work development continues across Faculties with scheme of
work development sessions now an ongoing feature of practice where 5LT and Facuity leadership workshop schemes to support their iteration. As detail
relating to the senior gualification and curriculum across year 11-13 is confirmed (early 2026} we will need to adapt our approaches. That said, while
ourriculum iteration will need to go significantly beyond 2025 and may extend out to 2028, we are well placed as a school to work to meet current MoE
timeframes relating to the complusary Maths and English curriculum and draft curricula plznned to be in place in 2027.

Review and identify student {induding Special
Assessment Conditions) needs from Learning

Support to ensure that all learners are able to
experience academic success

= Maximising Learning Time 2 consideration for all
learners, including those with additional learning
needs.

= Students and staff are supported to deliver excellent
outcomes for our learmers requiring additional support|
= Learning Support Buddy System implemented and
reviewed.

Leaming Support buddy system discontinued in favour of prioritisation of core learning support business, namely the development of schemes of work
and the establishment of sustainable working practices within the faculty.

Wider teaching staff have been supported through ongoing links to 2024 neurodiversity PLD series, and its reiteration through the 2025 edition of Tino
Akoranga. Additional staff PLD on literacy approaches for neurodiverse students in T4. Learning Support staff supported through external PLD
opportunities, bath for teacher sides and teaching staff. Strong engagement with structured literacy through iDeal programme, this is showing pleasing
initial owtcomes for students working to access NZ owrmiculum.

SAC to be reviewed in 2026 to ensure greater efficiency.

Improwve the visibility of Te a0 Maori

= Artworks [carvings, symbofism) commisioned to
highlight bicultural foundations and placed with
prominence

= Practices and events held that place significance
and importance on M3aori celebrations

+ House system to incorporate te reo me te tikanga
Maori (The language and customs)

= We visibly and tangibly reflect a kura of Actearoa
= Kapa haka perform at Polyfest 2025

= Review of Matauranga Maor course and consider
potential future direction

= Haka competition between the houses is held.

= Hpuse Trophy design incorporate appropriate Maori
patterns.

Proposal and design for front of reception pou is
finalised.

= Mew Kapa haka uniforms are designed and
produced.

Throughout the year, significant progress has been made in strengthening our school's cultural identity, and commitment to Maori inttiatives guided by
the principals of Te Tiriti o Waitangi.

Uenuku Hawiri {[carver and artist) has been contracted to create a pouwhenua for installation at the front of reception, outside the Principal’s office.

Matua Yem Rosier will collaborate on the final stages of the project, ensuring that the carving is supported by narratives that reflect the history of our

kura and the surrounding area. The full cost of materials, carving, installation, and associated blessings is 540,000, and approval has been given to

proceed while seeking retrospective external funding. As a trustes of Ngdti Manuhiri, Vern Rosier will formally seek iwi support, and we have maintained
jication with Delma O'Kane Farrel| (Kaitakawaenga/Arbitrator, Ngati Manuhiri Settlement Trust).

Ouwr Maori school logo has been used as the foundation for 2 new sign installed at reception, strengthening our cultural identity and visibility. We have
also created a new House Trophy incorporating Maori design elements, further embedding te 30 Maori into the life of the school.

Kapa haka continues to grow in strength and presence. Our group performed at Polyfest this year and will return in 2026 to compete in the entry level
competitive division.

MNew kapa haka uniforms were produced and proudly worn at Matariki. We continue to await the outcome of external funding for piupiu; the
procurement process has proven slow and complex. A partial order has been placed to secure our supplier, with expectations of receiving ten completed
piupiu by the end of 2026. It will take several years to build a full set. Additionally, new korowai are currently being designed.

Cultural iearning among students and staff is also progressing. All Year 3 students learnt the school haka during their camp experience and will be
prepared to participate in @ house haka battle in 2026. 5taff leaming of the haka is ongoing, with a goal of perferming confidently for our 2026 leavers.




Culture znd curriculum will be
supportive of community
members from all backgrounds,
meeting their complex needs
irrespective of religion, ethnidty,
nationality, gender, sexualrty,
learning abilities and socio-
economic background

= Create space and support for dubs, groups etcof
warying interest, seeking out opportunity for
dialogue with relevant communities and individuals
= investigate the noles of TIC Polyfest and Non-
sporting extra curricuiar

= Ensure greater darity and visibility for clubs and
co-curmicular groups

= Develop opportunities for greater student
leadership of dubs and activities.

= Greater range of groups, dubs =nd activities

= One new club in each of Sdence and Technology in
2025,

= Kapa haka - number of participants (from 12 in '22,
to 20in"23 and '25 in '24) and performances to
increase.

= Other cultural/ethnic groups performing at Polyfest.
= Clubs Directory developed and made avalizble

= Co-curricular expo held in Jan 2025

= Termby re-promotion of clubs

» Club promotion in year level assemblies.

= Polyfest: Kapa Haka and Dragon Dance debuted at Polyfest in 2025; positive feedback and pians for continuity are in place.

= New 2025 dubs: induded Science Fair Club, Letters to Strangers, and 30 Modelling Club, Laser Cutting Club as well as various additions and changes in
Performing Arts.

= Mew Clubs in Scence & Technology: Science Fair Club and Laser Cutting Chub introduced im 2025, VEX Robotics and EViclocity under review for 2026
= Enrolling students: There has been an increased visibifity of Clubs and Activities at enrolment evenings, using student leadership to discuss and
promote opportunities directly with enroling families.

= Clubs Directory: has been established using our 0365 Teams piatform. Termly updates have been posted, plans to make further improvements in Term
1, 2026 (to coincide with start-up of groups), website and prospectus updates have also been a key focus to ensure that parents have access to key
information.

= Assemblies: Assembly promotion for individual Clubs and Activities has been in place in 2025 but limited.

® Extra~curricular Expo: A Clubs and Activities Expo was integrated into orientation plans at the start of 2025 with varying success. Plans are currently in
place to showcase all Clubs and Activities [including Sports) in a staff-led Assembly showcase at the start of 2026.

= Duke of Edinburgh programme: Thiz is now under new leadership. Coordination is going well with additional opportunities for students being sought.
Planning is also in progress for an Awards ceremony and information evening in earty 2028,

Recommended next steps: Strategic planning underway for stronger start-of-year promotion to recuit wider st2ff engagement in leading Clubs and
Activities.
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Develop high quality, researched
based, cohesive PLD which
enhances &l of our staffs"
knowledge and expertise as active
participants in learning.

= Develop and deliver PLD that is considerate of
maximising learning time snd explicit instruction

| considerations in the classroom.

= Develop and deliver PLD that is considerate of the
science of resding and science of writing.

s Develop st=f capability across faculties to raise oo
requisite preparedness.

» Develop stz capability to better support ELL
students viz PLD programme.

* Support Staf to be provided with opportunities to
(enhance relevant ckills and capabilites.

= Develog leadership capability amongst staff.

= Develop PCT PLD programme to reflect and
reinforce wider school approaches.

= Develop QA related PLD supports to align with
Maximising Learning, and Literacy and Numeracy.

= Provide opportunities for teachers new to New
Zealzrd to become knowledgsble sbout Te Tiriti o
Waitangi and its implications for practice in New
Zealzrd.

= Provide opportunities for teachers to develop
their usage and understanding of Te Rea MIori

DRAFT IMPLEMENTATION PLAN
EXCEPTIONAL LEARNING (TINO AKORANGA)

* Incressed consistency relating to Tino Akorangs, incleding
smoath starts to lessons, learing intentions, success

“I do, We do, You do” practices, checks for
understanding, plenaries, kesson dosing.

® Increased consistency in reading and writing approaches
across the college.

criteria, do-nows,

« Higher rates of co-req sttainment secured.
» Sigrificant (5%] gains in scedemic output over the next 5
vesrs in all measures [NCEA Level Achisvament,
[Endorsements, UE, Scholarship, Value Added).

* Plans for practices supportive of Maximising Leaming. and
Literacy snd Mumerscy suppeorts evident in QA process.

» Practices supportive of ELL Learners evident in facuity
mractice and in schemes of work.

= 55aff in leadership roles supporied to develop their

i pability and confidence in those roles.

» PCT programme alignment evident in classroom practices
and reflactions.

& 5eaff who are new to New Zealand are supported with
learring and resounces to become knowledgzable sbout Te
Tiriti & Waitangi and itz implicztions for practice in New
Zezland.

» 55ff across the college are supported to develop the

= pability in Te Reo M3ori through engagement with
certificate level Polytech courses and through the provision
of seif-directed learing resources.

2025 PLD series has supported greater implementation of explicit instruction (| do, We do, You do} practices into dassraoms via our Maximising learning time focus in
Term 1, and its folding into schemes of work in Term 2. In Terms 3 and & we have focused on literacy, with the goal of ensuring all staff are working to support
imaroved literacy across the college. Foci have included expficit tired wocsbulary instruction, strategies for reading complex academic texts, supparting scacdemic
writing, structured talk a5 @ tool for literacy, tandem teaching of reading and writing, and interventions for neurdiverse and English language learners.

2025 PLD series now in development. Term 1 to focus on continuing literscy learning from 2025, with 3 focus on simpie, complex, and compound sentences,
paragraph formulstion, and disciplinary literscy. Term 2 for focus on assessment readiness through the lens of Mahara. This will include Ebbinghaus's forgetting curve,
scaffoliding and its removzl to support independence, retrieval practice, spaced retrieval, and interleaving. Term 3 will focus on effective feedback, ensuring that the
faedback our students are recieving is of the grestest impact and is most supportive in schieving acsdemic prograss. Resesrch around numeracy and how we n best
support # across the curriculum more meaningfully is an ares of focus for 2026-27 development.

Short courses will be | hed in 2026, pi 5 short i i yl of leaming for staff on a range of topics - classroom management, beginners
curriculum leadership, new 1o New Zealand support, effective que-snom'lg, support for English language Learners, effective guestioning, and mentoring being some
examples.

Our new 5CT for 2026 is working with WIN to develop the Pre-Certified Teacher programme [first and second years]. it will have 2 considerable focus on effective
classroom management, particularly in Teom 1.

With increasing numbers of trainee teschers and PCTs in the school, DP, 5CT and Trainee teacher coordinator will rum sdditional mentoring support sessions in 2026
[t ensure that we are growing the best teschers we can. We have 7 full-year trainess ot the college in 2026 - 1 » Geography/Tourism, 1 x Chemistry, 1 x Physics, 1x
Dance, 2 x Heslth and PE.

Our Leadership programme will retwen in 2026, with six candidates scheduled to have additionzi PLD in their leadership practice in Terms 1-2, and external coaching
and mentoring via the Springhoard trust in Terms 3-4. 5taff selacted are Sports Director, TIC Statistics, HOF &rt [TIC Engineering, TIC Junior Science and relief, Acting
AHOF Saciz| Science.

Mahi Tahi to continue in 2026, with 2 focus on bringing additional members of each faculty into the programme. PLD for Eapgers to be imph din T1, 2026,

Integrate Mahi Tahiasan
approach as 3 driver of
pecapogical improvement and
relational trust across faculties.

» Develop and deliver Mahi Tahi programme for
2025 focused on maximising learning time and
explicit instruction.

sDevelop and deliver PLD to support Mahi Tahi
programme defivery.

= Alignmant of PCT programme with Mahi Tahi.

» Increased consistency relating to Tino Akorangs, incleding
smooth starts to leszons, leaming intentions, success
criteria, do-nows, 1 do, We do, You do™ practices, checks for
understanding. plenaries, leszon closing.

= Significant (5%) gains in acdemic output over the nest §
years in all measures (NCEA Level Achivement,
Ercorzements, UE, Scholarship, Value Adced).

# PCTs and mentor teachers engaged with Mahi Tahi rounds
in 2025.

 Increased staff engagement and participation in Mahi Tahi)

lterated Mahi Tahi plan designed to build on geins of 2025 and to secure approach for 2026 with minimal change in approach. 56 feedback persistently highly
fawourable.
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Curriculum Design:

Development of an iterased junior curriculum ready
for delivery in 2026, considering the NI Refresh,
Knowledge Rich approaches, Co-reg readiness,

word knowledge aszezsmant.

» Delivery of streaming considerate approachesin English
and Mathematics, including programmes of study,
assessment, placement, and Tino Akoranga aligned
pecagogy.

» Development of word knowledge assessments scross
'wider core for 2026,

» Development of mid-year assessment approaches for
Funior and Senior students.

» Sigrificant (3% gains in acdemic output over the next 5
yearsin all measures [NCEA Level Achievement,
Endorsements, UE, Scholarship, Value Added).

Confirmed curriculum refresh specfics and general approaches in their October 2025 update are kighly aligned to the Colleges approaches. A review considering
timetsbie snd curriculum structures i undernway. The work of 2024-2025 supportive of the review. Our approach nesding to be directly informed by the pending
announcements refating te the Senior Curriculum, Confirmed Junior Curriculum and proposed changes to the national gualifiction.

More effective communication and enagement with
parents/caregivers to support the learning
cutcomies of tamarik.

= Reperting - shift reporting to an engagement and
learning focus. interogating the value of live
reporting, the vaiue of summative reporting and the
current parent teacher interview construct.

* Review and develop reporting and feedback
Tystems.

# Closer connections between Atzwhai leader and
home.

+ Reporting alignad to liveracy and numeracy and
wond knowledge assessments at the beginning,
middle and end of the year.

= Parent/teacher interview format reviewed by end of Term
1, 2025.

# Refine parent/teacherinterview formats based on
[commiunity survey feedback.

® Literacy and numeracy and word knowledge assessment
reporting appraaches developed for 2026

Approzches to parent interviews reviewed following Term 2 intendews this year. Long Bay has grown to the point where one night of interviews is no longer feasible,
with staff with heavy jurior losds booked for the entire evening and garents unabie to make bookings. Az such, we will mowve to bwo nights in 2026, whilst retaining
the frve-minute slots.

Reparting has been reviewed. MOE direction around progress indicators, tied to curriculum evels means that we will add 3 once-termly ‘progress indicator’ report
across ali subjects, for all students ¥8-13. This will work slongside engagement entries and assessment reporting to ensure all sspects of MOE requirements ane being
met. We will discontinwe checkpoint comment reporting, instead extending engagement reporting to seniors and prioritising ensuring that students are recieving
individualized feedback on their work directly from their teachers This approach will ensure parents will hawve insight into their child's engagement in their classwork

on a fortnightly basis, instead of just their progress towsrds assessments on an infreguent basis

& clear focus on teaching and learning as owr main
goal and supporting through coordinated, wrap
around suppart for at-risk leamers.

» Develop a cohesive structure to support Atawhai
lzaders in using data to track students and engage
with whanauw,

= Develop a programme that supperis the teaching,
learning and mentaring of our Mior and Pasifika
learners that are in need of additional support.

= Maori and Pasifika learners NCEA resufts will be above
thase of National results and those of similar schoals.

» Te Manawanui UE Mentoring Programme. Student Voice
and EOF Report reviews progress.

= Continuation of 3 Syear pian to improve Maosd and
Pasifika learners NCEA resulis.

This year marved 2 peried of both conselidation and challenge 25 we worked to strengthen mentoring structures, refine roles, and ensure students received
meaningful. individualised suppare.

Te Manawanui [Y3-11) Across Terms 1-4, mentors worked consistently to meet with all sllocated students, despite increased numbers and limited timetable
aliocation. Mertors engeging students in scademic tracking, pathway planning, exam preparation, and conversstions around sttendance and engagement. GRY,
MIAL, 45T, and EVE demonstrated flewibility in their schedules to meet students, and sdditional supports such as days off timetabie were increasingly necessary for
effective mentoring.

Senior Mentoring [Y12-13) WLM carried 3 significant caseload of senier M3oni and Pasifika students and continued the established model of academic check ins and
credit tracking. THM and other st2ff mentors supported higher risk ¥12/13 stisdents, ensuring that those with the greatest need were not lost in the system. Despite
these efforis, the senior space experienced notable challenges. Several M3ori and Pasifika students disengaged from school entirely, even when they had these
regular check in. This highlighted the need for a strengthened Tier Based system and more intensive outreach. In 2025 the Achievers Programme did not run as the
W5L Roles were allocted elsewhere. The programme previously provided targeted one on one weekly suppert for identified students. The students nominate the
staff member to actively mentor them throughout the year, By the end of the year, discussions were underway regarding 3 dedicated Achisvers Programme
Coordinator for 2028,

Talanon Programme We appiied and were awarded funding {520,000 each year for two years with the right to apply for 2 third year) to implement the Talanoa
Learner Support Programme. We will be leading a homework / tutoring initiative for 25 Pasifika learners to support pesitive study habits and will form part of the
expanded mentoring provision in Term 1. 2026

Review of Challenges & significant increass in student numbers [33+ additional students] without any increase in staffing crested pressure across the team.
Temporary staf shences [e.z., WLM's lesve] caused gaps in continuity. Senior disengagement highlighted limitations within the current model, especizlly the lack of
time for sustained one to one mentoring. The existing system was initially described by the team as “not actually mentaring,” a5 the depth of follow up required for
mest students was not schievable within allocated time.

Looking Ahead to 2026 3 strengthened, fully tiered mentoring system will be put in place across sll pesr levels. Key features include
# Tiered Support: Higher risk students receiving intensive one to one mentoring: mid tier students supported through zoal setting and tracking; top Sier students
provided leadership and caltural opportunities.
# Return of the Achievers Programme: With staff sble to consider this as part of theirextra curricudar contributions, focusing on tangeted one to one mentoring.
» Talanoa Programme Implementation: Supporting Pasifika learners to build academic routines and confidence from the beginning of Term 1.
= Improved Resourcing Model: Induding the proposal for three cays off timetable permentor annually along with time allowance.
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sReview, refine and develop programmes for
English Language Learners to ensure we are
catering to the needs of our changing student

cohort and maxmising learming time.

#5treamline proceedures for ELL students to ensure
their needs are met and class placements are
prempt.

#Ensure staff have 2 clear understanding of the key
reeds of ELL students through all staf and targesed
FLD with key groups.

#5ecure improved rates of co-req or equivalent achievement|
for Level 2+ ELL students.

wSecure improved rates of UE Literacy achievemant for Level|
3+ ELL students.

slncreased consistency for EAPL faculty with Tino Akorsngs
and Mahi Tahi approzches.

»ELL Entrance testing carried out promptly on student
arrival, supperting faster class placement.

= Ell=’ progress and achisvemants menitored within EAP by
regulary updsting ELLP stages on Kamar and evzluating
data

sPastoral teams have 3 clearer understanding of the nesds
of ELL students. and ELLP stages. supporting class placement
and timetabling.

* St2ff supported to better respond to ELL students through
ali staf Literacy PLD sevies {integrated into schemes of
work).

= Junior ELL programmes for 2026 developed.

Co-Req attainment - Of our resident senior ELLs, oniy one student is yet to gain literscy in ¥13. He is working on getting this qualification viz tagged standards In V12,
there are eight ELL resident stucents without co-req literacy. OF those eight, two are attending workshops fo support them to gain literscy vis two tagged stardards,
onre has significant learning and wellbeing concemns and has an adapted timetable. and five are beiow EAP Level 3, and thus achievement in tagged standards or the
co-req assessments is highly unlikely - we will focus on securing their literacy in conjunction with their ongoing English language learning in 2026. |n V11, there ane
thirteen ELL resident students carrently without co-req iteracy, five currently have five of the ten needed and are being supported vis workshops with YUN, One is

ing five credits she needs
e the ¥12s, thiz will be a

working towards getting fve of the ten he reeds vis those same workshops, with the rest to be secured in 712, One iz likely to get the remas
from her HST external. Sixare working at & level below EAP stage 3 making co-req achievement unlikely until their English develops further
combined focus with co-reg liseracy in 2026

Of pwr Y13 Internationa! students. we hawe 2 students without co-req literacy. who are being supparted to gain their quafification vis tagged standards in EAP and in
addivional tagged mandard workshops. In V12, 42 students do not have co-reg literacy. of these 18 are shorter stay internationals, with a focus on the FELTS
gualification as opposed to co-req literacy in 2025, and who will sit the co-req exams in 2026, Three are working on their remaining 5 literacy credits via tagged
standard workshops, three are below L3EAP and we will focus on securing their liveracy in conjunction with their angoing English language leaming in 2026, two are
more recent arrivals from Europe who will gzin literaoy in 2026, vis the co-req exams. OFf our Y11 internationals, 15 do not yet have co-req literacy. OF these, all 15 are
below LIEAP and we will focus on securing their Sterscy in conjunction with their ongoing English langusge learning in 2026. Seven of these stucents have gained five
of the [iteracy credits viz tagged standards in other subjects.

UE attainment - We have 17 students recorded as domestic ELLS in Y13, and 21 international students. Ofthe 17 domestic ELLS, 10 currently have UE. 3 are likely to
g=in UE via their externals, 2 were not on UE pathways in 2025 [one is returning in 2026, one is pursuing the trades], one iz still working on securing L1 Literacy {and
will pursue 3 pniversity foundation course) and the st student is due to complete his st internal in his English for Academic Purposes course. OF the international
students still with s in November 2025 (21], 15 have UE. Df those without UE, one experienced 3 significant injury and is working to complete her L3 and UE with the
International team, three sre working to secure UE via their externalz, one is focused an first securing L1 Literacy before likely moving into = foundation University

programme, and one spent the majority of the year with 3 significant iliness in her home country.

Our EAPL faculty has secured grester alignment to Tine Akorangs, updating schemes of work to reflect | 6o, we do, you do approsches and literscy learmings. New
programmes for 2026 zre in development, namely our English Preparstion courses [EPC] for junior and senior students whose English levels 2re below, or low
conversational levels. Acoss the feculty, alignment with research-based approaches are being fostered by HOF, Victoria Yun, who has supported the faculty to engage
with the ResearchEd Guide to English Language Learning. Victoria supported with all-staff PLD inte ELL approachas in Term 4 and will be presenting to LBC Deans team
with WIN in 'WE to ensure better shared understanding of pathways within EAPL, and for ELL students in the wider school. Additional support and PLD for ELL students
in consideration for 2026

Testing procedures for new arrival studemnts has been considered and clarified with office staff and other stakehelders to snsure timely class placements, particularly
for Ister enralments in January 2026,

Review our current Aspiring Scholars provision
maving towards develoning a higher performing
Scholarship programme at the school.

= Defivery of Schofars programme aligned te report
recomendations from 2024 for 2026. Potential to consider ag
BALif Scholars iteration is rejected.

Two classes of Aspiring Scholars scheduled for 2025, 3 response to increased inberest and talented test-takers. Timetabling for 2026 has been insistent on teachers
with senior pathways experience, proven track-records of academic success, and proximity te senior scholarship programmes. The lamer being 3 deliberate choice as
wie see increasing engagement in scholarship from students in Y8-12, slongside increasing parent interest. Enrichment programme for 2026 currently in development,
thiz iz considerate both of developing welt-rounded scholars. 25 well a3 supporting senior scholarship and academic success.

» Secure and streamfine Scholarship provisions at
the college, develop equity of preparation
programmes scrass faculties.

= Continwed development of recognition of scholarship siaff

contribution, scholarship stff suppart, schotarship student
school event
spportunities’, Year 11 opportunities, tracking systems, staff
responsibifty and oversight.

= Goal of B0 Schalarships for 2025, with B or more of thase
coming from ¥11-12.

» Development of Schofars Academy for Y10-13 based on
2022 trial approaches,

arivileges, scholarship mentoring/Atawh

& higher number of students were entered for schelarship in 2025, with 423 entries compared to the 295 entries we had in 2024,

0f thoze entries in 2024, only 163 students sttended or submitted work, @ rate of 535.2%. With 36 scholarships schiewed, we had 3 sucoess rate based off
17%, or off attending/submitting students of 22%. This is not desirsble. In 2025 we are tracking for greater success znd engagement. We have scholarship entries in 29
subjects, with new subjects of DTS [formerly the mult-purpose Tech scholarship), Psychology joining. along with refreshed provision of Spanish and German entries.
Of the remaining 25 subjects, all but five have increased entries compared to 2024, Heslth and PE have entered 39 students compared to the 45in 2024, however
secured submissions from 30 of those students compared to the 23 in 2024. Economics restricted their entries in 2025 due to the ladk of subject espertize following
the departure of ETZ. As such, there were 5 entries compared to the 9 of 2024, but of those 5, 4 sttended their exam compared to 49 in 2024, Religious Studies had 6
students entered compared to the 7 of 2024, and of those 6, 5 showed up for the exam, compared to the 4 of 2024. ArtHistory had lower entries in 2023, with 3 {and
2 amending the sxam) compared to the 5 in 2024 {with £ attending the exam). Thiz will be 2 area to develop in 2026. DVC 3ls0 had a drop, with 9 entries compared o
the 15 in 2024, but with 5 100°% submission rate compared to 2024's 53% submission. OF the 25 subjects with dats for the previous year. all but 7 increased the
number of students sttending or submitting, with & of those having equa! attendance to the previous year.

Art History a5 discussed above, had lower entries and lower sttendance compared to 2024, Biology had 20 students attend out of 30. compared to 20 students
attending out of 22 the previous year. Sam Lewis, who led this scholarship believes the exam poouring on the same day a5 L3 Chemistry affected strendance. Art
Deesign had the same number of entries [T)] but fewer submissions [3, compared to 5), an ares to be queried with HOF, Helen Kim. DVC has been discussed sbove, with

the 9 submissions being fewer than the 13 receved in 2024. Economics had an equai submission rate to 2024, and the reasons for the smaller number of entries was
discussed sbove. Photography had an equal rate of submissions compared to 2024, with 3 envered, With Art History, Art Design, and Art Photography a8 ceming from
the Art faculty, this is an sres to further suppors in 2026 [the other SCH subject in this faculty, Art Painting bas had 3 sight increase in 2025, moving from 2
submissions out of 5 entries in 324, to 3 submissions out of 7 entries in 2025).
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Geography had an equal rate of exam sttendznce in 2025 as with 2024, however numbers remain low snd further development will be needed for this programme to
align it with the other Social Sdence schelarship subjects - Psychology (16 entries, 10 attending], History {17 entries, 10 sttending). Classics (17 entries, 10 sttending]
and Religious Studies (6 entries, 5 attending). Secial Science would also benefit from bulking up both their attendance and entries in 2026,

With all but one exam complete (SC German], we can see that out of the 416 students {223 minus the 7 for German), 263 have attended or submitbed their
2szessments. This gives an engagement rate of 6§3.2%, 2n increase of 100 more attenders/submissions on 2024, snd 3 percentage increase of B3 (with higher numbers
both overall and attending/submitting skweing this data). Even if we were to only have & success rate of 22% (the success rate of 2024) we would achieve 57.86
scholarships for the college, which is in-line with planned goals.

Our focus now moves to securing the scholarship classes for PSY, HST. PHY, ENG. and BIO for 2026. HPE has been postponed due to lack of student selection, this likely
being due to the students generzlly preferring to specialise in Health OR PE, which this course did not allow for.
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LONG BAY COLLEGE

Core, create, axcel

DRAFT IMPLEMENTATION PLAN
CONNECTIONS, RELATIONSHIPS AND PARTNERSHIPS (WHANAUNGATANGA)

STRATEGIC GOAL 4: Working to strengthen collaborative partnerships between the College and the community to both enhance student learning and provide service within the community

Success Measures: All community stakeholders feel valved, involved and are beneficiaries from their meaningful connection to our schoel!

Develop programmes to build a
cohesive connection with our

Develop connections to our Maori community

* Establish and develop meaningful and mutually
fulfilling relationships with local iwi.

= Support whianau to establish leaders, goals and 2
clear direction for whanau hui.

= Establizh a partnership with a local Marae.

= |dentify and foster a positive relationship with a
new Kaumatua.

» \iisible student and staff noho marae opwrmni'ts.

= Tangible rafationships with iwi, marae, kaum3tua and
other stakeholders.

= Relationship with appropriate iwi formalised
(Outcomes for iwi partnership

[i) whanaungatanga - Connecting People

[ii] Whakapapa/pirakau — sharing the stories of people
and place

iii} Guidance with other initiatives within the school
2.g. naming of buildings, carving

[iv} Pubapuka kawa — guidance on tikanza with pawhir,
poroporoakd, karakia and amything else to ‘localize’ and
follow mana whenua kawa.

Throughout 2025, progress was made across cultural mpah, wi partnerships, and the development of key Maori resources to strengthen our
schizol's bicultural journay.
derchin & Role lop

| Across the year, Ben Thomason has supported the staff to learn the school haka which he created. He hascontinued to refine the scope of his role,
expressing 3 desire to act primarily as a mentor to emerging leoders  rather than as the lead facilitator for events in the role of kaumatua. This shift
has been supported by key staff, and a refreshed job description will be completed earfy 2026 to reflect this direction. A structured annual plan of
events and meetings will also be developed to support professional learning and development in this area.
Karakia & Waiata Resource Development
The ¥arakia and Waista Booklet has progressed at various stages throughout the year. Discussions have centred on the appropriatenass of mcluding
the ingi section due to its Christian base and the context of a state secondary school. The resource will be shared with staff once finalised and
branded for LBC.

Moho Marae & Cultural Experiences This year saw the continuation and expansion of important noho marae opportunities:

= The Kapa Haka group partidpated in 2 noho at the Nawy Marse and workshopped 2 new haka reguired for 2026 Polyfest competitive division.

= The Navy Marae has confirmed ongoing support, with capacity to host up to 40 for overnight stays.

= Ower the 2026-2028 Strategic Plan the intention is for all staff to attend a Marae visit.

ih & Iwi Part i

Engagement with Ngati Manuhini has strengthened, with their guidance around our Pouwhenua Project. Their carver, Hokimai anahera Rosieur, has
agreed to support Uenuku Hawira.

Discussions continue on how best to balance internal autonomy [acknowlaedging Ban's perspective that the school is its own iwi) with the
rasponsibility to honour mana whenua in cultural decision making, particularty in ralation to carving and narrative resources.
The intention is for the sculpture to be revealed during Matariki 2026.
Pukapuka Kawa & Local Stories
COR has made progress on the development of the Pukapuka ¥awa and is seeking advice and review before sharing.

Develop effective relationships with our changing
multicultural community.

= Develop leadership of additiona! identified key
staff to lead engagement with different ethnic
Eroups.

= Provide bifingual information evenings to involve
whinau more in student leaming.

(Greater engagement in growing relationships with
parents and families as well as local businesses, service
providers and charities which are repressntative of the
changing demographics here:

= Staff leaders [espedally those who are bilingual)
trained affectively - 4-6 staff leaders, 2 meetings with
IOM per term to discuss multicultural community needs
and deliver staff training as reguired; 50% satisfaction
with training and support, with engagement in
constructive ideas for moving ferwards.

= programmie of well promoted annual cultural events
identified on the School Calendar, including the
Cubtural Festival.

= & well-promoted programme of opportunities
provided to inform parents from owerseas how the
education system works here and how they an
support their teenage children.

= LBC Cultural Groups performing on the diversity stage
at Polyfect for the first time in our history in 2025.

confirmed 2026 events for Calendar of Cultural events in addition to Maor hui currently being devefoped (BAU in 2026) ; key bifingual staff met in
week B to formalise cultural clubs, connections and activities - these will subsequently be added to school website; connections with ¥orean
community still being nurtured successfully (2 key staff); with rapidly increasing numbers of chinese Domestic students, other Chinese staff to ba
engaged to support and extend the community work of SHX from the start of 2026,
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promote the quality of our work, externally: .
Tino Akoranga to iterate to include Mahi Tahi
approach.

* Tino Akoranga to iterate to include Mahi Tahi and
Maximising Learning Timea.

« promote and share Tino Akoranga and Mahi Tahi
in appropriate professional networks.

» Consider and grow capability of wider Curriculum
and Pedagogy team.

» Winner of PMEA or eguivalent supreme award

» Engage in high prestige conference spaces e
Rezearch ED.

» Develop beacon constructs to showcase the College
iternationally with a view to supporting recruitment of
high quality staff from overseas and domestically.

» Davelop apparoaches supportive of regional
conferenc ehosting aligned to Tino Akoranga.

» Tino akoranga and Mahi Tahi shared widely in
[professional networks - locally, regionally, nationally
and potentially internationally

» Beacon initiative to incude the wider array of staff
'who are well versed and directly engaged with and by
related initiatives.

researchED preparations are ongoing. The school website updated with logistical and promaotional specifics. Dr Pamela Snow and Tom Bannett have
been confirmed as keynotes. Both world leading experts in their respective fizlds. Social media engagement via ¥, Facebook and LinkedIM to support
the event is also scheduled for late 2025. Expression of interest to present and attend have been received. We continue to work with Michae|
johnston and the New Zealand Initiative in refation to researchED. We hosted Whakatane and Hobsonville point, both highly engaged with our Tino
akoramga work.

Estabiishing and Developing Alumni Relationships.

= Exploring and establishing sponscrship and legacy
programmes and fundraising for projects.

= Introducing all arms of the school to the Alumni
Day celebrations.

= Deliver 30 Anniversary celebrations and events in
2025.

» Financial value (income] of Alumni programmes.
= 50th Year Celebration coordination.

2025 has been an exceptional year of celebration, community engagement, and alumni connection as we marked the school’s 30th Anniversary. The
breadth of events delivered, the relationships strengthened, and the foundations laid for future growth reflect a year of significant progress and
collaboration.

Highlights of the Year

= The Turf challenge was very well attended and there is strong potential to increase participation in 2026 and beyond.

= Alumni Sports Day - A stronger battle than anticipated with the Alummni taking out the overall win. Great opportunity for sport to be highlighted to
the wider school. Unfortunately, a large portion of the community do not see the value in this, and many students were absent or signed out for an
“appointment”. Opportunities remain to further alumni engagement.

= alumni Show Unfortunately, due to repeated planning challenges and inability of tha show director to meet expactations, the decision was made
to cancel the event. The contract was subsequently terminated.

= Gala Dinner — The Gala Dinnar was a standout success, sefling out well ahead of time and receiving overwhalmingly positive feedback. Attendees
enjoyed a vibrant evening, with celebrations lasting well after the band finished.

= Long Bay Live — Community Celebration The final event of the 50th calendar, Long Bay Live, was a highly successful community day featuring food
trucks, market stalls, stage performances, and large scale outdoor activities. The performance stage played a key role in drawing families and
[community supporters, and external providers ensured smooth event delivery. The Gold Coast Football trip fundraising car wash raised over 51500
= Hockey Turf - approval for the new Hockey Turf was confirmed, opening the door for legacy spensorship opportunities and fong term alumni
invalvement.

Throughout the year, extensive planning, collabaration, and communication supported the delivery of multiple major events. Weekly planning
meetings proved essential in ensuring momentum, addressing concerns, and supporting staff invalved in event delivery.

after a highly successful year of building strong zlumni engagement and community visibility, the focus fer 2026 will shift roward leveraging alumni
[connections to generate financial value for the school: Legacy sponsorships, strengthened alumni netwarks and communication, investigate alumni
student mentoring, continuwed development of signature annual events.

Development of Property Masterplan for LBC into
the future.

= Engagement with Government's National Education
[Growth Plan

» Ascertain required rationalisation with MOE.

= |dentify a priority list of potential projects, financial
implications and MOE requirements.

Engagement with MOE Strategy and Planning Team. School projected growth now acknowledzed with predicted role of 2500. Dpportunities for roll
growth classrooms being explored.

Enhance tha parental engagemeant experience for
whanau.

= Links to the reporting intiatives [see exceptional
learning]-

= Ascertain parent/caregiver interest in relation to
additional community sessions and respond to
intarest.

= Explore options around on-site courses for
community members.

= seek guidance from community regarding their
desired supports and engagement in 2025 TL
lcommunity survey. Develop and implement plan based
on this feedback.

4 |lack of community engagement with any advertised events for parents over the past two years indicated that interest in such events was nearly
non-existent.
[Community survey did not indicate strong interast in events for parents either_ initiative discontinued T3 onwards, 2025.
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Statement of Variance Summary: 2025 Achievements against Strategic Goals
Overview and supporting commentary

2025 was a significant year for Long Bay College. It was a year in which the College continued to strengthen
the culture, systems, relationships and teaching practices that underpin high achievement and strong
belonging. Across the four strategic goals, there was clear evidence of progress, both in relation to the
specific initiatives identified in the 2025 implementation plan and in the wider development of the College as
an ambitious, inclusive and future-focused learning community. The work undertaken throughout the year
reflected a deliberate balance between excellence and care, between high expectations and high support,
and between honouring the distinct identity of our kura and responding to the changing needs of our
students, staff, whanau and community.

While not every initiative was completed in full, and while some areas have appropriately been carried
forward into the 2026-2028 Strategic Plan, 2025 represented a year of strong implementation,

careful review and important consolidation. The College made meaningful progress in wellbeing, attendance,
bicultural and intercultural responsiveness, curriculum design, professional learning, student achievement,
sustainability, alumni engagement, property planning and community partnerships. These achievements
provide a strong platform for the next stage of strategic development.

Strategic Goal 1: A Culture of Wellbeing, Hauora and Care, Atawhai

Our first strategic goal focused on fostering a climate of safety, extraordinary care and connectedness so that
students, staff and whanau are supported to be resilient, healthy and confident in pursuing personal
excellence. In 2025, this goal was advanced through significant work in wellbeing, the House

system, sustainability and attendance.

A major achievement was the development of the ELL Wellbeing framework. This work was designed to
ensure that the Wellbeing Centre is culturally responsive, particularly for English Language Learners and
Asian students. Professional learning took place with bilingual staff, international staff and external support
services, and weekly liaison meetings were established between the Wellbeing and International teams. The
framework design was completed, targeted PLD was delivered, and a consistent approach was prepared for
implementation from the start of 2026. This matters because a genuinely responsive wellbeing system must
be more than generally supportive. It must understand the lived experiences, cultural contexts and help-
seeking behaviours of the students and families it serves.

The House system also developed strongly throughout 2025. House assemblies, led by Manu Taki and
student leaders, became more visible and purposeful. House chants were created, digital

points reveals generated excitement, and the integrated points system began linking participation,
attendance, academic achievement, engagement and school values. A wide range of whole-school House
events took place, including Relay for Life, Pink Shirt Day, Jump for Life, the Polar Challenge, Spelling Bee,
Rock-Paper-Scissors Battle and the Hole in One challenge. Importantly, the House system became
increasingly connected to Atawhai, service and school pride. The community raised more than $30,000 for
the Cancer Society, reflecting both generosity and a growing willingness to participate in causes

beyond ourselves.



Sustainability was another area of considerable achievement. The College successfully attained Green-Gold
status through the Enviroschools programme, confirmed on 18 November. This achievement followed
sustained student leadership and school-wide engagement through EnviroWeek, a student-led waste audit,
planting projects, community partnerships and an Enviroschools reflection event. The reflection event
brought together students, staff and external partners including Auckland Council, Restore Hibiscus Bays,
Long Bay Business Association and Orewa College. The College was also recognised by Auckland Council’s
sustainability team as a beacon school, particularly for its student empowerment framework. This
recognition reflects work that is now deeply aligned with our values, our curriculum and our responsibility to
act as kaitiaki of our environment.

Attendance remained a priority and an area requiring ongoing focus. The College developed a Draft
Attendance Management Plan and a Stepped Attendance Response, STAR, to align with Ministry
expectations and strengthen our use of the Student Management System. Attendance by time present was
91% in Term 1, 89% in Term 2 and 87% in Term 3. The more important measure, however, remains the
percentage of students attending 90% or more of the time. This improved from 57.7% in 2023 to 59.35% in
2024 and 63.3% in 2025 to date. Although this represents progress, it also highlights that attendance must
remain a significant strategic priority. The approval of the updated Attendance Policy, Attendance
Management Plan and STAR provides a stronger foundation for clearer communication,

earlier intervention and better coordination of internal and external support.

Strategic Goal 2: Diversity, Equity and Inclusion, Te Rerekétanga, Te Tika, Te Whakauru

The second strategic goal focused on committing to the development, growth and dignity of all people,
guided by the principles of Te Tiriti o Waitangi, and ensuring that learners, staff and whanau from a diverse
range of identities, abilities and experiences are able to thrive within the Long Bay College community. In
2025, the College made strong progress in curriculum alignment, learning support, the visibility

of te ao Maori and the breadth of co-curricular and cultural opportunities.

The release of Ministry curriculum updates showed a high degree of alignment between the national
direction and the College’s own work around knowledge-rich curriculum, maximising learning time and
schemes of work. This confirmed that the College’s existing strategic direction was well placed. Scheme of
work development continued across faculties, with SLT and faculty leadership actively workshopping
curriculum design to ensure greater coherence, intentionality and responsiveness. While significant
curriculum iteration will continue beyond 2025, and will need to respond to further

announcements regarding Years 11-13, the College is strongly positioned to meet

Ministry timeframes related to the compulsory English and Mathematics curriculum and the draft curricula
planned for 2027.

In Learning Support, the planned buddy system was discontinued in favour of prioritising core learning
support work, including the development of schemes of work and more sustainable working practices within
the faculty. This was an appropriate variance from the original plan, as the focus shifted to the work most
likely to support long-term consistency and effectiveness. Wider teaching staff were supported through
ongoing links to the 2024 neurodiversity PLD series and its reiteration through the 2025 edition of Tino
Akoranga. Additional PLD on literacy approaches for neurodiverse learners took place in Term 4, and
Learning Support staff engaged in external PLD. The iDeal structured literacy programme showed pleasing
early outcomes for students working to access the New Zealand Curriculum.
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The visibility of te ao Maori strengthened materially in 2025. A pouwhenua for the front of reception was
commissioned, with Uenuku Hawiri contracted as carver and artist, and Matua Vern Rosier contributing to
the narrative and cultural dimensions of the project. The Maori school logo was used as the foundation for a
new reception sign, and a new House Trophy incorporating Maori design elements was created. Kapa haka
continued to grow in strength and presence, with the group performing at Polyfest in 2025 and preparing to
return in 2026 in the entry level competitive division. New kapa haka uniforms were produced and worn

at Matariki, while work continued towards the gradual procurement of piupiu and the design of new
korowai. These developments are significant because they move te ao Maori from aspiration to visibility,
from statement to practice, and from occasional recognition to a more embedded expression of who we are
as a kura in Aotearoa.

The College also expanded opportunities for student identity, leadership and participation through clubs,
cultural groups and activities. Kapa haka and Dragon Dance debuted at Polyfest in 2025. New clubs included
Science Fair Club, Letters to Strangers, 3D Modelling Club and Laser Cutting Club, with VEX Robotics

and EVolocity under review for 2026. A Clubs Directory was established through the 0365 Teams platform,
and clubs and activities were more visible at enrolment evenings, using student leadership to promote
opportunities directly to prospective families. The Duke of Edinburgh programme came under new
leadership, with coordination improving and additional opportunities being explored. This work reflects the
College’s commitment to a broad, inclusive and active school experience in which students can see
themselves, contribute, belong and lead.

Strategic Goal 3: Exceptional Learning, Tino Akoranga

The third strategic goal focused on providing an exceptional, responsive learning environment in which staff
and student needs are met through high quality, learning-centred education. This remained one of the most
significant areas of strategic progress in 2025. The College continued to strengthen professional learning,
Mahi Tahi, curriculum design, communication with parents and targeted support for priority learners and
English Language Learners.

The 2025 PLD series supported greater implementation of explicit instruction across classrooms through the
Maximising Learning Time focus in Term 1 and its integration into schemes of work in Term 2. In Terms 3 and
4, the focus shifted to literacy, with staff learning centred on tiered vocabulary instruction, reading complex
academic texts, academic writing, structured talk, tandem teaching of reading and writing, and interventions
for neurodiverse and English Language Learners. This PLD was directly aligned with Tino Akoranga and
strengthened the College’s shared understanding of what high quality teaching looks like in practice.

Mahi Tahi also continued to develop as a driver of pedagogical improvement and relational trust. The
updated Mahi Tahi plan was designed to build on the gains of 2025 and secure the approach for 2026 with
minimal change, reflecting staff feedback that remained highly favourable. This is significant because
sustainable improvement in teaching is not achieved through disconnected initiatives. It is achieved through
shared language, repeated practice, professional trust, and disciplined attention to the classroom conditions
that support learning.

Curriculum design remained a major focus. The College’s work in 2024 and 2025 positioned us well in
relation to the curriculum refresh and proposed qualification changes. A review of timetable and curriculum
structures is underway, with future decisions to be informed by pending announcements regarding the
senior curriculum, confirmed junior curriculum and changes to the national qualification. The College’s
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approach to schemes of work, explicit instruction, literacy, co-requisite readiness and word knowledge
assessment provides a coherent base for responding to further national change.

Communication with parents and caregivers was also reviewed. The College recognised that roll growth has
made one evening of parent interviews increasingly difficult to sustain, with heavy junior loads creating
access issues for both staff and parents. From 2026, parent interviews will move to two nights,

while retaining five-minute interview slots. Reporting was also reviewed in light of Ministry direction around
progress indicators tied to curriculum levels. The College intends to add a once-termly progress indicator
report across all subjects for Years 9-13, working alongside engagement entries and assessment reporting.
Checkpoint comment reporting will be discontinued, with greater priority placed on teachers providing
individualised feedback directly to students and on parents receiving regular insight into engagement.

Targeted support for Maori and Pasifika learners remained a key part of the Exceptional Learning

goal. Te Manawanui operated across Years 9-11, with mentors supporting students through academic
tracking, pathway planning, exam preparation, attendance and engagement conversations. Senior mentoring
continued for Year 12 and Year 13 Maori and Pasifika students, although the year also revealed challenges,
including increased student numbers, limited staffing and the need for more intensive outreach for some
senior learners. Importantly, the College secured Talanoa Learner Support Programme funding of $20,000
per year for two years, with the right to apply for a third year, to support a homework and tutoring initiative
for 25 Pasifika learners from Term 1 2026. The Achievers Programme is also being reconsidered for 2026 as
part of a strengthened tiered mentoring system.

Provision for English Language Learners was carefully reviewed. Testing procedures for new arrivals were
clarified to support prompt class placement, staff PLD strengthened understanding of ELL needs, and the
EAPL faculty aligned schemes of work more closely with Tino Akoranga and “I do, We do, You do”
approaches. New English Preparation Courses for junior and senior students whose English levels are below,
or at low conversational levels, are being developed for 2026. The College also monitored co-requisite and
University Entrance pathways carefully for domestic and international ELL

students, identifying students requiring tagged standards, further workshops and additional language
development support.

Scholarship and academic extension also strengthened significantly in 2025. Two Aspiring Scholars classes
were scheduled in response to increased interest and strong testing results. Scholarship entries increased to
423 in 2025, compared with 295 in 2024. With most scholarship assessments complete, 263 students had
attended or submitted assessments from 416 entries, representing an engagement rate of 63.2% and an
increase of 100 attenders or submissions compared with 2024. This indicates a stronger culture of
participation and academic ambition, and provides a firmer base for the continued development of
scholarship pathways in 2026.

Strategic Goal 4: Connections, Relationships and Partnerships, Whanaungatanga

The fourth strategic goal focused on strengthening collaborative partnerships between the College and the
community so that student learning is enhanced and service within the community is strengthened. In 2025,
this goal was particularly evident through iwi and marae relationships, multicultural engagement,
professional networks, alumni development, property planning and review of parent engagement
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Progress was made in strengthening Maori partnerships and cultural capability. Ben Thomason supported
staff learning of the school haka and continued to refine his role, with a future focus on mentoring emerging
leaders. Work progressed on the Karakia and Waiata Booklet, with careful consideration of content and
context as a state secondary school. Noho marae opportunities continued and expanded, with the kapa haka
group participating in a noho at the Navy Marae and workshopping the new haka required for the

2026 Polyfest competitive division. The Navy Marae confirmed ongoing support, including capacity to host
up to 40 people for overnight stays. Over the next strategic plan, the College intends for all staff to attend a
marae visit.

Engagement with Ngati Manubhiri strengthened through the Pouwhenua Project. Their carver, Hokimai-
anahera Rosieur, agreed to support Uenuku Hawira, and discussions continued regarding how best to honour
mana whenua while acknowledging internal school identity and autonomy. The intention is for

the pouwhenua to be revealed during Matariki 2026. Work also progressed on the Pukapuka Kawa and local
stories, supporting the College’s ongoing effort to understand and express tikanga, plrakau and the cultural
narratives of place with greater depth and respect.

The College continued to respond to its changing multicultural community. Confirmed 2026 cultural events
were being developed, key bilingual staff met to formalise cultural clubs and activities, and these will be
added to the school website. Relationships with the Korean community continued to be nurtured, and the
College identified the need to extend engagement with Chinese domestic students in response to rapidly
increasing numbers. This work recognises that whanaungatanga must include both bicultural responsibility
and intercultural responsiveness.

Externally, the College continued to promote and share the quality of its work through professional
networks. Preparation continued for researchED, with Dr Pamela Snow and Tom Bennett confirmed as
keynotes. The school website was updated with promotional and logistical information, and social media
engagement was scheduled. The College continued to work with Michael Johnston and the New Zealand
Initiative and hosted visits from Whakatane and Hobsonville Point, both of whom were highly engaged with
the College’s Tino Akoranga work. This reflects the growing reputation of Long Bay College as a school willing
to contribute to sector improvement, not simply benefit from it.

The 50th Anniversary made 2025 an exceptional year for alumni connection and community engagement.
The College delivered a broad programme of events, including the Turf Challenge, Alumni Sports Day,

Gala Dinner and Long Bay Live. The Gala Dinner sold out well ahead of time and received very

positive feedback. Long Bay Live was a highly successful community celebration, featuring food trucks,
market stalls, stage performances and large-scale outdoor activities. The Gold Coast Football trip fundraising
car wash raised more than $1,600. Approval for the new Hockey Turf was also confirmed, creating future
opportunities for legacy sponsorship and long-term alumni involvement.

Property planning also advanced. Engagement with the Ministry of Education Strategy and Planning Team
continued, and the school’s projected growth has now been acknowledged, with a predicted roll of 2,500.
Opportunities for roll growth classrooms are being explored. This remains a critical area for the College,
given ongoing growth and the importance of ensuring the physical environment can support the

scale, curriculum and community needs of the school.
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One initiative that did not continue was the development of additional parent community sessions. The
College reviewed the very low levels of community engagement with advertised parent events over the
previous two years, and the community survey did not indicate strong interest in further events. As a result,
this initiative was discontinued from Term 3 onwards. This was an appropriate example of responsive
strategic review. Not every initiative should continue simply because it was planned. Where

evidence indicates limited value or limited community demand, it is appropriate to redirect energy toward
those forms of engagement that are more likely to benefit students and families.

Concluding Comment

Overall, 2025 demonstrated that the College’s strategic direction was both ambitious and well grounded.
Across wellbeing, inclusion, teaching and learning, community partnership and school identity, the College
made substantial progress. Some work is complete, some has been deliberately refined, and some will
continue into the next strategic cycle. That is appropriate for a school of our size and pace of development.
The achievements of 2025 reflect a community that is clear about its values, increasingly coherent in its
systems, and determined to ensure that students experience both belonging and excellence. The next phase
of work will be to sustain this momentum, sharpen our measures, and continue aligning resources, people
and practice around the outcomes that matter most for our students.

21



Overall NCEA Achievement

NZQA statistics are based on an enrolment measure. Students enrolled with the school for 70 calendar days
or more count towards Long Bay College data. Only domestic students are included in the statistics. Up to 3
ethnicities are recorded for each student. Students are put against all three ethnicities in the statistics.

The following table shows the number of students that were included in our NZQA statistics for 2025 and
how many could access the qualification by being enrolled in either 80 (level 1 only) or 60 credits (levels 2 &
3). An important factor to consider is that due to Covid, 2020 to 2022 results included Learning Recognition
Credits and Unexpected Event Grades and lower thresholds for some NCEA qualifications which perhaps
inflated some results.

FSB = Few Socioeconomic Barriers (schools with similar equity indices to Long Bay College)

Level Number of students in year level Entered for sufficient credits
Y11 - NCEA Level 1 388 366
Y12 - NCEA Level 2 313 303
Y13 - NCEA Level 3 291 283
13 - UE 291 283

NZQA Scholarship Achievement

2025 saw unprecedented success for our students in NZQA Scholarship Examinations with a record-breaking
year for our students and school

Number of Scholarships: 85

Number of Outstanding Scholarships: 8

3 Top in Subject: Design and Visual Communication, Earth and Space Science, Digital Technologies
1 Premier Scholar

Level 1 Year 11
In 2025, we had 317 Year 11 students NCEA L1
achieve NCEA Level 1. 100.0 972
94.8

The achievement rate is significantly above 95.0 92.1
the national average and exceeds FSB

90.0 866
average. 84.6 :

85.0 : 825
This data is based on the number of
students who participated in NCEA Level 1 80.0
rather than the number who were enrolled 75.0 73.5
in Year 11. This has dropped from .
approximately 8000 in 2021 to 5150 in 70.0

. 2021 2022 2023 2024 2025 National FSB
2025 for FSB schools following the

introduction of the new NCEA Level 1 standards and qualification in 2024.
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The total endorsements at Level 1 decreased on 2024 by 6% to 41.1%. Note the endorsement rates are based
on the number of students who pass the NCEA Level, not the total number who participate.

Year 11 Year 11
NCEA L1 Excellence NCEA L1 Merit
37.0
40.0 36.5 40.0 347
35.0 35.0 323 323 328
30.0 277 564 30.0
25.0 25.0
20.0 20.0
14.2
15.0 10.2 15.0
10.0 10.0
5.0 I 5.0
0.0 0.0
< > > N v ™ < N <>
I & & S & A RS
DU S '» D &« DD '19 DN &«
N NG

Year 11 Literacy & Numeracy Literacy and Numeracy

Our Year 11 students’ achievement of the NCEA

100.0

o5 61 Co-requisite (Literacy and Numeracy) (92.3%)
95.0 92.3 92.3 exceeds the national average and Few
90.0 Socioeconomic Barriers (School Equity Index

864 Band) average.
85.0 82.7
There has been a considerable improvement in
80.0 this measure since 2024 when the new
75.0 73.7 corequisite requirements began.
70.0 l
N 9% 0 ™ ) > Q>
& Q) % & & S
S S D ?;&\0‘\ <
N
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Level 2 Year 12

The NCEA Level 2 qualification was NCEA L2
achieved by 90.1% of our students.

This is significantly above the national
and FSB band rates. 95.0

97.2
94.4 93.6
91.8 90.4

The overall endorsement rate at Level 90.0
2 has improved with over half the 850 84.3
students who gained NCEA Level 2 '
gaining it with an endorsement (55.7% 80.0
compared to 53.2% in 2024). 250 73.6

O

2021 2022 2023 2024 2025 National FSB

100.0

Year 12 Year 12
NCEA L2 Merit NCEA L2 Excellence

35.0 305 303 30.0 316 | 350

30.0 30.0

o 253 o " jpg 254

20.0 20.0 153 -
15.0 15.0

10.0 10.0

5.0 5.0

0.0 0.0

s P

'9 D w& m° Al é,;\\o@ & DD A & w& @50@ &
Level3 Year 13
93.5% of our Year 13 students gained NCEA NCEA L3
level 3 in 2025 which is significantly above
both the national and FSB band rates. Of 100.0
the 291 students included in NZQA stats, 950 928  gy3 924 945
283 were entered for 60+ level 3 credits
and 272 passed level 3. 90.0 88.2 .
Both excellence and merit endorsement 850
rates have increased again, with an 80.0
increase of 7.7% overall from 2024. This
means that 59% of students who gained 750 71.5
NCEA Level 3, gained it with an 70.0 .

endorsement. 2021 2022 2023 2024 2025 National FSB



We had six year 12 students gain NCEA Level 3 in 2025, four with excellence endorsement.

Year 13 Year 13
NCEA L3 Merit NCEA L3 Excellence
35.0 330 400 353
289 29
30.0 26.3 35.0
onq 251 28.4
50 30.0
o0 250 504 225
o 20.0 16.8 14 163
15.0
10.0 10.0
5.0 5.0
0.0 0.0
Q> Q NN D X o > D
RUSE I N R SR PO
o %’b
University Entrance Year 13
Year 13 students may work towards UE
the University Entrance (UE) 800  74.4

qualification. In 2025, we had our

70.0 66.7
highest ever rate of UE achievement 0.0
with 218 year 13 students gaining this
gualification. 200
40.0
30.0
20.0
10.0
0.0

2021 2022 2023 2024 2025 National FSB

Literacy and Numeracy Common Assessment Activities (CAA)

These stats include all Long Bay College students (current and left) who attempted and received a grade in
either assessment window in 2025.

Students must achieve both Reading and Writing CAAs to gain the Literacy component of the co-requisite.
Passing Numeracy CAA means that students have the Numeracy component of the co-requisite.

The literacy and numeracy statistics listed for Year 11 students above include some who have used the
alternative pathway to gain the Literacy and/or Numeracy components of the co-requisite. The alternative
pathway requires students to pass 10 credits of additional tagged Achievement Standards (internals or
externals). This is similar to pre-2024 but there are much fewer tagged Achievement Standards available in
the new NCEA.
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Domestic Long Bay College students

Standard Year Overall 2025 National Fewer

Level Participating | Achieved (n) | Achieved Achieved Achieved

(%) (%) (%)

Reading 10 390 343 87.9% 79.0% -

11 74 39 52.7% 63.3% -

12 21 12 57.1% 53.2% -

13 7 2 28.6% 53.9% -

Total 492 396 80.5% - 82.6%
Writing 10 388 334 86.1% 75.2% -

11 85 49 57.6% 61.5% -

12 21 13 61.9% 49.5 -

13 8 3 37.5% 51.5% -

Total 502 399 79.5% - 81.1%
Numeracy 10 392 338 86.2% 69.9% -

11 106 71 67.0% 55.4% -

12 32 15 46.9% 47.7% -

13 3 3 100.0% 49.2% -

Total 533 427 80.1% - 80.1%

International Long Bay College students

Standard Year Overall 2025
Level Participating | Achieved (n) Achieved (%)
Reading 10 16 5 31.3%
11 20 8 40.0%
12 22 15 68.2%
13 6 2 33.3%
Total 64 30 46.9%
Writing 10 18 4 22.2%
11 21 8 38.1%
12 24 16 66.7%
13 7 2 28.6%
Total 70 30 42.9%
Numeracy 10 20 15 75.0%
11 19 15 78.9%
12 14 10 71.4%
13 1 1 100.0%
Total 54 41 75.9%
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Maori Long Bay College students

Standard Year Overall 2025 National
Level Participating | Achieved (n) Achieved (%) Achieved (%)
Reading 10 38 31 81.6% -
11 3 2 66.7% -
Total 41 33 80.5% 61.4%
Writing 10 37 33 89.2% -
11 6 5 83.3% -
Total 43 38 88.4% 55.9%
Numeracy 10 39 29 74.4% -
11 6 2 33.3% -
12 2 0 0.0% -
Total 47 31 66.0% 47.8%
Pasifika Long Bay College students
Standard Year Overall 2025 National
Level Participating | Achieved (n) Achieved (%) Achieved (%)
Reading 10 10 8 80.0% -
11 1 1 100.0% -
Total 11 9 81.8% 54.0%
Writing 10 9 9 100.0% -
11 1 1 100.0% -
Total 10 10 100.0% 55.3%
Numeracy 10 10 6 60.0% -
11 4 3 75.0% -
Total 14 9 64.3% 39.7%
Gender
Male Female
100.0 91.2 92.9 100.0 gg3 89.8 g7 9 96.0 888
853 812 80.9 80.4 842 - 859 g05
80.0 0. 1. g 66.4 655 80.0 : : 4.
8.
60.0 5 60.0
40.0 40.0
20.0 20.0
0.0 0.0
Year 11 Year 12 Year 13 Year 13 Year 11 Year 12 Year 13 Year 13
NCEAL1 NCEAL2 NCEAL3 UE NCEAL1 NCEAL2 NCEAL3 UE
B Long Bay College W National EFSB B Long Bay College M National HBFSB

Both our female and male students have achieved at a higher level in all qualifications than the comparison

populations.
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Ethnicity

Ethnicity reporting uses total response methodology so some students may appear in more than one
ethnicity grouping.

At NCEA Level 3, we had 22 students who identified as Maori. Nineteen passed Level 3 with ten of them
gaining endorsements and 12 gaining University Entrance. Fifteen students identified as belonging to the
Pacific Peoples ethnicity, fourteen passed with ten gaining both an endorsement and UE.

In year 12, there were 39 students identifying as Maori with 38 entered for sufficient credits. Of these
students, 37 passed Level 2 with 15 gaining endorsements. Nine students identified as Pacific Peoples with
all passing Level 2. Two students gained an endorsement.

There were 35 students identifying as Maori in year 11 in 2025. There were 31 students entered for
sufficient credits (80+ level 1 credits) with 29 gaining NCEA Level 1. Fifteen students gained an endorsement.
There were eleven students who identified as Pacific Peoples, eight were entered for sufficient credits with
seven passing Level 1.
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Profile of Students Included in Long Bay College NZQA Statistics

M Asian
B European
B Maori
MELAA
Other Ethnicity
M Pacific Peoples

Student Ethnicities

11
77
302
35
20
9
11

72
241
39
13

55
237
22
13

15

Students are included in up to three
ethnicity groupings depending on the
ethnicities that they identify with.

Based on NZQA data of students included in
our NCEA statistics.

Student Gender
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Junior Achievement

Junior students complete end of year (EQY) exams in English, Mathematics, Science and Social Science.
Results have been analysed by converting grades to values. Therefore, the highest average value possible is
5.

Grade Value
Beginning
Developing
Achieved
Merit

Excellence
Not Submitted, Absent, Not yet assessed, Not Attending, Not Applicable, Not entered Not counted

VW IN|-

Year 10

In 2025, there were 15 Year 10 core classes including one for Aspiring Scholars (AS) and two for students who
require academic English support (EAP) due to English not being their native/home language. Each core class
does English (or EAP), HPE, Science and Social Science (or EAP) together.

* Mathematics is not taught within the core class, instead it is taught separately with one enrichment class,
10MTR, doing NCEA Level 1 standards. These students are not included in the Year 10 Mathematics results
below as they completed NCEA Level 1 assessments instead of the school end of year Mathematics exam.
Consequently, the data below is missing the high achieving Mathematics students. These students are
included in the other subjects.

Average grade in EOY exams for students in each core class:

ENGLISH MATHEMATICS | SCIENCE SOCIAL SCIENCE | EAP
10BR 3.16 2.94 3.05 3.91
10CH 3.08 3.30 2.93 3.43
10KG 2.81 2.92 2.50 3.58
10KM 2.94 1.33 2.38
10LA 2.67 2.63 2.71 3.21
10LN 3.71 3.59 3.04 3.83
10MB 3.48 2.94 3.15 3.93
10MP 3.46 2.68 2.57 3.87
10MY 3.50 3.11 2.63 3.92
10MZ 3.40 3.07 2.52 3.64
10SC 3.41 3.23 3.04 4.16
10SD 3.69 2.41 2.92
10WH 4.50 3.95 4.47 4.79
10WM 3.18 2.65 2.64 3.59
10YC 3.33 2.74 2.62 3.63
Grand Total 3.36 3.05 2.81 3.80 2.67
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An average grade of 3.0 would indicate that on average the class was at or above achieved level in that
subject.

10WH is the Aspiring Scholars class and as expected the average grade for students in this class is higher than
the others. The Mathematics average reflects the 10 students who are in 10MO but NOT in the Mathematics
Enrichment class.

10KM and 10SD are the two English for Academic Purposes core class. These classes completed English and
Social Science focused exams that were related to their course as well as the Science and Mathematics
exams that were common to the year group.

Average grade in EOY exams by gender:

4.50
4.00 3.63 3'973,64 This chart indicates that females are
3.50 311 3.14, oo 5 95 o achieving‘at a higher grade than males in
3.00 2.68 5 these subject areas.
2.50
5 00 The gap is least significant in Mathematics,
150 with males achieving a slightly higher
100 average, and most notable in English, Social
0.50 Science and EAP. The average gap is less
0.00 significant in 2025 than in 2024 (0.16
English  Mathematics Science Social EAP compared with 0.26).
Science
EF EM
Average grade in EOY exams
by ethnicity:
All ethnicities are achieving a
higher average in Social
Science followed by English I I II II
with the Science average Asian European Maori MELAA  Other Pasifika Overall
lowest for all ethnicities, m English 379 332 341 334 300 290 338
except MELAA. Two classes ® Mathematics = 3.07 251 198 219 208 186  2.54
of students completed EAP m Science 282 293 271 264 225 191 285
instead of English. Social Science  3.99  3.55 369 378  3.00 330  3.63
EAP 2.91 4.50 3.67 2.00 2.99

. M English ® Mathematics B Science Social Science EAP
Note there will not be

10MTR (Mathematics
Enrichment) students in mathematics averages of this chart.
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Year 9

In 2025, there were 14 Year 9 core classes including one for Aspiring Scholars (AS) and one for students who
require academic English support (EAP) due to English not being their native/home language. Each core class
does English (or EAP), HPE, Mathematics, Science and Social Science together.

ENGLISH MATHEMATICS | SCIENCE SOCIAL SCIENCE EAP
9GH 3.55 3.07 3.04 3.44
9HA 3.22 2.95 3.03 3.58
9KA 3.56 2.91 2.98 3.70
9LE 4.48 4.60 4.29 4.20
9LU 3.71 2.31 3.14
9LW 3.28 3.03 3.35 3.52
INW 3.63 2.98 3.33 3.77
9PC 2.93 2.81 2.84 3.44
9PR 3.32 2.81 2.87 3.77
9PT 3.40 3.20 3.17 3.64
9RI 2.91 2.90 3.10 3.79
9RR 3.33 2.25 2.87 3.15
9TQ 3.29 3.04 3.34 3.95
9TR 3.37 2.98 2.98 3.85
Grand Total 3.40 3.08 3.11 3.68 3.14

An average grade of 3.0 would indicate that on average the class was at or above achieved level in that

subject.

9LE is the Aspiring Scholars class and as expected the average grade for students in this class is higher than

the others.

9LU is the English for Academic Purposes core class. This class completed English and Social Science focused
exams that were related to their course.

4.00
3.52

3.28

3.50
3.00
2.50
2.00
1.50
1.00
0.50
0.00

English

30214

Mathematics

3.80
3.56
3'173.06 | ‘
Science Social
Science

HF BM

3.1& o9

EAP

Average grade in EOY exams by gender:

This chart indicates that females are

achieving at a higher grade than males in all

subject areas, except Mathematics.

The gap is least significant in EAP and most

notable in English and Social Science.
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Asian
W English 3.94
B Mathematics 3.89
M Science 3.51

Social Science  4.10
EAP 3.14

H English B Mathematics

European Maori
3.25 3.06
2.82 2.69
2.98 2.72
3.55 3.42

M Science

MELAA
3.58
2.82
3.23
3.95

Other
3.00
3.20
3.35
4.00

Social Science

Pasifika
3.44
2.50
2.95
3.65

EAP

Average grade in EOY exams by
ethnicity:

The Mathematics average is the
lowest for all ethnicities except Asian
and Other. Social Science has the
highest average for all ethnicities.
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Evaluation of the school’s students’ progress and achievement

Initiatives

Analysis of Variance considerations informing strategic direction and approaches.

Our Quality Assurance (QA) data supports reflection, iteration and development of our junior and
senior courses. That development highly considerate of the national curriculum refresh and proposed
changes to the national secondary qualification.

The regular and ongoing support of our middle leaders by our Senior Team scaffolding QA process and
the related curriculum design and implementation action plans that in themselves are a significant
driver of our staff and organisational capability and capacity to drive, analyse and evaluate student
progress and achievement.

Specifics relating to our iteration of Curriculum and Pedagogy across the faculties of the College can
be found here Action Plan summaries - curriculum and pedagogy 2026. These initiatives are grounded
in improving student outcomes and research informed, high impact pedagogy as described in our
College’s guide to teaching and learning — Tino Akoranga - https://www.longbaycollege.com/wp-
content/uploads/2026/02/Tino-Akoranga-2026v3.pdf

Data

Please see the statement of variance — page 6, that section providing commentary in relation to wider
school achievement data sets. NCEA data is directly considered by our wider staff as part of the QA
process. Student performance in achievement and unit standards for all NCEA courses is collated and
considered. This data analysis and evaluation is further supported by comparison to schools in
equivalent equity bands, national averages and our own performance in prior years. To support
portability of data and to support greater data literacy across the wider teaching staff, in 2025 we
increased our use of grade point average (GPA) data metric. GPAs provided to Heads of Faculty and
Curriculum leaders as a measure of the achievement of students within a course, and the
achievement of a student across their courses. These supporting comparison year on year across
standards, priority learner groups, staff, courses and Faculties. GPAs are numerically based on a 0-6
rating.

o 12 3 Ja s 6 |
The The The The The The

All students
average average average average average average are achieving
grade grade grade grade grade grade at excellence

achieved by achieved by achieved by achieved by achieved by achieved by levelin every
studentsis  studentsis studentsis studentsis studentsis studentsis assessment.
equivalent equivalent equivalent equivalent equivalent equivalent

a Not to between an to between toa Merit. to between
Achieved. Not Achieved. Achieved Merit and
Achieved and Merit. Excellence.
and
Achieved.

Staff are provided with clear supportive professional learning and clear protocols to support effective
use of the metric. A GPA of 4.0 indicative of an Achievement standard based Senior Course supporting
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https://www.longbaycollege.com/wp-content/uploads/2026/02/Tino-Akoranga-2026v3.pdf

high levels of Academic Achievement. A GPA of 2.0 for a Unit standard based Senior course indicative
of that course performing well.

The data provides for analysis of priority learners and consideration of gender and ethnicity variance
in the students on courses. B2 2025 Average Credits and GPA .xlsx

Junior and Senior assessment calendar data supports responsive interventions and informs curriculum
design, discussion and support by SLT of Faculty and subsequent reporting in QA. Please note that the
Junior and Senior assessment calendar data allows for responsive tracking of all students. This
supporting changes in programme and approach for individuals and groups at the College were
needed as well as informing our wider consideration of the efficacy of our programmes of study.
Course of study review in QA directly informing Faculty and school wide inquiry focused on improving
student outcomes across the school. Development and delivery of strategic action plans our historic
practice.

Outcomes

For 2026 all faculties are asked to develop two Action Plans that consider two shared initiatives.

These include:

Action Plan Action Plan

Curriculum Design Curriculum Implementation

All courses within a faculty needing to have All courses within a faculty applying

Schemes of Work that are aligned with school practices from Tino Akoranga, supported

wide models as described in Tino Akoranga. through collective approaches and enacted

In 2026, faculties are asked to develop and iterate |schemes of work.

their schemes of work to incorporate the school- |[In 2026, faculties are asked to develop and

wide approaches detailed below. iterate collective, consistent, and deliberate
practices supportive of the school-wide
approaches detailed below.

With Faculty asked to consider:

Key student outcomes for senior courses

University Entrance pathway achievement standard based courses achieving a course GPA of 4.0
or above
All unit standard based courses achieving a course GPA of 2.0
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Report on how the school has given effect to Te Tiriti o Waitangi

Initiatives

Professional Learning and Development

In 2024 Long Bay College staff completed an Aromatai self-reflection survey, indicating their next
steps for learning in the culturally responsive and culturally competent elements of their practice.
Staff were asked to reflect on their goals and state improvement within their Professional Growth
Cycle. This survey continued to provide insight regarding staff perceptions of their own abilities in
these spaces. The Aromatai findings were also used to shape professional learning in 2025, with staff
provisioned with learning around culturally responsive practice, cultural competency and Te Tiriti
partnership.

Long Bay College staff have also continued embedding our school waiata, Tamaki Herenga Waka E,
composed by Huia King and Rhianna Maker. Staff engaged with learning across 2023- 2025 to support
their knowledge not just of the song but also of the meaning of the lyrics. In 2026 we plan to make
this a feature of our Professional Learning Short Courses where staff who are new to Long Bay College
or require further support can meet in a smaller group over a number of weeks to learn the waiata.

In 2025, our staff began to learn our school haka, Oreore Ko Ana, written and supported by Ben
Thomasen, former Head Boy. This has continued in 2026 with the staff gaining in confidence and
committed to performing this for our Year 13 Leavers at the end of the year.

In 2025 we chose to support staff in learning Te Reo Maori. Staff (10) were selected to be involved
were provisioned with time off timetable to come together in their learning of Te Reo Maori. They had
limited support from Kaitiaki provisioned by Te Wananga te Aotearoa. This programme commenced in
Term 2.

Wider staff professional learning continued to explore culturally responsive teaching approaches as
described by Russell Bishop, such as formative assessment, relational pedagogies and the use of
learning intentions and success criteria.

Our educational philosophy, Tino Akoranga is designed to be culturally responsive. It draws upon
practices known to be most effective for all students and identified by leaders in culturally responsive
pedagogies as being of high impact practices for akonga Maori. These practices include the use of
formative assessment, the use of learning intentions and success criteria, effective questioning,
relational practices, and high-quality feedback, and the provision of a knowledge-rich curriculum. Tino
Akoranga makes deliberate connections to Culturally Responsive Practice, Cultural Competency, and
Tataiako.

Tino Akoranga draws on both international and local research and practice, supporting our staff to
deliver effective teaching that secures learning. This supporting equitable outcomes for our students
and giving effect to Te Tiriti o Waitangi. In addition to participating in professional learning on the
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aspects described above, staff have been working across 2024, 2025, and into 2026 to secure Tino
Akoranga in their schemes of work. This giving rise to intentional design for learning, shared practices
across faculties, ensuring class to class equity, and maximising learning time across lessons and units.

House System and Manu Taki
During 2025 we developed our House system to include initiatives aimed at fostering a deeper sense
of identity and community among students at Long Bay College inclusive of promoting te ao Maori.

e Manu Taki: Each house is represented by a bird. The house staff leaders are named Manu
Taki. Manu means bird. Taki means to entice, to lead, to bring along. Here the term Manu
Taki is used as the general term for leadership. “Manu Taki” means the bird that is perched on
the palisades above to watch and care for those below (Tuakana Teina approach). Our Manu
Taki have been selected for their commitment, integrity, and dedication to the values of Long
Bay College. In this role they continue to serve as mentors and role models for students and
colleagues offering support, encouragement, and guidance.

e Mascot: ‘Ray from the Bay’ was designed ready for his first outing at the 2025 full school
Athletics Day. The Maori concept of kaitiakitanga (guardianship) is a significant part in Ray’s
identity. As our school’s kaitiaki, Ray represents Long Bay College, encouraging us to care for
our community, take pride in our school, and uphold the values that define Long Bay College.

e Trophy: Designed by alumni Ben Thompson from Ara Auaha, features a large perspex screen
that illuminates the winning House's colour and includes an interchangeable disc displaying
the House logo.

e Haka: All Year 9 students who attended end of year camp learnt the haka. The intention in
2026 is to embed this learning for the current Year 10 students and teach Year 9 cohort. The
students will perform in houses as part of the competition showing their learning and pride.

Te Manawanui

Statistics inform us that Maori and Pasifika students are highly under-represented at university. As
part of a strategic initiative aimed at improving academic outcomes for Maori and Pasifika akonga, our
Year 9 Maori and Pasifika akonga have been identified through the school roll and have been placed in
a mentoring program (Te Manawanui) that has been set up to support akonga achievement with the
goal of attaining University Entrance (UE). While not every student plans to go to university, attaining
UE provides our students with options should their plans change.

In 2025, the Te Manawanui Programme expanded with the inclusion of Year 9 — Year 11 Maori and
Pasifika students increasing the total number of students in the programme. The final count consisted
of 36 Year 9 students, 50 Year 10 students and 45 Year 11 students. Student allocation was done with
consideration of personal interests, circumstances, and relatability to mentors. The 2025 mentoring
loads varied:
e Strategic Support: Improving outcomes for Maori and Pasifika Students who also leads and
delivers the programme (38 students an increase of 11 students)
e Strategic Support: Improving outcomes for Junior Maori and Pasifika Students (40 students an
increase of 14 students)
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Maori and Pasifika Coordinator (27 students an increase of 8 students. Student number
reduced due to other commitments as a Year Level Dean)

Maori and Pasifika Community Liaison (27 students an increase of 4 students - mostly high-
needs, behavioural challenges - The indicators included low attendance, punctuality, attitude
towards school, behaviour, low academic achievement).

Mentors found the increased number of students challenging in terms of scheduling one-on-one

meetings. Some students did not engage, missed scheduled meetings, or had conflicts with practical

subjects. Adjustments were made mid-year to increase efficiency in meeting all students. Mentors

would meet with students for approximately 15-20 minutes. Mentors were given a day off timetable

each term to support them meeting with students.

The mentors reported that they did not get to meet all of their students regularly due to the volume.
However, they endeavored to touch base with them in different ways:

TEAMS Messaging: This was particularly effective with Year 10 students who were more
inclined to reach out through digital means for check-ins, course selections, and follow-ups.
Informal Chats: Students increasingly engaged with mentors outside of scheduled meetings,
interacting during break times, duties, and around the school.

Whanau Hui and Sports Days: These provided additional opportunities to connect with
students in a less formal setting, reinforcing relationships. The majority this year were to
support events in the form of preparing kai (food) for cultural food stalls or visiting students.

Mentor meetings typically covered:

Transition to High School: Develop mutual trust, set expectations, form and maintain a
mentoring partnership, check connections to ensure they are settling in and coping well with
navigating their classes and college life.

Academic Progress & Challenges: Discussions about subjects, learning difficulties, and
engagement levels.

Wellbeing & Personal Development: Conversations about friendships, home life, and mental
health.

Problem-Solving and Agency: Encouraging students to take responsibility for issues before
mentor intervention.

Pathways and Course Selection: Guidance on future subjects, career options, and university
prerequisites. Year 10 students were introduced to NCEA pathways and university entrance
requirements.

Several students showed growth and positive change due to mentoring:

Increased Confidence and Self-Advocacy: Many students began engaging more with teachers,
seeking help, and discussing their academic progress.

Improved Attendance and Engagement: Some high-risk students started attending school
more regularly and participating in school events.
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Enhanced Communication and Trust: Students who were in their second and third year of the
programme became more open about personal challenges and were willing to engage with
school support services.

Active Participation in School Activities: Students took leadership roles in cultural
performances, sports, and peer support initiatives.

Positive Behavioural Changes: Some students previously labelled as ‘troublemakers’ were
found to be disengaged rather than disruptive. Mentoring helped them voice their concerns
and find solutions.

Whanau engagement was a key focus:

Initial Contact: Parents were introduced to the programme via email, receiving positive
responses.

Whanau Hui and Cultural Events: Increased attendance from families showed a strengthening
connection between home and school.

Course Selection Discussions: Mentors reached out to whanau to involve them in subject
choice selection which was well received. There were three different groups of students.
Those who were confident had discussed course selection at home. Those who had discussed
course selection at home yet still were a little unsure, particularly of pathways and those who
had absolutely no idea and did not seem to be discussing this with their whanau.

Family meetings: Mentors at times were invited to attend restorative and disciplinary family
meetings at the request of whanau and/or Senior Leadership and deans.

Contact with Deans, Teachers, Atawhai Leaders:

Deans and Teachers: Initially, most contact revolved around behavioural issues, but over time,
the focus shifted towards academic and learning challenges.

Atawhai Leaders: Regular communication with Atawhai Leaders helped align mentoring
efforts with wider school initiatives.

KAMAR Mentor Identification: Listing mentors in KAMAR improved staff awareness and led to
increased outreach from teachers.

Involvement in ILP Meetings: Participation in Individual Learning Plan meetings strengthened
mentor-family-school connections.

Student Voice
In August 2025, feedback was gathered from 144 Maori and Pasifika students (Years 9—13). This builds
on 2024 student voice, allowing the school to track progress in mentoring, cultural pride,

participation, and perceptions of support.

In 2024, 70% felt supported at school and 66.7% knew where to seek support. 2025 feedback
suggests this support is now more visible, relational, and culturally grounded.

53% of students (77 students) reported they have participated in at least one Maori or Pasifika
event or activity at school.

82% of students agreed or strongly agreed that they felt proud to be Maori or Pasifika at Long
Bay College
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® 66.7% agreed or strongly agreed that they knew where to seek support

e 62% of students reporting they feel at least somewhat connected to their culture at school

e Students explicitly stating that public celebration of culture made them feel valued and seen

e Students highlighted Kapa Haka, Polyfest, Ki o Rahi, Language Weeks, Multicultural Day,
whanau hui, and tertiary exposure opportunities as particularly enjoyable and meaningful.

e Student feedback emphasised: Feeling proud performing and representing their culture.
Opportunities to explore identity, connect with iwi and heritage, and learn Te Reo Maori or
Pasifika languages. Events being fun, inclusive, welcoming, and affirming. This reflects a
strengthening of cultural pride and visibility compared with earlier student voice, where pride
and confidence were present but less strongly articulated.

e Survey results initially suggested limited understanding of Te Manawanui, with: Around
two-thirds of students indicating they did not know what Te Manawanui was about. However,
post-survey conversations revealed an important clarification: Many students later realised
they did have a mentor, but did not recognise this support as being part of the Te Manawanui
programme.

e This insight aligns with 2024 data, where: 84.2% of students (48 students) reported having
been assigned a mentor. Only 15.8% (9 students) reported not having one. Some students had
not heard of the programme, declined a mentor, or chose not to participate at enrolment.
Together, this suggests that mentoring structures are well established and reaching most
students, but programme visibility and explicit naming require improvement, rather than the
support itself.

Key Areas for Development

1.

Strengthen programme visibility and clarity: Addressed by holding our first Maori and Pasifika

assembly 26 February 2026 which:

e Explicitly identified mentors as part of Te Manawanui.

e Clearly communicate programme purpose, expectations, and support structures.

e Highlighted the events for 2026

Improve communication and promotion

e Provide earlier, clearer advertising using multiple channels (email, posters, call slips,
Teams/social media).

e C(Clearly outline who events are for, when they are held, and what to expect.

Improve accessibility and timing

e Prioritise during-school activities where possible.

e Avoid assessment-heavy periods and provide preparation time for performance-based events.

Use peer leadership to increase engagement

e Strengthen tuakana—teina approaches, using older students as mentors.

e Support students to attend with friends and build confidence gradually.

Maintain strengths in connection and culture

e Continue to prioritise kai, whanaungatanga, cultural celebration, and student voice.
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e Expand opportunities for leadership, sport, and cultural expression.

Maori and Pasifika Community Liaison
Maori and Pasifika Community Liaison was appointed in 2023 and continued through 2025. Key
responsibilities are:

e Build productive relationships with our Maori and Pasifika families and the school.

e Build productive relationships with our Maori and Pasifika students and the school.

e Actively promote Maori and Pasifika student successes.

e Truancy Support.

e Academic mentoring for Maori and Pasifika students. Working alongside the ‘Strategic
Support — Improving outcomes for Maori and Pasifika students to promote, model and
support Maori and Pasifika students to experience success.

o Develop leadership roles for Maori and Pasifika students.

e Assist teachers become familiar with Pasifika cultural backgrounds and aspirations.

The person who currently holds this role is a key member of Kapa haka, co leads the Box Fit initiative

and organises the Whanau Hui Komiti that sits within our Whanau hui shaping the direction of our hui.

This person is integral to the student group Te Waha Wai.

Maori and Pasifika Kaiarahi — Oneroa Kahui Ako Within School Lead
For 2025 a role continued to support our Year 12 and Year 13 students proactively from the start of
the year. Outcomes of the role are:

e Academic Mentoring for Y11-13 Maori and Pasifika akonga.

e Increased NCEA performance.

e Increased visibility across the school of Maori and Pasifika akonga and collaborating with

kaiako for improved outcomes.

e Support and deliver better outcomes for Maori, Pasifika students by weekly tracking.

e Collating opportunities for financial support e.g., Scholarships, grants etc.

e Students gaining a sense of belonging at Long Bay College.

e Developing stronger community relationships with Whanau.
The Kahui ako was disbanded at the end of 2025. Our Te Manawanui Programme has increased by
one mentor so will now include all year levels. For 2026 we will also be reinstating our Achievers
Programme that provided a higher level of mentoring with students at risk having a one-on-one
mentor throughout Terms 2-4.

Te Ao Maori - Oneroa Kahui Ako Within School Lead

In 2025 our Kaiako who teaches te reo Maori to our senior Level 2 and 3 students continued the role
of Kapa haka Tutor alongside the within school role which raises the profile of Te Ao Maori for akonga
across the school.

The Outputs of the role are:

e Understand and recognise of the unique status of tangata whenua in Aotearoa New Zealand
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e Understand and acknowledge the histories, heritages, languages, and cultures of partners to
Te Tiriti o Waitangi

e Practise and develop the use of te reo and tikanga Maori. Ensure a cross section of akonga
involved in Te Waha Wai

e Investigate and understand our place within the local Maori culture in relation to tikanga,
matauranga and te ao Maori

e Inputin Assemblies to upskill students in all things Maori — whakamana akonga (to empower
students) Maori to take a lead in this

e Co-Lead Te Waha Wai

e Lead logistics of external groups e.g., Tama Ora

o lLeading Matariki and Te Wiki o te reo Maori celebrations

e Increased engagement of Maori and Pasifika Whanau hui / Fono

e Co-representing the school at the Maori hui with the Kahui Ako

For 2026 the role continues financially supported by Long Bay College instead of the Kahui Ako.

Box Fit

To improve and contribute to support attendance and engagement of students at Long Bay College
through a non-contact boxing fitness programme.

In partnership with Te Oneroa Boxfit Academy, our Maori and Pasifika Community Liaison weekly box
fit sessions for both Tane (boys); Wahine (girls) and the occasional sports teams as individual groups.
The programme started in Term 2 2023, with the focus on Tuakana-Teina, a concept from te ao Maori,
which refers to the relationships between an older (tuakana) person and a younger (teina) person. A
senior student was often paired with a junior for different drills or teaching new drills together.
Sessions start in a circle formation with karakia (Whakataka Te Hau) and finishes with a
karakia/whakatauki — more recently student involved and lead.

For 2025 the Wahine group has 31 TeamReach Members and 59 Tane members.

Average group size at each session ranges from 12-20.

Te Manukura

In 2019 Drina Paratene, Kaumatua Rawiri Wharemate, Macy Paipa (Former Cultural Prefect) and
members of SLT shaped a role to promote Maori Leadership within our rangatahi. The role of tangata
whenua student rep carries the title of Te Manukura (highly esteemed leader) and the unique role is
to be recognised and respected within the wider school. The role of Te Manukura is underpinned by
whakamanatanga [empowerment]. To empower the student through leadership opportunities
primarily focused on leading Maori initiatives such as Matariki, Te Wiki o te Reo Maori and being a role
model for other akonga M3ori. Te Manukura shares Maori perspectives on other cultural/school
matters where and when relevant and necessary.

In 2025 our Te Manukura (Female) represented her Maori and Cook Island Maori heritage. She played
a significant role at key events including our Powhiri and Tiriti o Waitangi assembly. The student was
included in the Maori and Pasifika staff meetings and was a key contributor in this space.
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Our 2026 Te Manukura leads kapa haka and our Maori and Pasifika leadership group. She has already
highlighted opportunities for improvement in terms of visibility and learning for others which will
overall understanding of the significance of this role.

Te Waha Wai

Maori and Pasifika student group continue to raise the profile of cultural events and give their voice to
support the strategic development of the school.

Based on student feedback from 2025 the name of the group will change, and the structure will allow
for greater leadership growth and development with the inclusion of junior students.

Whanau Hui

Our Whanau Hui focus continued to support key events being the emphasis of the meetings. Akonga
and whanau joined in to supervise students and siblings during the year 9 Atawhai evening, then again
to prepare kai for the Cultural Day food festival. Staff who have key roles supporting Maori and
Pasifika students attend the Whanau Hui.

Maori and Pasifika Prizegiving

We hosted our second Maori and Pasifika awards night with the theme “Honouring Excellence,
Celebrating Culture”. Throughout the event our Kapa haka group and student dancers representing
Tongan, Cook Island and Samoan were performed. Roimata Smail (Barister, Educator, Author
specialising in Te Tiriti o Waitangi and an Alumni of Long Bay College) was our guest speaker, and she
encouraged students to embrace their culture and seize opportunities.

The mantel of Te Manukura was symbolically passed on.

Students were awarded certificates for Academic achievement and Leadership with our top Mana
Awards given to 8 students who personified our school values of Care, Create, Community and
Respect. The recipients are natural leaders willing to take charge, bring others with them, supports
and empowers others.

Maori and Pacific People’s 2025 NCEA Results

The results of both our Maori and Pasifika students, who on many metrics outperform all other
ethnicities in the three categories. This is testament to the hard work that has been put into these
students and our programmes.

Maori and Pacific Peoples Results 2025

Level ||LBC Maori Nat Maori EQI Maori LBC Pacific Nat Pacific EQI Pacific
L1 93.5 63.3 77.3 87.5 54.5 59.4
L2 949 65.4 82.5 100.0 64.5 73.1

43



L3

86.4 62.4 82.1 93.3 66.3 72.6

UE

54.5 33.7 62.0 66.7 33.4 44.5

Level 3 Te Reo Maori

2025 Level 3 Te Reo Maori consisted of three female students (1 Maori / 2 European). Two of
the students were completing Level 3 while in Year 12.

L3TRM was taught as a composite class along with the L2ZTRM akonga.

One of the three students required extra support with learning (Neuro-diverse) and
attendance which impacted their results.

The overall GPA was 3.4. (GPAs for all standards in this course 91652 and 91653 6.0, 91650
5.3,91654 2.7,91651 and 91325 2.0).

One student who is a fluent te reo Maori speaker gained Scholarship

The two akonga who completed Level 3 are enrolled in Waikato University te reo Maori
papers for 2026.

2026 Future focus are: consideration of prerequisites whilst improving retention rates and
promoting scholarship opportunities.

Level 2 Te Reo Maori

In 2025 Level 2 and Level 3 Te Reo Maori continue to be taught as a full immersion course.
There were 9 akonga in the Level 2 course (6 females and 3 males) (5 x Maori, 1 x Pasifika, 3 x
Pakeha). One of the akonga had chosen to study Te Reo Maori for the first time in the Level 2
course. Two of the seven students were flagged as having attendance issues which impacted
their academic success this year and the GPAs for this course.

The Overall GPA was 2.4 (GPAs for all standards in this course 91284 3.3,1 91288 2.8, 91325
1.5,91285 1.8 91286 3.0, 91287 2.0).

The overall average number of credits achieved by students on this course was 20

2026 Future focus are: Intentional use of resources with a variety of contexts to interest males
aimed at lifting male achievement, consideration of introducing a pre-requisite and offering
more of the six standards as ‘Optional’ —i.e. internal tuhi (6 credits) and whakarongo (4
credits) and external panui as core standards (total 14 credits); internal art, and tuhi, and
external tuhi as optional standards where akonga may have greater success.

Level 1 Te Reo

At the start of the year_the class roll was 16 (11 females and 5 males). 6 females (Maori and/or
Pasifika) left Long Bay College during the year. In addition, one female student (Maori)
attended Northern Health School for the full year, and one male student (Maori) who had very
low attendance, started part way through the year and then left before the end of the year.
6/10 of our akonga were Maori and Pasifika, 3 pakeha akonga and 1 Asian akonga formed this
class.

Overall boys performed slightly better than girls across the 3 x standards offered,

The overall GPA was 3.2. (GPAs for all standards in this course 92093 3.4, 92092 2.3, 92095
3.6).
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In 2025 more Excellences were achieved across the 3 standards compared with 2024 results.
(2 x Ein 2024, 7 x E in 2025)

The overall average number of credits achieved by students on this course. 14 credits.
92095 - A main goal for 2025 was to improve all our results, but specifically our external
results as these were lower than internal results in 2024. This goal was reached in 2025 with
our external results higher than our internal results. Four Achieved with Excellences were
gained for this external standard, resulting in a 3.6 GPA. All 11 students enrolled at the time
were entered into the external standard, submitted an assessment task, and all gained
Achieved or higher = 100% pass rate. This external assessment is not an exam, but a written
portfolio worked on for a period of time.

2025 Future focus is improving retention rates working to secure understanding of how to
move more students towards M and E grades in the internal assessments. The highest priority
for this course is the completion and iteration of a detailed scheme of work to reveal where
issues exist in the sequencing of learning and/or support the closing of gaps in assessment
preparation.

Year 9 and Year 10 Te Reo Maori

A range of activities is included in these courses to support panui (reading) / tuhituhi (writing),
korero (speaking), whakarongo (listening) in Te reo Maori. Use of IRDPX (input, recognition,
discrimination, production, extension) as a language teaching strategy is interwoven through
the teaching and learning and a range of rauemi / resources are incorporated to stimulate and
encourage engagement in literacy learning. Nga Whainga Ako (Learning Intentions) and Nga
Paearu Angitu (Success Criteria) are reflected in the course.

Foundational Uara M3ori / Maori values are implicit in our classroom culture and schemes,
and explicit in our teaching and learning — wananga (robust dialogue), whanaungatanga
(respectful relationships), manaakitanga (showing integrity and respect of ahurea Maori /
Maori culture), Tangata Whenuatanga (affirming akonga Maori as Maori), Ako (taking
responsibility for our learning and learning from each other).

Year 9 Te Reo Maori is a semester course and in 2025 Year 10 continues as a full year course
to support improved outcomes in senior programmes.

In 2025 we had 29 akonga/students in Year 9 Te reo Maori. An increase of 5 students from
2024. 11 Students completed Year 11 Te reo Maori.
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Statement of compliance with employment policy

How have you met your
obligations to provide good
and safe working conditions?

What is in your equal
employment opportunities
programme?

How have you been fulfilling
this programme?

How do you practise impartial
selection of suitably qualified
persons for appointment?

How are you recognising:

— The aims and aspirations
of Maori,

— The employment
requirements of Maori,
and

— Greater involvement of
Maori in the Education
service?

How have you enhanced the

abilities of individual

employees?

At Long Bay College, we promote equal employment opportunities
(EEO) for all staff as part of our commitment to being a good
employer. Long Bay College supports the fair and proper treatment
of staff members in all aspects of their employment. We comply
with employment legislation, regulations, and all relevant
employment agreements. We aim to provide a safe and inclusive
environment, and to identify and eliminate causes of inequality in
employment at our school.

We have a programme to identify processes that contribute to
employment inequality. We work to change these processes and
promote equal employment opportunities for individuals and groups
of people. Our EEO policy and programme is available to all Long
Bay College Staff.

To support equal employment opportunities at our school, we have
a programme to identify and eliminate processes that contribute to
employment inequality. As part of our EEO programme, we:

e Appoint appropriately qualified staff through a fair and
impartial appointment process.

e Create opportunities for staff to receive information about
the programme and provide feedback (e.g. through staff
meetings).

e Explore professional development and training
opportunities.

e Monitor the implementation of our programme and report
to the board.

We monitor, review, and evaluate our employment policies and
processes on an ongoing basis.

All of our appointments are made on merit with the best candidate
to serve our communities needs being appointed. Gender, ethnicity,
sexual orientation, religion and other possible discriminatory factors
are not considered as part of the selection process.

The implementation of our EEO policy and programme supports our
school to:

e Prevent and eliminate bias and discrimination.

e Promote an inclusive and safe work environment.

e Treat all current and prospective staff fairly.

e Provide equal access and consideration in all aspects of
employment (e.g recruitment, training, promotion).

e Fulfil our obligations towards Te Tiriti o Waitangi.

All of our staff have access to both extensive weekly, in-house
Professional Learning and Development opportunities and are also
supported via a significant budget for external PLD opportunities. As
part of this programme our staff began learning the school Haka -
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How are you recognising the
employment requirements of
women?

How are you recognising the
employment requirements of
persons with disabilities?

Oreore Kau Ana. This remains a focus during 2026 culminating in all
staff performing the haka for our Year 13 leavers at the end of the
year.
We also have an internal middle leadership development
programme’ run in conjunction with the Springboard Trust for up to
8 members of staff biannually.
In 2025 we had 10 staff members completing the New Zealand
Certificate in Te Pokaitahi Reo (Reo Rua) Te Kaupae 1 via Te
Wananga o Aotearoa and their ‘Papa Reo — Kete’ course. Some staff
are still completing this due to issues with communication from Te
Wananga.
e Following our EEO policy.
e Having an appointed EEO representative.
e Consulting with staff to hear any concerns.
e Creating an employee database (with informed consent for
any EEO data collected).
e Encouraging staff to participate in training and career
development.
e Programme monitoring through staff meetings and board
reports.
e Reviewing employment and personnel policies and
processes.
e Following our EEO policy.
e Having an appointed EEO representative.
e Consulting with staff to hear any concerns.
e Creating an employee database (with informed consent for
any EEO data collected).
e Encouraging staff to participate in training and career
development.
e Programme monitoring through staff meetings and board

reports.
e Reviewing employment and personnel policies and
processes.
Do you operate an EEO programme/policy? Yes
Has this policy or programme been made available to staff? Yes

Does your EEO programme/policy include training to raise awareness of Yes

issues which may impact EEO?

Has your EEO programme/policy appointed someone to coordinate Yes
compliance with its requirements?

Does your EEO programme/policy provide for regular reporting on Yes
compliance with the policy and/or achievements under the policy?

Does your EEO programme/policy set priorities and objectives? Yes
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Statement of compliance with employment policy

Long Bay College is dedicated to staffing the school with the best possible leadership, teaching, and support

personnel available.

Long Bay College board acts as a good employer and takes all reasonable steps to build working relationships
based on trust, confidence, and good faith. The board treats employees fairly and properly in all aspects of
their employment as required by the Public Service Act 2020 and complies with legislation on employment

and personnel matters. The board complies with the conditions contained in employment contracts for

teaching and non-teaching staff.

The board:

Takes all steps, as far as is reasonably practicable, to meet its primary duty of care obligations to

ensure good and safe working conditions for employees and responds to all reasonable concerns and

requests made by employees.

Considers staff health and wellbeing (hauora) and work-life balance and considers applications for

flexible working arrangements.

Ensures that all employees maintain proper standards of integrity and conduct, and a concern for the

safety and wellbeing of students, colleagues, and public interest.

Promotes high levels of staff performance through:

o Performance management and professional development (including budgeting for training and
development programmes intended to enhance the abilities of individual employees).

o Acknowledgement of staff achievements.

o Salary units and management allowances and non-contact time.

Deals effectively and fairly with any concerns through the concerns and complaints and protected

disclosure procedures.

The board meets reporting and administrative requirements by:

Referring to the school's Equal Employment Opportunities policy in its annual report on the extent of
its compliance as a good employer.

Ensuring that systems are in place for keeping employee files safe and secure.

All staff and volunteers have been Police Vetted. Dates are recorded in Kamar, and an alert ensures
these are completed every 3 years.

Teachers are registered and hold a current practising certificates, or have a limited Authority to
Teach, and are therefore police vetted.

Confirming that any provisionally certificated teachers have received appropriate induction and
mentoring.

The school annually assesses the principal against professional standards and regularly assesses the
performance of teachers.

Procedures for staff selection and appointment are being implemented correctly, including identity
and registration checks, and board delegation for appointment committees.
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e Supporting policies for induction, staff conduct, and professional development are being
implemented.

e Long Bay College complies with the Equal Employment Opportunities (EEO) policy and a statement
on EEO is included in the annual report (including any issues from the previous year).

e All procedures relating to physical restraint have been followed, and that all requirements to notify,
monitor, and report have been met. Any required non-teaching staff have been authorised in
writing.

e Staff authorised to apply restraint receive appropriate training and support.

Other reports on special and contestable funding

Initiatives
N/A

Data
N/A

Commentary on data
N/A

Outcomes
N/A
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Statement of KiwiSport funding

In 2025 Long Bay College received $49,575.56 + GST in Kiwisport funding to support our sports programme.

The funding was applied to subsidise the wages of our Sports Co-ordinators.
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Crowe Mew Zealand Audit Partnership

; I\ CrOWe Level 17, 88 Shortland Street

Auckland 1010

Ci- Crowe Mail Centre
Private Bag 80106
Invercargill 9840

New Zealand

Main +54 9 303 4586
Fax +64 93091198
W CIOWE.NZ

8 June 2026

The Board

Long Bay College

Strictly Private and Confidential
PO Box 89007

Torbay

Auckland 0742

CccC: C.J Healey (Principal)
Dear Board Members
Annual Financial Statement Audit for the Year Ended 31 December 2025

We have recently completed our financial statement audit of Long Bay College (the “School”) for the year
ended 31 December 2025, and we have pleasure in providing our report on the results of the audit process.

If you require further information on the matters raised in this report please do not hesitate to make contact.

We would like to take this opportunity to thank management and staff for the courtesy and assistance extended
to us throughout the audit process.

Yours sincerely
Crowe New Zealand Audit Partnership

A

Kurt Sherlock

Partner

M +64 21 467 018

E kurt sherlock@crowe.nz

The title ‘Partner’ conveys that the person is 8 senior member within their respective division, and is amang the group of persans wha hold an equity
interest (shareholider] in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is external audl,
conducted via the Crowe Ausiralasia external audit division and Unison SMSF Audif. AN other professional services offered by Findex Group Limited are
conducted by a privately owned isation andfor its subsidiaries.

Findex {Aust) Py Lid, trading as Crowe Australasia is a member of Crowe Global, a Swiss verein. Each member firm of Crowe Global is @ separate and
independent legal enfity. Findex (Aust) Pty Lid and ifs affiliales are not responzible or liable for any acts or amissions of Crowe Global or any other member
of Crowe Global. Crowe Global does not render any professional services and does nof have an ownership or partnership interest in Findex (Aust) Py Lid.
Services are provided by Crowe New Zeaiand Audif Partriership an affiiate of Findex (Ausf) Ply Lid,

@ 2026 Findex (Aust) Ply Ltd
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1. Results of the Audit Process

1.1 Scope and purpose of audit engagement

We have completed our audit of the School’s annual financial statements for the year ended 31 December
20255 and issued our audit opinion. Based on our audit procedures we can confirm the annual financial
statements presents fairly, in all material respects, the financial position of the School as at 31 December
2025 and its financial performance and cash flows for the year then ended.

Obtaining reasonable assurance that the financial statements are free of material misstatement, involved us
making an assessment of the risk of material misstatement, whether due to fraud or error, and then applying
audit procedures, using our professional judgment, to mitigate that risk. While we considered internal control
relevant to the preparation of your annual financial statements, our audit procedures mainly comprised
substantive tests (i.e. transactional and confirmation type testing).

Our audit procedures are designed primarily for the purpose of expressing an opinion on your annual
financial statements. We do not examine every transaction, due to the scope of the audit engagement; there
is an unavaidable risk that some misstatements or errors may remain undiscovered. Our report does not
include all possible improvements to your internal controls, which a more extensive review might satisfy.

1.2 Responsibilities of the Board of Trustees

The Board are responsible for the preparation and fair presentation of the financial statements which fairly
reflect the financial position of the School as at 31 December 2025 and the financial performance for the year
ended on that date.

To meet this objective, the Board are ultimately responsible for the maintenance of proper accounting
records and an adequate system of internal controls to minimise the risk of material financial statement
misstatement.

1.3 Independence statement

Members of the Audit Team and Partners of Crowe have confirmed their independence from the School for
the year ended 31 December 2025,

1.4 Materiality

Materiality is defined as the magnitude of omission or misstatement individually, or in aggregate that, in light
of surrounding circumstances, makes it probable that the judgment of a reasonable person would have been
changed or influenced by such omissions or misstatement. It is a matter of professional judgment and is
influenced by quantitative and qualitative factors.

For the 31 December 2025 audit the materiality level was set at $686,000. We consider that the cumulative
and individual effect of all balances and movements above materiality to be significant.

B 2026 Findex (Aust) Pty Ltd WWWLCrOWe.NZ
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1.5 Areas of significant risk and audit emphasis

Our audit approach considered the inherent risks for the School, and their potential impact on the financial
statements, as well as the associated risk mitigations and controls in place. Below we present a summary of
the identified key areas of risk and audit emphasis and our conclusions in relation to each matter.

Audit Risk Audit Response
Fraud in revenue recognition — international student We reviewed the reliability of the accounting controls
fees and systems for international student fees and hostel

fees.

We prepared an independent expectation of the
School's revenue for the year and compared against
actual revenue recorded. Explanations were sought
for differences in excess of our tolerable variance.
We tested transactions close to year end to ensure
they are recorded in the correct accounting period.

International student fees and hostel fees are often

paid in advance of the period they relate. Thereis a
risk that revenue could be recognised too early and

that income in advance is materially understated.

We have nothing to report to the Board of Trustees.

Management override of controls Professional scepticism was maintained while
) . o undertaking audit procedures on subjective balances

The risk of management overriding controls exists in in the School's financial statements, including the
all entities and is a mandatory significant risk to be provision for cyclical maintenance
addressed by the auditor. Journals posted into the general ledger were selected
Material misstatement of financial statements due to on a sample basis and traced back to supporting
fraud often involve the manipulation of the financial documents to verify that they were appropriate
reporting process by recording inappropriate or
unauthorised journal entries, bias in accounting We have nothing to report to the Board of Trustees.

estimates and the existence of significant transactions
outside the normal course of business.

1.6 Observations and recommendations arising from the audit

We highlight the following matters for the attention of the Board together with recommendations for
management to consider, to further strengthen the internal control environment of the Board. These include
any observations and recommendations arising from prior year audits that have not yet been satisfactorily
resolved, or still require further attention of the Board.

1.6.1 Misalignment of GST Reporting Period with Financial Year-End (re-raised)

Observation

During our review, we noted that Goods and Service Tax (GST) reporting period of the entity does not align
with its financial year-end. While GST returns are filed every two months, the cut-off dates do not coincide
with the company's annual financial reporting date. This can lead to reconciliation challenges.

Recommendation

We recommend that management consider the potential benefits of aligning the GST reporting periods more
closely with the financial year-end, where practicable. Alternatively, ensure that robust procedures are in
place for year-end cut-off adjustments, including comprehensive reconciliations and adequate
documentation, to minimize emors.

B 2026 Findex (Aust) Pty Ltd WWWLCrOWe.NZ
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Management Comment

Management notes the auditor's observation and recommendation. This matter was also raised in the prior
year-audit. Following that review, management, in association with Solutions and Services, processed a
year-end GST reconciliation journal supported by detailed reconciliations and documentation. This was
considered appropriate control to address cut-off risk. However, management acknowledges that the
ongoing misalignment between GST filing periods and the financial year-end creates unnecessary
complexity and increases reliance on manual adjustments. To address the root cause, management will
apply to Inland Revenue to change the GST filing cycle so that reporting periods align with the 31 December
financial year-end from the 2026 financial year onwards.

1.6.2 Retention Account — Construction Contracts

Observation

We noted that the school has entered into construction contracts that include retention provisions. As at 31
December 2025, the school had not been holding retention monies in a separate retention bank account, and
retention monies were not clearly segregated from other school funds.

Under the Construction Contracts (Retention Money) Amendment Act, retention money withheld is required
to be held on trust for the contractor and must be identifiable and appropriately safeguarded. Mot using a
separate retention account increases the risk that retention monies are not adequately segregated, may be
inadvertently used for other purposes, and may not be readily supported by clear records and reconciliations.
We understand that, following this raised during the audit, the school has subsequently established a
separate retention bank account.

Recommendation
To support compliance and strengthen controls over retention monies, we recommend the School:

« Uses the retention bank account to hold all retention monies withheld under construction contracts,
and ensures these funds are not used for other purposes.

+« Maintains a retention register for each contract, detailing:

o Retention withheld, retention held, release dates, and amounts paid / released, and closing
balances.

+ Performs and documents regular reconciliations between:
o The retention register
The retention liability balance in the ledger, and

s}

The retention bank account balance

o

+ Retains supporting documentation (signed contracts with retention clauses, invoices, payment
evidence, and correspondence relating to retention release).

Management Comment

Management acknowledges the auditor's observation. This matter was raised during the audit at which point
the school took immediate corrective action. A dedicated retention bank account has now been established
with ASB Bank. Management considers these actions fully address the risks identified and bring the school
into compliance with legislative compliance.

B 2026 Findex (Aust) Pty Ltd WWWLCrOWe.NZ
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1.6.3 Fringe Benefit Tax — School funded Personal Membership

Observation

During our review, we identified that the school was providing an Air New Zealand Koru Membership as part
of principal’s travel, and recorded as a school expense. However, providing a personal benefit membership
creates potential Fringe Benefit Tax (FBT) exposure for the school. Such memberships are optional personal
conveniences rather than essential work expenses and our understanding is that this does not align with
Ministry of Education funding expectations or OAG’s guidance on appropriate use of funds.

Recommendation

We recommend that the school establish a formal policy that clarifying the schools position in regard to
optional personal benefits such as memberships or similar discretionary items. Necessary business travel
costs such as airfares, accommaodation remain appropriate where incurred for work purposes. The school
should communicate this policy to all staff and document the decision to prevent future claims for personal
benefit memberships, and mitigate any exposure the school may have regarding FBT obligations and
appropriate use of public funds.

Management Comment

Management acknowledges the auditor's observation and the associated recommendation regarding
persanal benefit memberships and Fringe Benefit Tax (FBT) considerations. The provision of Air New
Zealand Koru Membership for the principal was discussed with and approved by the Board Chair. The intent
of this arrangement is to support the principal to undertake frequent travel efficiently and effectively, including
the ability to work in a suitable environment, while in transit and to arrive at destinations prepared to
immediately engage in meetings and other professional commitments. Management considers that, in this
context, the membership provides a direct business benefit to the school by maximising productive time and
supporting the principal's operational effectiveness, rather than being solely a personal convenience.

1.6.4 School creditor Masterfile — Xero

Observation

During our review of the school's financial management controls, we noted that the school has established a
process for reviewing and approving changes to supplier Masterfile information. However there is no periodic
audit trail or history report generated from Xero to identify and review the actual changes made to supplier
records over time. This means that while a control process exists, there is limited evidence of systematic
monitoring of what changes have been made, by whom, and when.

Recommendation
We recommend that the school:

+« Generate a periodic audit trail report from Xero using Xero's History & Notes feature.

« This report be reviewed, by personnel independent of access to Masterfile change, against the
school's approval records to confirm all changes have been appropriately authorised.

« Document and retain evidence of this review.

Management Comment

Management acknowledges the auditor's observation regarding the absence of a periodic audit trail review
over creditor Masterfile changes. To strengthen this control, the school will implement a regular process for
reviewing the creditor Masterfile. This will include:

+« Generating periodic audit trail reports from Xero using the History and MNotes functionality.

+ Reconciling changes identified in the audit trail report against approved change documentation.
+ Retaining evidence of review, including sign-off and any follow up actions.

B 2026 Findex (Aust) Pty Ltd WWWLCrOWe.NZ
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1.6.5 Preparation of a full budget

Observation

We note that your school’s current year (31 December 2026) budget does not include all the statements
required. It is important to consider the forward budgeted financial position of the school and its future cash
flows to ensure that the Board can effectively manage its working capital and cash flows, as well as possible
legislative requirements, such as borrowing limits. The school is also required to disclose the budgeted
amounts for these statements in its annual financial statements. The budgeted amounts disclosed should be
from the Board approved budget at the start of the year.

Recommendation

We recommend that the Board produce a budgeted Statement of Financial Position and Statement of Cash
flows at the start of each year as part of your budget setting routine, to enable this to easily be included in the
annual financial statements, and assessed by the board in terms of forward looking cash and working capital
requirements.. These statements need to be prepared in sufficient detail so that the school is able to disclose
budgeted amounts as required by the Kiwi Park model financial statements.

Management Comment

Management acknowledges the auditor's observation regarding the completeness of the school's annual
budget. To address this, the school will work with Solutions and Services to ensure that, from the 2026
financial year onwards, the annual budget approved by the board includes:

+«  Abudgeted Statement of Financial Position
* Abudgeted Statement of Cash Flows.
These statements will be prepared with sufficient detail to:

+« Support effective Board oversight of financial sustainability, cash flow, and any borrowing
considerations.

+ Meet the disclosure requirements of the Kiwi Park Model financial statements.

+ Ensure alignment between the Board-approved budget at start of the year and reported budget
figures in the annual financial statements.

Our uncorrected and corrected audit differences are included in Section 3 of this report for the consideration
of the Board.

B 2026 Findex (Aust) Pty Ltd WWWLCrOWe.NZ
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1.7 Update on prior year observations and recommendations

In our audit for the year ended 31 December 2025 we identified a number of matters for the attention of the
Board together with recommendations for management to consider. We consider the following matters to

have been sufficiently addressed.

Prior Year Recommendation

Current Year Observation

Expenditure on principal professional development
or wellbeing that can be seen to confer a personal
benefit

Recommendation

We recommend that the Board considers what is
appropriate spending for the $6,000 and contacts the
Ministry of Education to request concurrence for this
payment and obtains advice on whether Fringe Benefit
Tax could be payable (if required).

School's Management Response

If any payments from the Principal's Professional
Coaching and Wellbeing fund provide, have the potential
to provide, or are perceived lo provide a private benefit to
an individual staff member, approval from the Ministry of
Education will be sought before the payment or benefit is
made.

CJ Healey confirmed that principal has used funds for
professional development purposes

Audit has noted that principal has used professional
development funds in FY25.

Controls around journal entries

Recommendation

We recommend that the Board considers implementing
controls around the process of general journals such as
“one-up review process. This means someone else with
appropriate authority reviewing the journals after they
have been posted.

School’'s Management Response

The school is aware of this lack of process

Richard Beechey (Business Manager) confirmed the
following: Journal entries are reviewed by our accounting
providers, we have tried to reduce the number of
journals.

Audit has performed testing over joumal entries and has
identified control process being performed.

1.8 Confidentiality

This report is strictly confidential and although it has been made available to management to facilitate
discussions, it may not be taken as altering our responsibility to report to the Board of the School directly.

The contents of this report should not be disclosed to third parties without our prior written consent.

B 2026 Findex (Aust) Pty Ltd
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2. Other matters to be communicated

In compliance with International Auditing Standards, we have an obligation to communicate certain aspects of
our audit to you. The critical areas have been detailed in the previous sections, and the other matters that
require communication are summarised as:

Matter to be communicated

Significant accounting policies
adopted or changed

Crowe comments

There have been no significant accounting policies adopted or changed during
the year.

Management judgements and
estimates

Under International Standards on Auditing (NZ), we have a respensibility to
ensure that you have been informed about the process used by the School in
formulating particularly sensitive accounting estimates, assumptions, or
valuation judgements. Overall, we note that the judgements and estimates
made by management in the preparation of the financial statements for the year
ended 31 December 2025 appear reasonable.

Disagreement with management over
the application of accounting
principles, scope of the audit and
disclosures

There have been no disagreements with management during the audit.

Any instances of fraud or non-
compliance with legislative, regulatory
or contractual requirements

Mo instances of fraud or non-compliance were detected during the audit.

Material uncertainty related to going
concem

& 2026 Findex (Aust) Pty Ltd
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3. Summary of adjusted and unadjusted audit differences

3.1 Adjusted audit differences

As a result of our audit procedures, the following adjusting journals were posted for the year ended 31
December 2025:

$
#  Description Balance Sheet Income Statement Profit
DR CR DR CR Impact

To reverse balances recorded as accounts receivable
and international fees and homestay fees income in
1 advance, on the basis that it is is an executory 395,906 395,906 - -
transaction and no obligation has been incurred, as
funds have not been received.

TOTAL | 395006 395906 | 5 y

We have communicated all amendments to financial statement disclosures that were identified during the audit
and all have been updated in the financial statements.
3.2 Unadjusted audit differences

As a result of our audit procedures, the following adjusting journals remained unadjusted for the year ended 31
December 2025:

$
#  Description Balance Sheet Income Statement Profit
DR CR DR CR impact

To reverse the GST payment incorrectly recorded

1 before year-end and recognise the GST liability 137,550 137,550 - -
autstanding at 31 December 2025,
TOTAL I 137,550 | 137,550 I - I - I

Management has made an assessment that the individual and aggregate effect of the unadjusted audit
differences was not material. We agree with this assessment.
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Long Bay College

Statement of Responsibility
For the year ended 31 December 2025

The Board acospts responsibility for the preparation of the annual financial statements and the judgemants
used in these financial statements.

The managemeant (including the Principal and others, as directed by the Board) accepts responsibility for
establishing and maintaining a system of internal controls designed to provide reasonable assuranoe as 1o the
integrity and reliability of the School's financial mporting.

It is the opinion of the Board and management that the annual financial stalements for the financial year endad
31 December 2025 fairy reflects the financial position and operations of the School.

The Schools 2025 financial statemeonts ane authorized for isswe by the Board.

Derek Blank Christian James Healey

Hull Name of Presiding hMember Hull Mame of Principal

~.,

VKl (PHopLe,
Sirere ol Poncpal

Sig'nat.lm n} Hresiding Mombar

8 June 2026 8 June 2026

Data: Data:
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Long Bay College

Members of the Board
For the year ended 31 December 2025

Name

Derek Blank

CJ Healey
Wendy Ellis
Fusipongi Magill
Grant Stott
Katherine Woollard
Tipene Tahana
Steve Piner
Kristen Evans
Gauri Ramesh
Lily Cowen
Dave Clark

Paul Kemr

Pearl Runga

Monigue Sanna

Morag Ward

Position

Presiding Member
Principal

Parent Representative
Parent Representative
Parent Representative
Parent Representative
Parent Representative
Co-opted Member
Staff Representative
Student Representative
Student Representative
Parent Representative
Parent Representative
Parent Representative
Parent Representative

Parent Representative

How Position Gained
Appointed
ex Officio
Appointed
Appointed
Appointed
Elected
Appointed
Appointed
Elected
Appointed
Elected
Elected
Elected
Elected
Elected

Elected

Term
Expired/
Expires

Sep 2028

Sep 2025
Sep 2025
Sep 2025
Sep 2028
Sep 2025
Sep 2025
Sep 2028
Sep 2025
Sep 2026
Sep 2028
Sep 2028
Sep 2028
Sep 2028

Sep 2028
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Long Bay College

Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2025

2025 2025 2024
Budget
Notas Aciual (Unaudited) Aciual
3 5 ]

Hevenue

Governmeni Granis 2 19,553 964 4,244 560 18,201,129
Locally Raisod Funds 3 4,183,532 3,680 230 3,508,822
Interast 15924 250,000 348,003
Gain on Salke of Property, Plant and Equipment 42 763 - 2,782
Total Revenue 24,086,218 8,174,808 22 062,636
Expense

Locally Raised Funds 3 1,439,272 1,208,487 1,167,758
Loarning Rasourcas 4 15,006, 186 3785115 14,137,557
Administration 5 1,610,436 1,544,152 1,686,205
Interast 10,913 - B 553
Proparty [ 4,786 015 1,110,486 4,720,681
Loss on Disposal of Property, Plant and Equipmeant 25 475 - 238
Total Expense 22 g78 487 7,758,250 21,720,053
Met Surphus for the year 1,217,721 415,558 332,643
Othar Comprehansive Revenuo and Exponsa -

Total Comprehensive Revenue and Expense for the Year 1,217 721 315,558 332,543

The above Statement of Compr hensive Revense and Expansa showld be read in conjunction with the accompamying

notes which form part of thesa financial statlemeants.
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Long Bay College

Statement of Changes in Net Assets/Equity

For the year ended 31 December 2025

2025 2025 2024
Nows  Actual W Acual
§ § §

Equity at 1 January 7,986,153 7,086,153 7,653,510
Total comprehansive revenue and expanse for the yoar 1,217 721 415,558 332 643

Contributicn - Furniture and Equipment Grant 167 843 -
Equity at 21 Decembar 9,371,717 B, 401,711 7,886,153
Accumulated comprhensive mvenue and expansa 89371717 8,401,711 7,886 153
Equity at 31 December 9,371,717 B, 401,711 7,886,153

The above Staterment of Changes in Met Assats/Equity should ba read in conjunction with the accompanying notes which

form part of thesa financial statements.

69



Long Bay College

Statement of Financial Position
As at 31 December 2025

2025 2025 2024
Budget
Notas Actual (Unaudited) Actual
5 5 5
Turrent Assets
Cash and Cash Equivalents 7 9,250,189 7,627,757 7,803,701
Accounts Bocaivabla B 1,185,115 1,074,434 1,074,434
GST Raceivable 15,366 - -
Prepayments 118,347 126,237 126,237
Fundz Rocoivable for Capital Works Propets 16 B4,157 10,036 10,036
10,663,178 8,838,454 0,114,408
Current Liabilities
GST Payabla - 173,617 173,617
Accounts Payabile 10 1,568,065 1,583 871 1,583,871
Bomowings 11 35,733 35733 -
Rovenus Baceived in Advance 12 2 483,215 2,243 063 2,243,063
Provision for Cyclical Maintenance 13 62,568 162,503 162,503
Financa Lease Lisbility 14 52137 47 747 47 797
Fuends held in Trust 15 1,816,270 1,708,613 1,708,613
5,007 988 5,966,187 5,030,464
Waorking Capital Surplus 4,665, 100 2,872 267 3,183, 044
Non-current Assots
Property, Plant and Equipment a 5,282, 480 5,881,018 5,180,516
5 282 480 5,881,018 5,180,516
MNon-current Liabilities
Bomrowings 11 26,800 62,533 98, 266
Provision for Cyclical Mainkenance 13 435,231 276,074 76,074
Financo Leasa Lisbility 14 123 942 12 967 12,867
575,063 351,574 387,307
Met Assets B,871,717 BA01,711 7,086,158
Equity 5,371,717 B.A01,711 7,086,153

The abova Statement of Financial Position shoulkd ba read in comjunction with the accompanying nodes which form part of

thesa financial statemants.
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Long Bay College

Statement of Cash Flows
For the year ended 31 December 2025

2025 2025 2024
Budget
Actual {Unaudited) Actual
5 5 $
"Cash Tlows from Dperaning Activites
Government Granis 4 461 487 4,744 560 4.075,670
Locally Raised Funds 1,246,701 1,136,080 1,182,908
International Studants 3,140,196 2 543, 250 3,122,067
Goods and Sorvices Tax (net) (182,983) - 33,007
Payments to Employeas (2757 7209) (3,172344)  (3,070,501)
Payments to Suppliers (4,540,348) (3,880,406) (3,880,154)
Interest Paid {10,913} - {8,553)
Interest Recoived 3,9 250,000 398 TE2
Mat cash from Operating Activities 1,667 404 1,022, 058 1,854,245
Cash flows from Inwesting Activities
Proceeds from Sale of Proparty Plant & Equipment 42765 - 2,782
Purchaso of Proparty Plant & Equipmant (486,667}  (1,298,002) {340,131)
Proceeds from Sale of Investmeants - - 2,000,000
Mat cash (to)from Investing Activitios (453,809) (1,298,002 1,662,661
Cash flows from Financing Activities
Furmniture and Equipment Grant 167 843 -
Finance Loase Payments {37,245) (37,944)
Ropayment of Borrowings {35,733} (35,733)
Funds Administerad on Behalf of Other Parties 3a132 508,520
Nat cazh from Financing Activitios 132 806 435 843
Net increase/(decrease) in cash and cash equivalents 1,346 488 [275.044) 3,952,740
Cash and cash aquivalents at the boginning of the year 7.8037M 7,803 70 3,950,961
Cash and cash equivalens at the end of the year 0,050,180 7,627,757 7,804,701

The Statement of Cash Flows records only thosa cash flows directly within the controf of the School. This maans cantrally
funded teachers' salaries, usa of land and buildings grant and expense, and othar notional items have been exchedad.

The abova Staterment of Cash Flows should be read in conjunction with the accompanying nodes which form part of thesa

financial statomants.
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Long Bay College
Notes to the Financial Statements
For the year ended 31 December 2025

1. Statement of Accounting Policies

1.1. Reporiing Entlty
Long Bay Coliega (the School) Is a Crown aniity as spacified In the Crown Entiios Act 2004 and a School a8 dascribad in tha

Education and Training Act 2020. The Board Is of the view that the School 1s a public benaiit entity for inancial reporting
PUIPOSaS.

1.2 Basls of Preparation

Reporidng Pariod

The financlal statements have been prepared for the perod 1 January 2025 10 31 Decambar 2025 and In accondance with the
requirsments of the Education and Tralning Act 2020

Basis of Preparation
The financlal statamants nave baon prepaned on 3 golng concam basis, and the accounttng policias nave bean consisienty
applied throughout the parod.

Financial Reporting Siandards Appliod
The Education and Training Act 2020 requires the School, as & Crown aniity, to prepare financial stalomeants with reforonca
b0 generally accepied accounting practice. The financial statements nave been prepared with refermnca to generally accepted
accounting practice In Mow Zealand, applying Public Soctor Public Banaflt Enfity (PBE) Standards Raduced Disciosura
Regime as appropriaie (o public banafit entities that quality for Ther 2 reporting. The Schoal Is considered a Pubiic Banant
Entity as It moots the criaria spocified as "having a primary objective fo provide goods and'or semvices for commundty or
social bonailt and whera any aquity nas boon provided with 2 view to supporting that primary objpcive rather than for
financial rturn 1o eguity holders'.

PBE Accounting Standards Roduced INSciosUre Regime
The School quallfies for Tier 2 as tha School ks not publicly accountable and Is not considerad large as | falls bolow the
expensa throshold of $33 milion per yoar. AN ralevant mduced disciosure CoNcossions have baan taken.

Measurament Base
The financlal statements are preparad on tha historical cost basls unkess otherwlsa noled In a spacific accounting policy.

Prosantation Curency
Thesa financial statomenis am presonted In Mew Zealand dollars, roundadad to the nearst dollar.

Specific Accounting Policies
The accounting poficies usad In tha proparation of iheso financlal stalomanis am sot out bolow.

Critical Accounting Estimatas And Assumphions

The praparation of inancial statemants rquires managemeant o make juigements, astimaies and assumptions that atlact
tha appilcation of accounting policies and the reporied amounts of assats, Rabiiiies, evenue and expenses. Actual esulls
may difter from thaso astimatas.

Esfimates and undariying assumptions ara reviewsd on an ongolng basls. Ravisions 0 accounting astmatos are recognisad
In the period Inwhich the estimake |s revisad and In any future panods atiecild.

Cyoiical Malntanance

The School ecognisas its obligation to maintain the Minisings bulldings In & good stako of rapalr as a provision for cycical
maintenance. This provision relates mainly io the painting of the School bulldings. The estimaie IS basad on the School's best
astimale of the cost of peinting the School and wikan the School ks regquired to e palnted, based on an assessment of the
School's condition. Dunng e year, the Boand assasses he masonableness of its painting mainienanca pian on which the
provision |s based. Cyclical malnianance s disclosed at note 13
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Uisard ives of property, plant and aquipment

The School reviews the astimaied wsaful ives of proparty, piant and equipment al the end of each eporiing cate. The Scihool
bellevas that the esiimaled wsoful Iives of the property, plant and equipment, as disciosad In the significant accowrnting
policlos, ara appropriata to the natura of the proparty, plant and equipmeant at reporiing dale . Proparty, piant and oguipment s
disciosad at ol 9.

Critical Judgements in appying accounting polides
Management has exercised the toliowing critical judgements in applying accounting pollcies:

Classification of ieasas

Datarmining whether a lease Is a finance ease or an operating leass requies Judgement as towhe ther the lease transiars
substantiafy all tho risks and mwards of ownership to the School. A loase I8 classified az a finando leasa If i transfars
substantiaiy all risks and rewards Incidental to ownersndp of an underying assat to tha lessea. In confrast, an operating lkeass
15 2 leaso that doas not franstar substantiady ail the risks and rew ams incidental fo ownarship of 2n assol io the lessea.

Judgament Is required on various aspecis that Incleda, but are not imiked to, the fair value of the Basad assat, the economic
lisa of the leasod assat, whethar or not to include renewal options In the laase tarm, and detemining an appropriate discount
rate fo calculate the prsent value of the minimum lease payments. Classifcation as a finance leass maans the assat Is
recognised In the statement of financlal postiion as property, plant and equipment, whareas for an operating lease no such
assot B moognisad. Finance loase labiify disclosunos are containad In note 14. Future operating loase commitments are
disciosad in noke 210,

Aecognition of gramis

The School roviews the granis monies recaived at the and of @ach roporting panod and whather any requine a provision fo
canmy forwand amounts unspent. The School believes all grants eoaived have beon approgriately mcognised as a liabllity i
required. Government grants am disclosed at note 2.

1.3. Revenue Recognition

Government Grants
The School recahves Tunding rom the Ministiry of EQucation. The foliowing are the main types of tunding that the Sciwool
receives:

Opeorational grants ara recorded as revenue whan the School has the rights to the funding, which Is In the year that the
funding Is raceied.

Teachers salaries granis are reconded as revenue when the School has iha rights to e Tunding in the salary pericd thay
rolate to. The grants am nol recaived In cash by the School and are pald directly to ieachars by the Ministry of Education.

Oitner Ministry Grands for direcily funded programs are recorded as revenua when the School has the righis to the funding In
the panod they rakate to. Tha grants ano not recalved In cash by the School and are paid direcily by the Ministry of Education.

The property from which the School operates Is owned by the Crown and managed by the Minisiry of Education on bahali of
the Crown. Grants for the usa of land and bulldings are not raceiad In cash by the Schood as they egquaio to tho deamad
expansa for using the 1and and bulldings which are owned Dy Me Grown. The School’s use of the land and bulklings as

occupant s based on a proparty occupancy documant as gazetisd by the Ministry. The expensa s based on an assumed
markat rontal yield on the value of land and bulidings &= usad for rating purposas.

This Is & non-cash revanue inat 1S offsot by a non-cash oxpanss. The usa of land and bulldings grants and associatad
expandiure are moorded in the pariod the School usas the land and bulidings.

Othar Granis whare conditions axist

Ofhar grants an racoried a8 revenus whan the School nas the nghis o the funding, wnkss tham am wiuliied conditions
aitached o the grant, In which case ihe amount retating to the unfulfiled condlfions IS recognised as a Babilify and releasad to
revenua as the conditions ara fulflliad.

Donations, Gifis and Baquests
Donations, gifts and bequests are recognised as an assel and evenue whan the right to roelve Tunding or the asset nas
been astabikshad unkess them ks an obligation to riurmn funds If condiions are not met. If condifons are not mat, Tunding ks
recognised as rvenue in advance and recognised as revenus when conditions are salishied.
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Intorest Rovenue
nterasi Revensa aamead on cash and cash equivaients and investments is ecorded as revanue In the pariod It is eamed.

1.4. Finance Leaso Payments
Finance lease payments are apportioned Dotwaan the Ninanca charge and the reduciion of the outstanding labiity. The
financa charga Is alfocated fo oach parod during the lease term on an afieciive Interest basis.

1.5. Cash and Cash Equivalents

Cash and cash equivalenis include cash on hand, bank balances, doposiis held ai call with banks, and other short ferm highty
liquid Investments with original maturities of 90 days or loss, and bank ovardratts. The carmying amount of cash and cash
equivalents represant falr valea.

1.6. Accounts Recelvable

Shari-lerm receivabies are recorded al the amount due, less an alliowanca for expeciad credlt lossas (uncoliectable cabis).
The Schools recalvables ano largely made up of funding from the Minstry of Education. Tharatore the level of uncoliectabie
debts 1s not considerad fo be matarial. Howaver, short-ierm recalvables ara writien off whan thare IS no reasonabie
expactation of recovery.

1.7. Inwestmants
Bank ierm deposis are Inftially measured at the amount Invested. interest is subsaquently accrued and acded to the
Investment batanco. A loss aliowanca for oxpactad crodit lossos I8 mognised If the estimated loss allowancs ks maiarial.

1.8. Property, Plant and Equipment
Land and bulldings ownad by the Grown ara exciuded from thase fnancial stalements. The Board's use of the land and

Dulidings &3 ‘eCcwpant’ Is basad on a proparty cocupancy documeant.

Improvemants (funded by the Board) o bulidings ownad by the Crown or direcily by the Boand ara recorded at cost, lss
accumuiated depraciation and Impaiment losses.

Proparty, plant and equipment ane recorded at cost or, In the case of donated assets, falr value at the date of recalpt, less
accumulated depreciation and Impalment losses. Cost or falr value as the case may be, Includes those costs that relate
directty to bringing the assat io the location wharn it will be usoad and making sure 1S In the appropriaio condition for its
Inended wse.

Galns and Iosses on dsposals (e, sokd of given away) are determined by comparing the procesds recalved wiih the camying
amounts {La. tha book value). The gain or loss ansing from the disposal of an Hom of proparty, piant and equipment 1s
recognised in the Stalement of Compranensive Revenue and Expansa.

Finance Loases

A Tinance lease transsars to tha lessae substantially all the risks and rewards incidental io ownership of an assat, whather or
not tithe Is eventually transfermd. At the start of the lease term, finance leases are recognisad as assets and Rabiiftkes In the
statamaont of financlal position at the lowar of tha falr vaiwe of ihe ieased asset or the prozant value of the minimum laass
paymants. The finande charge Is charged to the surplus or deficlt over the lease perlod S0 as 10 produce a constant parodic
rate of Interest on the remalining balance of the llabliky. The amount recognised as an assat Is deproclated over its usaful e,
It thare ks no reasonabio cofainty whathar the School will obiain ownorship at the and of tha loasa torm, tho assat IS Tully
depraciaed ovar the shorier of the lease term and is usatul like.

Depraciation

Proparty, plant and equipment, excapt for lbrary resources, are depreciaiad over thair estimaked usef Ives on a siralight Ane
basis. Library resources are depreciated on a dminishing value basis. Depreclation of all assais s reporiad In the Statement
of Comprahensive Ravanua and Expensa.

The astimated wsatul Ives of the assols ano:

Bubiding Improvaments 10-T5 yoars
Board-ownad Bulidings 10-75 yaars

Furmiture and Equipmant 3-20yoars

Information and Communication Technology 2-8yaars

Maotor Vehicles 5-8 years

Taxtbooks 3-8 yoars

Leased Assets held under a Finance Lease Term of Leasa

Library Resources 12_5% Dimini=hing valua
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1.9. Impalrment of property, plant and equipment
The School does not hold any cash generating assets. Assels are considered cash genarating where thealr primary oblective

Is to generate a commerclal e ium.

Non cash generaling assels

Property, plant, and aquipment hald at cost that have a finie usatul e are reviewed for Impalrmant whenavar avanis or
changes in circumstances indicate that tha carmying amount may not be recovarable. If such Indication exists, the School
estimaies ihe assel's recoverabie service amount. An Impairment loss s eoognised as the amount by which the asset's
camying amount cxceads its racovarable sanvica amount. Tha recovarable sarvice amount 1S the higher of an assat's falr
valua less costs o sell and vaiue In usa.

Value In wso s dalormined using an approach basod on elther a dapreciatod replacameant cost approach, mstoration oost
approach, or a senvice units approach. The most appropriate approach usad o measwe value in use dapands on the naturm
ot the impaimeant and avallabiity of informaton.

in detarmining fair vaiue less cosis o sell the School engapes an Indepandant valeer to assoss markat value basaed on the
bost avallablo Information.

If an assel's camying amount exceads lis recoverable service ameunt, the asset Is regarded as iImpalred and the cammying
amaount Iz writtan down o tha recoverabie amount. The todal Impalment 0SS 1= recognized In the surplus or danicit.

The reversal of an Impairment 1oss 15 recognisad In the SwWpius or deficlt. A previously recognisad Impalment 10ss 5
reversad ondy If there has bean a change In the assumptions used to deferming the assal's mecoverabls service amount sinca
the last iImpalrment loss was recognisad.

1.10. Accounts Payabie

ACCOUTS Payable represents labiites for goods and sanvices proviced to the School prior to the end of the Nnanclal year
which are unpald. Accounis Paysble are recorded at the amount of cash required to satile thosa llabllities. The amounts am
unsacured and am usually pald within 30 days of recognition.

1.11. Employes Entitements
Shori-lerm empioyee anfiaments

Empioyes ontilomants that am axpeciod to be seftied within 12 months afier the end of the reparting perlod knwhich the
amployeos provide the rokaied sanvico are measunod basod on accrued antitiemants at curmant rates of pay. Thase Inciuds
sdlarias and wagas accrued up o balance dake, annual leave earnad by non Baching staft, but nof yet taken at balance dal.

Lomg-form ampioy o ariii emonis

Empioyes banaflis that are not expacied o be saftied wholly befora 12 months after the and of the reporting pariod Inwhich
the empioyes provides tha related sarvics, such as relirement and long servics leave, have beon calculaied on an actuarial
basis.

The caicifations am based on the lkaly future entliiemeants accning to employeos, Dased on years of sanioe, years to
entilement, the Ikslinood hat employess will reach tha point of entitemant, and contrachsal entitiement Information, and tha
prosent value of tho astimated futurs cash ows. Ramoasuramenis ame recognised In surplus or daficit In the penod In which

they arisa_

1.12. Revenue Recelved In Advance

Revanue recaivad In advanca reiaies to \ees recalved from students and grants recaved wharna tham an uniulfiied
obligations for the School to provide senvices In the fdure. The fees or granis are ecorded as revenue as the obligations am
fuliliiad and the feas or grants are aamed.

The School holds sufficiont funds fo enable the refund of unearnad fees In eiation to International shedents, should the
School be unabie o provide the sarvices towhich they rokaia.

1.13. Funds Held In Trust
Funds are hald in tnest where they have baan recelved by the School for & specified purposs, or are being hald on behall of a
third party and these ransactions am not recorded in fhe Statement of Comprehensive Revenus and Expansa.

The School holds suMiciont funds &0 anabio the Tunds 1o bo wsod for their Inlendod purpesa at any tima.

10
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1.14. Fumds held for Capltal Works

The School ditectly recaives Iunding from the Ministry of Education for capital works projects that are Inciuded In the School
fve year capital works agreement. Thesa funds are held on behalf and for a spaciited purposa. As such, thesa fransactions
are not recorded In the Statemant of Comprohensive Ravenua and Expansa.

The School holds sufMicient funds o enable the Tunds to be used for fhelr Inlended purpose at any time.

1.15. Provislon for Cyclical Malntenanoe
The property from which the School operates Is owned by the Crown, and Is vesied In the Minlstry. The Minisiry has gazetted

a proporty occupancy documant that sots out tha Board's proparty maintanance responsitiitios. Tha Boand Is rasponsibia for
matntaining the and, Duldings and other facilities on the Schodd s In a stale of good ordar and repalr.

Cyciical malnenance, which involves painting the Intarior and axianor of the School, makes up the most signiicant pari of the
Board's meponsiblities outside day-to-day malniananca. The provision 1s a reasonabie estimate, based on the school's bast
estimate of tha cost of painting the schood and when the Schiool 1S raquired to bo painied, basad on an assassmant of the
school's condition.

The School camies out painfing malniznanca of the whole school over a 7 to 10 year pariod. The economic outilow of s Is
cepandent on the plan aztablished by the Schood o meat this obllgation and ks detaiiad In tha noles and disdosures of ihesa
ACCOunts.

1.16. Financial Instruments

The School's financial assets comprise cash and cash equivalents, accounts moalvable, and investmenis. AR of thesa
financlal assots, excopt Tor Imvostmanis that ame shares, ar iniialy eocognised at fair valwe and subsequenty moasuraed at
amortised cost, using the effective interest method.

The Schools inancial labiities comprse accounts payable, Domowings and Tnance lease Nabiify. Financlal labiites are
Initially recognized at falrvaiue and subsaquently measwed at amortisad cost using the effactive interast metnod. Intarast
expanse and any Galn of 1088 on Gerecognition am racognisad in SLpius of dencl

1.17. Borrowings

Bomowings on normal commeancial iarms: aro initlaly racognisad at the amount bomowed plus fransaction costs. Intemst duo
on the bormowings IS subsequantly accrued and added to the bomowings balance. Bomowings am classitied as currant
llabliiies undess the School has an uncondiflonal rght to deter saftliement of the lablity for at kast 12 months afier balance
dake.

1.18. Goods and Services Tax (G5T)
The financlal statomenis have boon propanrsd on a GST exclusive basts, with the axcaption of accounts recelvable and
accounts payabla which are stated as GST Inciusive.

The net amount of GST paid o, or recaled from, the IRD, Including the GST ralaling fo Invasiing and financing actiities, 1s
classitied as a net oparating cash fiow In the siatement of cash Nows.

Commitmants and contingancias arm disciosod axciusive of GST.

1.19. Budget Figumes
The budget ngwras ame extracted from the School budget hal was approved Dy the Board.

1.20. Services moeed In-kKind
From time to tima the School moeivas sarvices In-kind, Including the time of volunisars. The School has eleciad not to
recogniss servicos moalved In kind In the Stalemeant of Comprahansive Revanua and Expensa.

11
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2. Gowemment Grams

Govammant Grents - Minkstry of Education
Teachers' Salares Granlts

Useod Lend 8nd Bulldings Granis

Oiher Goearmmant Grents:

3. Locally Ralsed Funds:

Local funds reizad within the Schools community ane made up of:

Aevenue
Donations end Baquesis
Faas for Exira Currcuar Activities

Trazing
Cinar Bavanua
inmational Stutent Faas

Expense
Exira Cumicuier Activitie:s Cosls
Trating
inemational Studant - Empioyss Benal - Salares
Imemational Studant - Oier Expenseas

Sumpiis for the pear Localy Rasad Funds

4. Leamning Resources

Curmicular

Information and Communication Technology
Empioyss Banailis - Salares

Sieft Davelopment

Depredation

Other Leaming Resourcas

Audit Feas

Board Feas Bnd EXDEnsas
Legal Fees

Other Acministraion Expanses
Empigyes Banallis - Salaries
InsLrEnoE

2005 2025 2024
Budiget
Acmal  (Unaudted) Acusl
] 5 ¥
4423943 4191569 4,000,254
11,682 454 - 10,678,224
2,358,147 . 3,458,660
28,450 £3,000 £3,882
THEE, e R LR
2005 2025 2024
BudgEt
Actual  (Unaudbed) Actal
] 5 1
678,368 614,124 629,809
260,023 2165 205,107
ae 1,000 848
32 368 308,700 1,857
2047454 2543 2E0 2,301,100
4,183,632 3,680,259 3,508 B22
310,315 284,750 FI6,895
2,863 1,000 g2
236,777 2737 231,640
£9E212 B03,000 718,452
1,438,272 1,509 487 1G58
Ta4.260 Ti2 HE]
2025 25 2024
BUGgEt
Actusl  (Uneudied) Actual
E 5 ¥
596,020 B46. 581 TEETST
261,548 313,650 248206
13,108,629 1,675,405 12,980 652
37RO 434073 211,642
551,855 606,500 632,161
8123 18800 6,140
I o O T A T
2025 2025 2024
Budget
Acmml  (Unaudbed) Aceusl
3 5 £
18,519 10,000 18,818
7,581 T IE 6,267
1,100 10,000 1680
356,340 318,850 HM2ETE
1,108,681 1,076,202 1,230,256
96,505 91,380 55,508
TE 10236 1544152 1585, 205
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2005 2025 2024
Buiget
Acmsl  (Unaudbed) Aol
3§ 5 H
Consutancy and Conirar Sardoes 456,315 495636 462 E73
Cyclical Malntenancs 101,765 - B,3a2
Heat, Ligni end Waker 175,977 136,250 183,118
Aals 207 &00 197
Aepaks and Malnenanoe 573,974 305,110 462,845
Usa of Land and Buillings 2,350,147 - 3,450,650
Oihar Froparty EXpensas 118,750 23,000 1027497
715 1110205 R

The Use of Lend and Buldings figus rapmsants 5% of e school's bolal proparty value. Properly values em asisblished &= pert of e nation-wida
rvaluation exercise Mal ks conduciad evary 30 June for ihe Minisiry of Education’s year-and reporing purposas.

7. Cash and Cash Equivalents

2025 25 i
Budget
Actusl {Unaudited) Actsal
5 5 §
Bank Accounis 9,350,189 7.507 TET 7,803,701
Cash and cash equivaients far Stelemeant of Cash Rows Eﬂ_ 109 LEIT TET RN ]

Of Ihe $8,250,1825 Cash end Cash Equivalents, $4,278, 485 & subjact o resiricians ior iha foliowing masons:

« $35, 475 of unspant grant funding ks subjec! {o condtians which spacily how the grant s requirad ko ba spant. If thesa conditions &m not mat, the
Tunds Wil nead i ba reumed. THS IS Induded In Aevenue In Advance Innois 12

« $25 of Other Revanus In Advence I held by the Schoal. This Is Induded In Fewenue In Advancs nole 12.

+ $2.427.71E of Inbemnalional Shudanl Fea:s relating bo the 2026 school year hawve bean cofiacied by the School. This Is Includad in Revanua in
Adwene in noe 12

= $1,816,270 of Funds Hald In Trus! Is hald by e School, as disclosed in nofa 15.

8. Accounss Receivabie

2025 025 2004
Budget
Actual {Unaudiad) Acusal
5 5 §

Racehables 18472 29,975 23,676
Racalvabies from Me Minksiry of Education 26,466 B33 8373
Intaras! Racalvabi - 1,067 1,067
Taachar Sefaras Gran Raoekebia 1,146 781 1,035 018 1,085,018

1195119 1074 107 & 434
ReceWaies from Exchange Trensacions 18,972 31,043 31,043
Recalabias from Mon-Exchanpa Transaclions 1,176,247 1,043 381 1,043,391

REREE 1074454 107 4 434




9. Propary, Plant and Equipment

Opening Delance
{NEV) Aditions Dlsposals  Impalment  Depreciafon  Total (NEV)

2025 4 1 3 £ 3 ]
Bulidings 1,057,230 - - - (28743, 1,000401
Bullding Improvamants ZB54, 702 143,474 - - {183 407} 24760
Fumnitus and Equipment 732,936 173,225 - , {132,126} 774,035
informatian and Commanication Tachnalogy 398,577 03342 s - {124,701} T
Wodor Vahidas 29,757 £4.348 (25.450) - (11,540 67,115
Texthooks 23,610 10,093 - - {5943} 28,854
Laasad Assets 65,495 183,637 - - (63,567} 179,496

Library Resources 32,189 E.443 {23) - {4 875) 3782
Wark In Progress - - -

Tha net camying valua of fumiture and aquipment hald under & inance lsase |5 §179,496 (2024: $65 425)

Restricions
WIT tha axcapiion of the conkacilsl MSiicions rmialng o the abova noled nance leases, there am no ather resiricions over iha B of tha schools
proparty, plent and equipment, nor am any proparty, plant and aquipmant piedped 25 securly far abilies.

2005 2025 e 2024 2004 2024
Accumdsied  MetBook  Costor  Accumulaed Nt Hook
Costorvamadon . eciason  Valus Valuetion Depreclasion  Vame
5 5 k4 £ k4 5
Bulldings 1,437,470 [A0EGEE)  1OZBAEN 1437470 {m0240) 1,067,230
Builting Improvemants 4077.063  (12627R4) 2@MaTEd  ASALETY  (1LOVEJET) 2854782
Fumihms and Equipment ABEG70  (P2726GE) 774035  A04E4B0  (Z3ID5GS) 732936
infarmation and Communication Technalogy 247ITA (ZAFiAS1)  3G2ZE 2393838 (2090.261) 383 577
Molor V ehiciss 128,057 161.922) 67,115 125,770 [85.013) PV
Temibooks 08,904 [7E1850) 26,354 T9RT1 775,101} 23,610
Laased Assats 354,129 {74653 178,486 536,728 {271 302} 55,426
Library Resources 140,565 [106.783) 33782 134,734 {102,055} 32,188
Wk In Prograss 5,740 3 5.740 C ; 5

225 2025 2024
Budget
Actual {Unaudited) Acsal
3 5 E ]

Cmadiors 256,239 404 742 404742
Accruals 13,518 14,318 14818
Empioyas Entllameants - Saleries 1,227,809 1,107 57 1,107,877
Empinyas Emilemants - Laave Acoual 70,454 66,334 65,334

TEEL0ES TEDIAT TEELETT
Payeiias lor Exchange Transaclions 1,568 065 1583871 1,50 BT

LBAR 065 LES3 871 150,871

The camying valus of payables appradimaies Sair fak value_
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225 2015 2004
Budget
Actual {Unaudiad) Actual
5 5 %
Loans dua in one year 35,733 35,733
O
LLoans dus afier ona yaar 26,800 62,533 58,7656

e — i m

The School has bamowings 5131 December 2025 of $62.633(31 December 2024 $84,266). Thasa j0ans &m Crown Enangy EMcBncy Loans from the
Enargy EMcEncy and Conservalion Autnodly Tor e purpose of mdudng he coliage’s energy Sxpendiune by upgrading and repiacing he axtsting
Hghting with LED altematives. The kens &m nil inkragt Lnsacurad advences peyebis In aquel quanarly insaiments endng August 3057

12 Revemnse Received In Advance

2035 =S 2024
Budget
Actsal  (Unaudied) Actual
E 5 ¥
Grants in Advance - Ministy of Educstian 35,475 ThT4 TET4
Intemagional Sludent Fass In Avanca 24Z7,7I6  2EREET3 2,229,973
Ciihar Aievarus In Advancs 75 5416 5416
53215 P23 06 D63
13. Provision for Cyclical Malnsenance
2035 S 24
Budget
Actual  (Unsudhed) Actual
$ 5 $
Provisian at the Start of he Year 438,577 LBETT 383,800
InCremse/(gacreasa] ko e Provision During tha Yaar 101, 766 - £g,392
Usa of the Provision During ihe Yoar {52 553) e (3471
Provisian &t tha End of the Yaar FERE] SEETT FEN7]
Cylical Maintsnance - Cument 62,568 162 503 162,603
Cyciical Maintenance - Man curent 425,73 276,074 6074
AT, e TR TR

The Schoal's cyciical mainienance schadue datails Bnnual paining & oiner signiiicant cyclical MEiNENANce work i be undrtaken. The costs
ass0cisiad with this annual wark will vary depanding on ihe mquiremants during e year. This plan s based on Sie School's most racent 10 Yaar
Proparty plan, adjusied &3 identfiad end conSmad appropriais by tha Doard, b ofar milable Sourcas of avidence.

14. Finance Lease Liabiliy

The Schoal has aniemd Into & numbar of NENCe (8asa Sgreamants for CoMPUars and ather ICT equipment. Minimum |8 paymernts payabla:

2005 2025 2004
Budget
Acwial  (Unsudied) Actual
5 5 £
a0 Laler han One Year 65,381 50825 50,825
Ladar than One Yeer 138,544 13825 13,825
Fulum FAnence Chames 27, 345) {3.,885) 3, B85
3 S 13
Represented by:
Finance laass labiity- Curmend 52137 &30 Frdvi:rd
Financa laass labity- Non curmant 123,942 12967 12,867
AT ] EE]
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15 Funds Heid in Trust
2025 2025 2024
Budget
Actual {Unaudted) Actal
3 13 %
Funds Hald In Trust on Bshalf of Third Parles - Cument 1,816,870 1,708,613 1,708,613

R R M =1

Thasa funds miale o anenpamants whene e Schoo |5 BCEng a5 &n 6Qenl Thase AMOUNIS ane not rewenus of axpanse of ha School end theralom
ana not nclugad in he Staiement of Comprhanska Ravanue end Expansa.

16. Funds Heaid for Caplal Works Projects

During he year the Schoal mcalved and applied funding from the Minisiry of Education Tor Se ioliowing capiialworks projeck. The amount of cash
haid on behal of tha Minksiny for capiRal warks project i incuded under cash end cash equivalenis in nole 7, and Include s relentions on the projacts, 1

apmiicabie.
Board
‘Cpaning Recelpts Conmlbutdons!  Closing
25 Balances from MoE Payments Transiars Balances
§ § $ § $
Biock B AMS Combined (226250} {18 5 [TRE4T) = {79,660}
Library Watar Laak Rapalr (10,023 E553 N 3470 =
K Bicck Tallet Fira Damaga = TA35 (&587) 1,162
LIt Accassibility (245523} = 25,587 (23,557} = -
Mussic Block Acoustics Lpgraca (2557 20) - - [4,487) - [4,457)
Toas . N 1 81
Represamted by:
Funds Racelvalie from the Ministy of Education {B4,157)
Board
Opening Recelpts Conwributions!  Closing
20024 Balances froam MoE Payments Transiars Balances
§ § 5 5 $

SlP-Shade Srucures |221774) 12,176 - (BETTY {6,589 =
Flicoring Replecamand - Blocks G, GM & 5 (226351) 12,582 = = (12582} -
A Binck Ralurbishmand {B,541) - N 854 =
G Block Raturbishment (2400030] 16,97 - (10,867} &, 110}
5 Rool Replacement (244897) 38,068 TA11 (47,583} T4
L BEock Skylight Flashing & Calling Thes [24.4008) 36,76 {B,630) [26,5638) - -
Ficod Remadation (235923} 10,612 1,607 (16,5592} 4473
M Biock Roal, Cladang & Celing repalrs (244805) 2,177 1,781 (21,309} 11,549}
CX (M} Block Ralionakzation (235414) 45 EEE 2941 (48,607 = -
Block B AMS Combinad (226250) - 76,708 (76,722} - {13
Library Watar Laak Rapalr - - (10,023} . {10,023)
s Bigsy 812 g [iz2z) (1008
Represanted by:
Funds Raceivable irom the MinisTy of Education 110,036

17. Related Party Transacsons

Tha Schoal ts 8 confmiisd antlly of tha Crown, and tha Crown providas ia majar sourme of mvenus o e School, The Schiol antars inio ransactions
with oiner aniitie aiso coniroliad by the Grown, Such Bs; govemmeant dapartmeants, steie-ownad enterrises and ofher Crown entiles. Transactions
with thasa antites am not disclsad & thay OCCUT 0N barms and condiians No Mo of l9ss 8y ourakia than ihosa nal i is &= asonahia (o 8xpact fa
School wolid have asoptad I dealing with that antily 51 amm's Bngin.

Relaed party dsciosuss hewve not baen made for iransactions wilh relaled perties that ess wiliin & nonmal suppiier o Gie nifmedpient relalionship on
larms and condition no mora of less favoushia Man thosa that it 1 eesonabie io expect the school woulkd have acopied In cealing with the party a1
arm's leng® In e sama clrcumsiances. Further, rensacions with other govemment agencies [loraxampla, Govermmeant departmants and Crown
anilas) are not disdosed as mlaled party transactions when they ae consisient with e normal opersing arenpements befwean govemment
apancies and underakan on the normal erms and condions or such iransactions.
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18, Remuneration

Key management persenng compensaion
Kay managamani parsonnel of the Schocd Include & Boerd membars, Principal, Depuly end Assistant Principals.

2025 2024
Actusl Actusl
] $

Bosrd Members
Ramuneration 2,186 4476
Lesdership Taam
Ramuneration 1,332 62 1,219,662
Ful-ime aquivalen] mambers 9 ]
Talsd kay mansgement parsornel mmunaration ] 43 1 [ag

Thara ara 0 mambars of the Board axciiding e Prindpal The Boerd had halkd 8 ful mastings. of the Board in the year. The Board also hes Financs
and Proparty mambars hal meat prior o e Full Boand mes @ng. As weall as Tase regular mee@ngs, including praparation tima, the Pesiding memibar
and oiher Board meamiers hawe alse baan Imaived In &d hoo meatings i conskter siudent wallas matiers Incuding siEnd downs, suspensions, and
athar dsciplinary masars.

Frincipal
Tha totel value of remuneration peid or payabis to tha Prindpal was in the Inilowing bands:

025 2024
Actusl Actusal
Salarlas and Other Short-lerm Empioyes Benailis: 000 H000
Sakary and Other Peymeants 260-Z70 280-270
Bane fits and OMmer Emoiumeants 010 -0
Tarmination Banailis oo 0a

Cher
The numbsar of other employeas with mmunarslion greaier than §100,000 was In e folowing bands:

Remunerstbon X035

100-110 34

110-120 17 14

120- 130 10 9

130- 140 g =

140- 160 4 E

160 160 1 -
2] L]

The disciasure for \Othet Employess' dogs nol Include mmunarstion of he Principal
18. Compensation and Other Benefits Upon Leaving

The tatel value of compensalian or ofher banefls pald or payebla i parsons who ceased o ba boasd membars, commitiae mamibars, of Smpioyess
during the inanctal yaar in relation io that cessation and e number of parsons o whom afl or part of hat fotel wes peyabis was as foliows:

2025 2024
Actusl Actusl
Totel 5 - % -
Mumier of Paopha - -
20. Contngencies

Thera are no conlingent labillles fexcapt as noled balow) and no contingent essals a5 al 31 December 2025 {Condingand Esbilllas end assats at 31
Dracamber 2024 ni).

Holidays Act Comipllance — Schools Payroll
Tha Minisiry of Education pariorms peyrodl processing and payments on behal of boards, Swrough payroll sarvice provider, Education Peyrol Limiied.

Tha Minisiry continues {o review the Schooks Sactor Payol o ansure compiance with the Holideys Act 2003, An Inlis mmadiabion payment hes baan

made i s0me cumant school ampioyeas. The Minkstry Is continuing b pariorm detaliad analyses io finallse caloulations end fhe poleniial Impects of
spacihc Indiiduals. As such, Ihis |s expacied i rescéve (he Habillly for schoal boards.
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21. Commiments

{8) Capital Commitments

Al 51 December 2025, the Board had no ceplisl commitments (2004: $630,363)

{b) Operating Commitments

/s 5131 Dacamber 2025 the Board has ot antarad inlo any operating contracts,

{Oparafing comemitmants at 31 December 2024: nill

22. Financial Nstnments

The canying amount of inancial assets and labiities in each of M nanclal InsTUTent caiBgores are Bs iows:

Financlal assets measured & amortsed cost

2025 2025 2024
Budget
Acwial  (Unsudhed) Actusal
] 5 £

Cash and Cash Eguivalents 93501188 TEITTW 7804701
Racalvables 1,185,118 1074434 1,074,434
Totef financial assats massured 2t amorised cost 1 308 iE] 78,135
Fnancial llabllises measured at amonisad cost

Paysiias 1,568,066 1683871 1,563,871
BoTowings - Loens £2,533 0B, 266 5,266
Finance Leasas 176,078 B0, 764 60764

Tuolad financial labdities maasurad al amoriisad cost

23. Bvenis Afver Balance Date

Them wem no signilcant evenls efer e balanoe dele hat impact hesa Tnanclal sEaBmanis.
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